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/ FOREWQRO 



Physical educators have become increasingly aware of their responsibil- 
ities and important roles in education, training, recreation, haBilltation, 
and pfehabilitation programs for impaired, disabled, and handicapped persons. 
Much of .current emphasis oh physical educat ion ' and recreation programs for 
impaired,, disabled, and -handicapped individuals has been stimulated through 
effiorts4io meet special needs of mentally retarded,* learning disabled, Ld ' 

•jnildj^y involved children during the nineteen sixties and early nineteen 
s.ever^ies. While attention and publicity»<giyen physical educatio^ and cre- 
ation programs for these populations have had positive and beneficial results' 
sopie unnecessary splintering, undesirable fragmentation, and unwarranted 
^proliferation from comprehensive, -broad based physical 'education programs have 
been ol>servQd. Some programs have concentrated' on differences rather than 
similarities among various populat^ions; others have focused on disabilities, 

■not abilities. New and sometimes confusing terminology has been introduced; 
over and too early specialization in professional preparation has been advo- 
cated; andiscrin^nate and unwarranted separation— and integration— have been 
practiced. Many professionals, paraprofe^sionals, volunteers, ^nd parents 
h^ve been unabl-e to see thev,forest for tj(e trees.' Several basi\ questions 
arise— ' ' . ^ ^ 
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' .If impaired, disabled, and handicapped youngsters are in fact 
T • more, like the^ir ndn-involved peers than they are different, * , 
^ should similarities rather than differences be reflected in 

• programs and activitices, including physical education, recre- ^ 
ation, and sports? 

/ ^ 

- How, are current physical education and recreation pro'grams for, 
individuals with various impairments and 'disabilities similar ^ " 
to— or different from— adapted physical education and thera- ' ' 
peutic programs? 

- In what ways should physical education and fecreatioi^ programs 
for individuals with various impairments and disabilities be a 

part of— or apart from— adapted physical educati^ 'and thera- * / 
^ peutic recreation programs. Regular physical education 

^prorgrams? Co mmunity ^ recreation programs?. j 

. In what ways;*are proce^ses^ invc^lyed in adapted physical edu- 
cation and therapeutic recreation alike? How are they similar 
to^ and different ^rom those found in regular physical education 
and common-i^ i^creation programs? ' 

-'CT . , ^ ^ ^ 

When the Am^ritarv Association (now ^Alli'ance) for B^lalth, Physical Educa- 
tion , and Recreation qreaCed a permanent Unit on Programs for tKe Handi^capped 
in 1968, need to consider these (Questions Became of paramount importance, 
Recent legislation and litigation make, it incumbent upon the profession to^ 
.geb with it, put it alj together, and come up with at least consensus on. 
many of these sarae questions fhat Loday^ hav^ little if any unified agree- 
, ment.. C6rrespondence and other contacts with personnel in the field .continue 
to^re-f lect com:ern over lack of ^opportunities for impaired, disabled, and 
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handicapped persons in physical education and recreation, programs. Yet other 
personnel con inue tc, send. information and n>aterials aUouC innovative, creative, 
and ongoing physical education and recreation programs for special education 
students; helpful- hints, promising-practi.es. .nd excitfr^ and productive experi- 
ence ar; wiUingly, shared. Personnel at all Is-ser vice supervisory, adm^^ 
trative. tjraining-continue to reqge«t:-assistance-mater lals . information, services.^ 
I^d idels-.'tj^ey are anxio'us to introduce programs where --/"f /"f . ■■ 
and enrich ex^isting 'efforts. . Despite concerted sur.vey efforts by ' 
tion and Recreation for" the Handicappec^ Information and Research J'^JJ^ 
(IRUC). and' the Bureau of Education for^he Handicapped through personne preparation 
programs in physical education and recreation for special P°P"^"°"^' '^^^^'/i,, 
staLs and actoal needs in terms of programs in and personnel for these areas are 
not accurBtrely defined and definitively knowri. Generalizations abound; opinions 
prevail bu^ accuse figures about numbers of impaired, 'i^-"^''' -^^^^"^f"^ f,, 
cl,iidren, youth, adolescents, and adults actually taking part in ^J"^" J//^^""' 
physical education, recreation, and sports programg are lacking and-not currently 
availabl J It. is difficult to obtain exact figures of this type because °f differ 
ent intA«ations of adapted .physical education, vari^ous ^criteria for participants . 
knd impkr^. disabled, and. handicapped Individuals taking part unclassified in 



regular pf^ogyams . 



uS^nately too little communication and coordinated activity a^e in evidence, 
between phJ^ical education and special- ed^ation personn^- As a result some out- 
standin/programs are sponsored by special ^dutation divisions or departments with- 
: vo'lvement of paraUe! divisions or departments in physical education n fact, 
some statesL require only certification ixi s/pecial education to. work with these 
Sen in hysical education. • These pMtices have been ^^^'-f-^-J^^.^^J^f.^^ . 
as- large* numbers of professionals in both pV^l education and special ^ducatiQn 
equ t ' hese new progr..s and efforts as being diffe^ent ^-"-f Pff /^^f, '^^^ J"/^ 
tion This is unfortunafe as students i(» need of these services are caught in tne 
"iddie I^d lose out because some 'individuals and groups, are unable to "^t aside 
thei provincialisms; empires, and petty ego defenses to. 'f^^X^.TT^tuXs oi 
build relevant individualized programs for e^h student . '!"i,t^'"5licaLed 
recently enacAd federal legislation (Public Law 94-142. Education of All Handl^icapped 
Children Act? on thesriatters nee^i to be closely monitored by physical' educatl^rs . 

aespjte new materials, iiicreased activity and service., .a practical and func- 
\iona?"urication in 'adapted 'physical educatiori is needed to ^-^'^.TZ oZelLs 
meet deLSs of personnel in the field. These Ada£te^Phmcai^^ 
are another step in meeting needs and deman^.s of personnel in the field who are , 
interested and involved in adapted physical e4ucation.^- ^ , _ 

special thanks and appreciation are extended to ^^l-dirieShferrill. Texas J^^^^^^ 
University. Denton; Michael E. Flanagan. Assistant Director . ^"reau of Genera and 
Acade-mic Education ■ Pennsylvania Department of public "/^ , 

WaS Gart. Past-Chairman. AAHI'ER ^dapted Physical Education Section and JJ^J- 
New Trier High Schooi. West Northfield. Illinois; Orrin Marx. Supervisor. Physical 
^S^cation De artme^nt. 'university Hospital School. University o 

Robert Holland. Chairman. AAHPER Task Force on Programs for the Handicapped ^nd 
To s taS Ph sical Education. Recreation, and Safety 

secondary Education. Ohio Department of Education. Columbus ;. and Wanda Burnfitte Born. 
fdSufstrative Prog-ram Coordinator. AAHPER Programs for the "-'^--^PPf^^f JJ" \ 
whose critical reviews of the manuscript have contributed much to the finisgd 
publication. Additional gratitude is extended to'Royden P. Grove. Indiana State . 
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eiemJn^rv ^LnrL^'h""'";'".'"- P^^i^^^. information and materials about the 
elementary adapted physical, education pjrogram He developed in the Indiana 
iTl'L-""f'^ Area School District, ^ally GArt also contribu ed' SfoMtion 
EaJt and 7 " adapted physical education program at both New T le " 

oJrLns „L "\ f '""-^'^ ''"""^^ "'^ ^"^"'^^'^ ™-"y ""named 

persons who provided input, sug'gestions, reconJnendations , andamater ials for 

consideration^nd use in .th^is publicat-ion. This has beg^ a team effort n- 

:f Ihe^'cl'^ry!"'^'^'^" '^'^""^^^ ^^T^^ program^ settings/S p^ts 

<^"«8ing emphasis'in education which p,^motes new 
-aonJ^/h "T''"' thinking, -this pubUcation contains idea^ suggest ons 
• ak 'iuh d-^' ^° Chang, the status quo and bring a ou ' 

orn^nrl » '"'^^t^"" fonvention. These Guldolines are dedicated to 
for ^n -.'" f opportunities in physical education ^and sport programs - 
for^ impaired, disabled, and handicapped persons, to more participation 
in '''^f deficiencies, -diffrculties, problems, and cond'uons ' 

successfully, and with personal^atisfaction take part, and to physical 
^r^indrrr' '"'^ ^"'^ ^° '^-^"^y Xnow S best for ' 



all children 



) 

\ ' ' Julitan U. .Ste^in, Director 

IRUC and AAHPER "Consultant 
Programs for the Handicaj)ped 
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Des'pite congenital birdh defects that left hitn.wit|i only part of 
a Alt Tool and a portion" of his right -hand, Th^TDer^^ xs one 
of the leading place kickers in the National Football League In 
addition to holding the all ,ti.e .League ^^^16 ZTls il one • 

yards. Tom Dempsey has kicked as many as sxx fxeld "^^ 
lame' He plays golf ' regularly and has recorded scores xn the high 
. fo'-s*and low 80' s. .Many other individuals with impaxrments and 
dJs^biUties have excelled in sports and P^y-cal -txvxtxes a,^l 
levels. Some of these athletes w.re encouraged and got ^heir starts 
^in adapted' physical education programs; ^^^ers attained pxnnacles of 
success without such opportunities. Every ^J^^^^^^", ^^^^^^^^Hnd 
benefit from and needs to partiqipate actxvely xn well-planned and 
individualized physical education programs.- 



PROLOGUE 



The terms Impaired , disabled , and handicapped are often used, synonomously 
and interchangeable. Society categorizes and stereotypes; it imposes labels, 
partic\iarly upon individual^ (with various physical, mental,' emotional, and 
social conditions. Jhis* is i paradox in an era^where emphasis is supposedly 
ort the ^ individual and what, he or ^he^ can do; lip service- is given to an*indi- 
vidual's potential while to6 many pij^grams, activities,' and efforts focus on 
disabij.ity and deficiency. The contradiction between philosophy and reality 
is even more confusing wlieii one realizes. that these are not ^ays ii\ whicfi 
many individuals with ^a;:ious impairments and disabilities look upon them- / 
selves. There are impf)rtant differences among impaired, disabled, aqd handi-/ 
capped perso<^s that ir^icare difference inxdegree and' type of condition. / 
Personnel involved incthese programs must promote appropriate definition, 
oni^tation^ and. exact use of each of these' terms. For purposes of this . / 
ublication these terms are differentiated in ways individuals with various 
conditions look upon, themselves , not ways that have been culturally imposed 
by;eociety and ableTbodi^d persons.^ 

■w ■ " * ' 

. Impaired individuals have identifiable organic or functional 
conditions — some part of the body is actually missing, a 
portion of an >^natomical structure is gone, or one or more 
partes o£ the body do not function propeVly or adequately. 
Conditions may be permanent as in cases of amputations, 
congenital bijrth defects, cerebral palsy, brain damage, or 
rectolinial fibroplasia. They may be temporary—functional 
speech defects, "Some learning disabilities, various emotional i 
problems, certain social maladjustments, or specific movem"fent • 
deficiencies. 




Disabled individuals, because of impairments are limited or , 
restricted in executing some skills, doing specific jobs 
ar tasks, or perfo-rmlng certajLnVactivities . Individuals^ 
with certain imp'airments should not rbe automatically excluded 
from activities because a condition makes it appear that they 
cannot participate safely, successfully, 'or with personal 
satisfaction. Some impaired persons attain high levels of 
excellence in activities m which they are not supposed to be 
abj^e xo perform or participate. Is this suaaess in'spite of 
or because 'of us? Because of thHr impairments? Despite 
growing numbers of success s^tories^Harry Cordellos' , Bobby - 
Hall's, Charley Bosvell's, Liz Hartez's, Glen Cumiyngham'Sy 
Bobby Morrow's, Wilma Rudolph's, Pete Gray's, Shelly Mann's,- 
Tom Dempsey's', Katie Adams', Pete DawHn's, ad infinitum^ 
not all individuals are highly motivated and willing to go 
the extra mile for such progress dnd achievement. However, 



^"Clarification of Terms." Journal 6f Health, Physical Education, and . 
Recreation , 42- (7): 63-65; September 1971. • * \ 
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all, regardless of type -or severity of condition can benefit 
. from native participation in a variety of physical educatton, ^ 
recreation, and sport -programs . . • . . 

*. ^ Handicapped individuals, because of impairment or disability, ^ 
are adversely affected psychologic.ally , emotionally, or , 
socially. Handicapped persons reflect an attitude qf^ self- 
pity, feeling sorry for one's self, and what's the use. Some . ' ^ 
individuals with impairments and disabilities are handicapped, 
some severely/ i)thets with se^vere impairiaents or disabilities 
. adjust extremely well to their conditions and live happy and^ ^ ^ 
productive lives. In their eyes they are not handicapped even 
through society continues 'to label them handicapped. Undoubt- • 
ediy many persons in society with^'neither an impairment nor a 
disability are handicajjp^dl^ , 

A major aim of adapted physical education is to provide impaired and disabled 
persons with challenging,^ meaningful , ,and functional opportunities and 'experiences 
so that -negative feelings do not develpp or .become so pronounced. Activ,itie^ and 
appi^oaches^ould- capitalize upon each individual's abilities, not focus on » 
impairmentsTVotential, not deficiency must be sought; participants must be 
encouraged J. not. discouraged; and accent must be positive. 



r 



^ '^See Values of Physical Education. Recreatl6?i. a rfd Sport j^or All. Physical 
Education ahd Recreation for the Handicapped: Information and Research Utilization 
center (American Alliance for Health, Physical Education, ayd /Recreation, 1201 16fh 
Street," N.W., Washington, .p. C ., 20036)^, 1976, for -discussion fi how individuals 
- with different impairments and disabilities look at their conditions and themselves. 

' 4 i 



11. 



PERSPECTJVE 



Medical Gymnastics^ - Ther^eut ics — Correc t ive ThercTpy -^ Phybical ^Rehabili - 
tation — Physical* Edxi c at ion for th e. Hand icapped or I "co"yenj.eneed — Corrective/ 
Reinedial/Adapted/Adapti v e/Special/Dev^lopmg'nt^l/ Individualized /P i a^>as t^'ic / 
Prescriptive Physical Education are a few terms which^historically have been ^ 
applied to physical education, programs for students unabfe to participate 
safely, successfully, and wifh personal satisfaction in all activities of an 
unrestricted program. •Terminology and definitions have suggested directions 
and^emphases of these programs; special interests, training, and experience 
of personnel responsible for these programs h^ve dictated emphasis and fOcus; 
tradition and conve^nt^pn have often proiftoted - the staXus C\uo . Much attention 
has been given impairments^, disabilities, and what people^ cannot do. Today 
programs and cjcti-vities accentuate the positive, are built- upon each parti^i-^ 
pant's abilities, and focus -on ^that individuals can do. ' 'P 

Differences among individuals wjl^h various impairments and disabilities 
are important, ,may influence extent of pnes participation in certain activi- 
ties, and must be considered in all programs':^ However, similarities among 
all youngsters, including those with various *Sipairments and disabilities 
must be emphasized and j-^f lec ted ^n all programs and activities Including 
physical education, recreation, and sp6rts. Making- sure that every youngster 
has opportunities wit^i peers in as much mea*ningful/^tivity as pos'sible must 
be 'considered when* planning and implementing all yphysical education programs. 
Impaired*, drs^abled; and handicapped youngsters cannot be prepared to^take 
their places An society and , in their communities when they are continjially 
scheduled fnjiseparate programs and Segregated for al^ activities^ This' is the 
Reason for 'least 'restrictive alternatives and most normal settings feasible 

mandates. , • * ' ^' 

* • • 

Much debate rages abbut curr icula-fot^-^^sica 1 education, recfeafioTi^ and ^ 
sports programs for special populations. \Despite emphasis or\ individualized - 
programs, many people stiH search for crfife program, single activity,* or lone 
approach tha^ will be everything to everybody. Others seek specific 'or special 
programs for persons with, a, given impairment or disability. The most success- 
ful programs recognize tW individualAty ofv (fart ic ipants "and let^ders and are 
approached in terms of basio in^ere^ts, abviities, and hhng-ups of pebple 
involved in these programs. Existence of specific or special body of knowledge 
in*physical education for most -special gruups is questioned. White modifica- 
tions and adaptations in methods and techniques are obvioOsly necessary for 
some^ partic ipants , ba^iic activities, sequences, and progressions arethe same 
^nes fouiTd in solid developmental progr^jms. In fact., many advances^ in r^ulaf 



For a detailed discussion of the state of tlie art *in ^physical education 
and recreatiun for impaired, disabled, and' handicapped persons see Physical 
Ed uca t io n and Re i r e^? 1 1 c 'n fur Impa ired, Disa bled, and Handirappe9 Individuals: 
Past , Presen t , Future^ Phy.Si^ical liducarion and Recreation for the Handicapped: 
Information aod-Researih Utilift'^titjn Center (American Allianx:e for Health, 
Physical Education, and Recreation, 1201 16th Street, N.W., Washington, D.C, , 
20036)% 19.76. . . . 
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elementary school physical education programs have emerged^ from programs desfgne^ 
to meet Specific nedis of mentally retarded, learniiJg disabled, and other mildly 
impaired youngstersJ Even in highly competitive sports, differences farom basic 
spotts are kept at d m.inimum. ^ 

*" ■ Because of the variety in personnel and diversity in programs dnd activities, 
in which impaired, disabled, and handicappied persons, participate , specific methods, 
techrfiques, and procedures dif ferwidet;^. As with acjtivities, many professionals 
continue to- seek one way, a single approach, or a magic* foi:mula to guara^ntee. , 
success with all individuals haviS\g a specific conditi6A., This approach fails to 
recognize t^he basic fact that we as individuals are dealing with indiyidual^. , As 
such, many dif ferent ' methods can be and are -effective in teaching the same skills, 
movements, .patterns, ^ahd activities to individuals with very similar external 
behavioral 'characteristics. - " ■ , - 

. Many of the simplest, easiest, and 'most practical adaptations and modifica- 
tions have been devised by impaired and disabled individuals themselves. 'This 
indicates tvhat mor^- active involveriient 6S consumers is necessary to meet their 
needs in most ef f ec t ive'and efficient ways. Another factor that makes it difficult, 
if Ti9t impossible, to standardize meth9ds, approaches, and techniques, is that these 
populations defy standardization; tl^y are not robots off an assembly line but real 
live flesh an^ blood with much personal worth and dignity. 

O/ • / 

Jhese same factors create problems in evaluating individual progress. Sb 
ofteji emphasis is placed pa norms and standard scores ratWr than inditridual per- 
formance, ^nd progress. Many evaluation scales, assessment >devices, and diagnostic 
'tools are availai)le and used in these programs. Aopraisal iNs made of performaace, 
achievement, and ^progress' in. many dif ferent 'areas':-^ PhysidalSjitness^ Motor^ 
l^yphomotor, Pevoeptual-mator development. Developmental profjles^ Emotional 
stah^ilitii^' Social ahxir^eness;' Sports/ skills. ^ ^ 

Assessment is irfade* in these and obher areas for many dif f ^ent^easons. While 
mariy. programs atitlse rather than use evaluative devices, in the fWlaTiaO^Sis tbeir 
^ • .... With judicious . 

participants. Several programs nave oe-en aevxseu duu die w^^i^xjr y^Ls 
purpose. ^ , The AAHPER/ Joseph P. Kennedy Jr. Foundation .Special Fitness Test^ and 
Mot;or fitness Testing >ianual for the Moderately Mentally Retarded 3- are specific 
examples of such.d&vices . Many swimming prpgrams have included combination testing 
an^ award programs. j . v - . 




' I x^sting for Impaired ^ Disabled , and Handicapped Individuals . Washington, 
pX.J American Alliance far Health, Physical Education,^ and l^ecreation", 1975. 

^ Special Fitness Test Manual . Washington, r>.C ^ Am ^erican Alliance for 
Health, Physical Education, .and_ Recreation, 1968. ^ - 



^ Honderee, Be^n^R.t and ieon E. Johnson. Motor Fitness Testing Manual for the 
a-oderately Meptally Retarded, f Washington, D.G.: American Alliance for-ltealth. 
Physical Education, and Recreation, 1976.. ^ 



Precise cause and effect relationships continue to elude many people involve^! 
in thes^ programs. 'Reasons for success^o'f -Specif ic activities and approaches 
are generalized in terms ol inappropriate, inaccurate, or inconclusive cause 
and effect relationships. Regardless^ of specific activities or methods found 
in successful, programs, certain basicst:i3re consistently' found in them- 

• -^lia, PaiPticif)antS ^are act^ely involved. 

. Activities and methods are relevant, impropriate* and 
- charlleng^ng* » . ' , 

fj^ . Results provide a feeling of personal satisfaction, achievement 
?JV and\(ulfillment. v 

Participant and leader bfUild a very special type of interpersonal 
relationsh'^p'that inspires^ mutual confidence and trust in each 
other. 

A hierarchy- whit h Aon be applied and seen in virtually any sequence or 
progression o£ niethod|s includes - ' . * - ' 

. Coacti<on — feel general or specific movement patterns by placing 
h.ands on parts of tlje body of an individual, mannequin, or doll 
going through desired movement {Jatterns. 

. Manipulative — guide .parts of *body through desired movement to ' 



resfit in a proper response^ This gives, a student the feel of' 
the action and Can do much to alleviate initial fear so often 
shown^by a new skill /or activity by physically impaired or 
mentally retarded inflividuala,. »' - 

Tact i 1 e --^o uclL^ od v parts so* the student feels the part to be 
moved; r^uching c^e arm to be moved pr the leg to be kicked are 
simple 'examples of ^plication.. This is seldom if ever used by 
itself,, but is a mearVs of reinforcing visual and/or verbal stimuli. 

Visual stimulus 7- stimulate eyes throogh^demonstrat ions , pictures, 
films, slides, single concept loops, television, oV other visual « 
stimuli. The student sees what iB to be done and then imitates 
or 'reproduces th(e movements. ^ ' 4* 

> ' 

Verbal stimulus — stimulate eaps through the spoken word. The 
^tudent is given oral instructions, commands, or problems to solve.. 

Abstract stimulus — use various stimuli— signals , signs, words*, ' 
numbers, colors, drum beats, or other sTignals. The student 
receives, interprets, and translates into action the stimuli. 



Council for National Cooperation in Aquatics and the American. Al liance 
for Heal^, Physical Education, and Recreation. 7^ Pra cticd*l ^^ui de for 
Teachip^ the Mentally Retarded to Swim . Washington, D . C . JVmexiciio. Al'l-ianctr 
for Health,. Physical' Education, and Recreation, 1969: "pp"."^2-43. 



Current tyen4s indicate the importance of an() emphasis upon interdisciplinary 
cooperation in attacking educational^jrobj.ems . Ungraded programs require team 
efforts of both generalists and specialists^ cooperative action is essential to 
individualized, diagnbstic, and prescriptive teaching. A total team effort m . 
meetingjproblems o^ students in public schools is becomi^Jg as routine as it has 
been in hospitals, . clinic^, and other institutions providing individualized or 
clinical services. * School personnel are applying many techniques and procedures 
previously reserved for clinics and QtheV individualized programs to give. students 
adrfitional p^sonal at^iention in large class- situations. Conversely, personnel 
In clinical programs are extending their services and impact>y incorporating , 
group methods and'procedures. ' Both school and' clinic personnel can better meet 
needs of those they serve by* judiTciousl^ choosing and applying appropriate approaches 
of the other for individuals or groups'"^ 'specif ic situations. 

The very nature of adapted physical education precludes a set program or cook - 
book approach . Every student enters the program as ^n individual with certain 
experiences, special needs, specific intejrests, many abilities, and some limitations. 
Participants must be guided into activities on the basis of their personal needs and ^ 
characteristics, not diagnostic categories, etiologies, and unrelated generalizat lors. 
Individuals with mental retardation, cerebral palsy, visual or hearing impairments, 
orthopedic conditions, emotional 4>roblems,' multiple sclerosis, muscular dystrophy, 
cardiac dysfunction, ad infinitum , are not homogeneous when only their conditions 
are considered; they are even more heterogeneous when other aspects of their behavior 
and funct^n are considered. 

It is a mistake to' categorize and label everyone with a specific condition on ^ 
the basis of that condition' Student^ should be placed in physical education on the 
basis of ability to participate in activij:ies safely, successfully, and with personal 
sa^tisfactiont In addition to primary factors— motor^ability , physical fitness, and 
physical proficiency— social development, emotional stability, and intellectual 
function of lach individual must be carefillly, weighed . Too many impaired, disabled, 
and handicapped youngsters have been relegated to progr-ams. which are adapted^an^arae 
only they provide little more than busy work Co students but Enable school officials 

^ to say that they offer adapted physical education. The curritulum squeeze, which ' 

, will co/htinue -to get worse before it gets better, makes it obligatory, for all 
activities in schcJol prog^anis to contribute to the fulfillment of soUnd educational 

-*.ioalSand objectives. Witi>-iti§^ruction in physical education, a mandated part of 
Ipecial education under the Education of All Handicapped Children Act, programs must 
how be appropriate, individualized, and conducted in least restrictive fenvirontnent s. 

,V addition, programs must 6e written, periodically evaluated, an4 both parents and 
st;uderits be a park of admission review and dismissal procedures. No longer can failure 

I to one intended level pf attention to physical education by state a^d local'educat ion ; 

" agencies be tolerated, justified, or rationalized. The Congressional mandate that 
every chii^ have access to a free public education, including physical education, as 
defined by law, is not pou a matter of choice. ' 

IncreasWly. personnel from diverse disc»ipline5 are turning to physical VucatdVs 
for assistanc>, guidance, and direction in utilizing, physical activities, motor 
programs, ,and rhovement t-o reach and teach their youngsters. Adapted physical educa- 
tion has much untapped potential; it can contribute significantly to growth and 
development— Social, psychological, intellectual ancj ethical, as well as physical — 
^ of impaired,* disabled, and handicapi)ed students. 



Regardless of impairment oi: disability, somewhere individuals with that 
condition participate in virtually every physical education, recreation, and 
sport activity. For example: ' ■ - ' 

. Visually impaired^ ski cross country and down hill, participafe in 
gymnastics, play golf, sk4.n and 3cuba dive , wrestle, climb ''the s 
hJLghest mountains, swim the English Channel, and run in competitions 
Such as the^Boston Marathon. ' " 



.. Amputees, paraplegics, and quadripl-egics ski, swim, fish, dive, 
surf, and take part in gymnastics, pool, arche^ry, hockey, wej^ht 
lifting, footbali* basketball, golf,' table/ tennis , track and *fie Id . 

^ • Bedfast individuals dance, take part in dramatic productions, wprk 
with clay, 'paint, attend .parties . ^ 

Representative of countless otJier examples of impaired individuals who 
have excelled in physical education and sport activities and attained the 
highest goals are: " * i * 



ilark, a post polio younster with^ no use of hDfS legs, became 
iifterested in gymnastics after an intensive wei'ght training 
program in an adapted physical education program that was ' 
integrated with a regular physical education class. He' won 
- the state interscholast ic rope climbing championship in both 
his junior and senior yearsV t'he latter in' a record of 3.8 
seconds that* stood for ten years. 

Pete Gray attalae^Lthe epitome of success in "Ris profession — 
he play centerf ield%n a -major league baseball team despite an 
arm amputation 'jus r below the shoulder. Monty Stratton and 
^ aprt Sheppard pitched in the big leagues despite leg prostheses. 

John, a congenital quadra-amputee became le§s self-conscious 
alfcut his condition as h^ learned to swim and, dive. He now 
jswims in publ4c. pools and takes part in many communit^^ 
activities. . c $ 



Tom DempseyV. stellar kicker for the -J^ps Angeles Rams of the 
National Football League, is another professional athlete who 
has overcome great obstacles to succeed in his chosen profession* 
Despite only half of ^ right foot and a stub of a Fight hand, 
he is one of the leading place kickers in professional footballl^ 
And he plays golf in'the*high 70*sl 

. ' ° ' ' ■ ' 

B:^ll, an aphasic, began talking in sentences while p^rt j^^ijiat ing 
in a wilderness camping program. Others with various speech « 
^problems have^ found their>first relief and spcJken their first 
words while taking part in var ious^hySltral' Ife'diic"^ 
recreation activities. ^ * 



Charles, labeled as'mentally retarded, read a little and cared 
less; he had crying fits and temper* tantrums at the least 
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provocation as emotional' oVertones txD his condition were quite 
evident. As' he became increasingly interested in baseball after, 
being ititroduced to softbaLl, ^e wanted to follow his favorite^ 
' ^ teams and -p'layers in daily newspapers and Sports Illustrated. 
^ Withi,n^^three years Charles^was out 'o£ special education and , in 
a regular.junior high school program. He recently graduated , 
.5rom ^enior'high school with a regular diploma! . 
» > * ' ^ 

. ^Mar^in^ a severely fcerebral palsied boy, spent several hours 
digging 'a ^pl^ce on the sitle of a hill for his slee.ping bag; 
A he a^so spok^ in sentences for the first time during this • 
wilderness camping program. 

. . ,Charley BosweLl 'despite being totally blind plays golf regularly,., 
^has posted ati 81 tor 18 holes, and had a hole-in-one on a par 
three 147-yard hole. ' ' • 

Jack Robfertson came within 500 yards of swimming the English ^ 
Channel despit;e Having Ao use of his legs; he is a paraplegic. 

• . Harry Cord'ellos and Bobby, Hall both completed the Boston 

- Marathon io Less than thtee hours— Harry is blind and Bobby ^ ^ 
";a wheelchair! ' - < 

; Blind wrestlers have won conference, state,' and national 

- championships; amputees have become expert archers; totally deaf 
^printers a\d- hurdlers have compelled in the Olympics^ paraplegics 

* and quadraplVgic^have excelled in wheelchair sports as ^ell as 
in various other sports and activities which have been adapted . 
or modified little. . . V 

While many planners of programs and^provi&ers 6f services continue to think 
of d'ay or residential camping as the ultimate, others personally are challenging 
the mLt severely, profoundly and multiply involved with backpacking, wilderness 
and survival camping, caving, orienteering, and Outward Bound challenge courses. 
Aquatic activity ia not. limited to instruct i«)nal or recreational swimming ^ut ^ 
includes small craft, bo^tin^g,' white water canoeing, water skiing, surfing, skin, 
and scuba diving, h>ilroplaning* as well as fishing and casting. , Programs are 
not> limited to summer or warm weather. Year round programs continue m the 
severest of winter environments with skiing, snow shoeing, tobogganing, ice 
skating, sliding, sleigh riding , snow mobiling, snow picnics, and ice fishing. . 
Personnel involved in these successful programs have not been affected by ~ 
Mmited expectations of what individuals cap and canpot do' based on categorical 
genie ra 1 iza t ipnS , 

« 

Many equally dramatic examples can be related by anyone who has been involved 
inactivicy programs for impaired, disabled, and handicapped persons Physical 
education must be a part .of the education of -all children including those with 
'various handicapping condition^ and re^ardle^s of their types or severities. 
However, to be justified in tbe curriculum, all .aspects of physical education, 
including, adapted programs, jnust be educational . Properly constituted and - 
de<veloped, adapted physical education programs contribut.e to each major pbjective 
of education: self-veallzation, human relationships, azvzc respons^b^l^ty, and 
econqmio effiaienay ■ . ' 



s ■ . . 

Contributions to these objectives don't just hap'lpen — teachers must structure 
activities^ te^ch to specific objectives-, and plan to meet both inmiediate and 
long range needs of each student. One contributing factor to, the Sucqesd of 
educating through adapted physical education has been the highly individualized 
nature of program^ which promotes close interpersonal relatiorfships^^among 
teachers and students. In marty ways adapted physical education epitomizes • 
tesic principles and fundamental philosophies of American education which are 
'predicated upon meeting individual .needs. 

Despite the variety of general and specific ed^ucational goals that can be > 
accomplished through adapteM physical education, sight can not be IcJst *of the 
fact that this is the oHly^c rricula area that deals ditectly with physical 
l^tness, motor development, and movement as related te better health. To 
acMev^ these ends, many progressive and forward looking schools and school 
systems plan and schedule adapted physical education so that students partjlci- 
pate in this^prograra in addition to— not in place of— regular physical educa- 
tion activities. In tHis way, studetits witH special need^ in these areas 
receive the best of several wor Ids— required individualized attention; necess- 
ary social contact and interaction with classmates and peers; emphasis on ' 
physical an'd motor needs; attention to ther .needs that can be attained 
through active participation in ^ variety of physical -education and sport 
activitljfis. ^ 

These Guidelines have been ' designed ^.or'm^ny ^different publics— physical 
educators, special ei(uUtors, classroom teachers, school Administrators, 
resource and supervisV^ personnel, counselors, medical and para-medlcal 
personnel, nurses, this eV %^om j^ jrfieF^p^ * related 'disciplines, students, para- 
professionals, parents, the lay publiV^ ind for the youngsters themselves. 
Thi« is a practical, realistic, and fuVvctional resource fox use in public 
schools, residential facilities, day car>i and activity centers, clinics, 
hospitals, and both undergraduate and gra\iuate professional preparation pro- 
grams. Specialists and generalists alike \5ill find pont^ts adaptable and- 
workable foi; varied situations and iti programs at different levels. New, 
innovative, an4 flexible approaches are proposed and outlined. 

. . ' : ^ ' 

To initiate or enrich adapted physical education programs requires 
complete and continuous approval, cooperation, and support of school adminis- 
trators. Their belief and altitude toward -the program sets tone and atmos- 
phere fpr the program and are instrumental to its success. Administrators — 
at state, system, and>school levels— have definite roles, specific responsi- 
bilities, and fcontribute greatly to adapted physical education by giving 
the'ir wholehearted sCipport in planning and implementing these prog'rams. ^ 
Specifical^, administrators — i> ^ ' ^ ^ 

\ Provide support and coordination for the program within the school. 
Provide adeqiiat;e space, equipment, facilities, 'and qualified 
personnel for both integrated and separated programs as needed by 
students. 

t . Assist in scheduling classes for children assigned "ko the special 
adapted physical education progr-ani where feasible and when necessary, 
and scheduling children into regular classes when practical "and 
possible. . , ' , ' 

. Provide adapted physical education teachers , with supplies for 
communications and records. 



Provide information regarding the school's medical policy with respect; 
• to the program fpr all persons concerned — doctors , nurses parents , 
teachers, lay public, and the students themselves. 

Understand and implement programs in terms of federal and' state legis- 
lation app'licable to education for special populations in general and 
physical education in particular. 

Act as liaison with and interpret the program to the board of education, 
teachers, medical and nursing personnel , parents , and the ray public. 



Despite increasing numbers of impaired, disabled and handicapped youngsters 
becoming the responsibility of public* schools , too many administrators ar^ still 
unfamiliar with both the term and concept of adapted physical education. Adminis- 
trators, physicians, nurses, parents, and other interested personnel must be made 
aware of the scientific preparation of physical educators in general and of those 
with special knowledge and competencies in adapted physical education- in particular. 
Physical educators should be an integral part of interdisciplinary 'teams which 
staff atid program all aspects of trhe curriculum for impaired, dibbled, and 
h&ndicapped youngsrers. Administrators should encourage colleges and^ universities 
*t^ offer workshops, clinics, institutes, and seminar^ in addition to appropriate 
classes dealing with specific asp^ects of adapted physical education — philosophy; 
scirentific bases of activity; organizing, administering and evaluating programs;- 
individualized prescriptive teaching; facilities, supplies, and equipment; handi- 
capping conditions and implications for activity programs; child growth and 
development;* motor function and development; diagnosis and prescripti6n for motor 
^problems. Units dealing with adapted physical education and impaired, disabled, 
and handicapped popjalations ne^d routinely to te made a p,ar.t of all classes and 
courses in physical education. Competen(!ie3pneed to be defined and approached so 
that they cam be applied to all students/<Jherever they are housed. This approach 
will enable impaired, disabled, and handicapped students' to become a part of 
regular physical education programs and enable all students to have benefits of ^ 
adapted programs as needed and necessary. 

Efforts should alsp be mad e^ to include appropriate sessions during regularly 
-scheduled inservice programs at state, system, and local levels. Programs to pre- 
sent promising practices and success sto.ries, to enable personnel to discuss mutual 
^ problems, and to stimulate greater inter,est in and understanding of adapted physical 
^education are needed at national , regional, district, state,, and local conferences 
and conventions of all disciplines and specialties in Che total educational family. 
The role of classroom and special educ/ation teachers, especially at the elementarj 
school level, should not be overlooked in that^ pffey can do much to supplement and^ 
co'mplem'ent efforts of an adapted physical education specialist. For example, c^s^- 
room teachers can: • - - - • 

Aid in screening classes for- possible adapted student referrals 
to the program/ - _ ^ . 

Aird in student referrals, to the program: ~~ ■ 

Cooperate in scheduling 'students for screening examinations and 

class instruction. ' . . • 

, Give moral support and^encouragement to children in the program* 
. Assist in implementing the program and activities dueling rfegular. 
and adapted .physical education classes as well as in conjunction 
with classroom activities. . . ' " • 

' . Act as liaison in informing parents about the program when necessary. 
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< 'Too. many school- systems have f^dred impaired, disabled, and handicapped 
children when it came time for physical education; in some situat ions ^they 
have been automatically sent to. study trails, or academic classes, or made to 
give out towels, take roll, grade papers, or provided with other meaningless 
bus>^ work; in still other cases ,« pressures from parents, well-intentioned 
^^amily doctors, or sp.ecial int;erest groups within a Community have resulted 
in^ the "excuse of these children from physical education. Gradually educators^ 
ar^realizing that tlfese condition^ indicate how little thought has been given! 
bafeic needs. of children; gteps. thojjgh slow, ate now .being taken to rectify* ' 
these conditions and situatipns. Legislative mandates and court decrees are 
dug this a more rapid process. ^ 



making 
\poo 



man5^ physical educators have al lowe^themselves to be placed on the 
derenaive abouG their roles and contributions in educating alj^ children. 
Physical educators mu^ be prepared to defend .their position; the initiati\^e 
must be takeft with an offense developed from scientific research results, 
empirical evidence , ^ahd subject|ve reports based on highly competent profes- 
sional experience. Education our business;^ physical activities our media;, 
and adaptations of physical activities our trademark* Together, they mean 
edttcatrLon through adapte<^ physical education for all^ youngsters who cannot 
safely, successfully, or with personal satisfaction. participate in the vigorous 
and unrestricted activities of the regular physical education program. 
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Wheelchair basketball is an excellent example "of a , popular 
sport adapted so ^that impaired or disabled persons can participate 
in activities that appeal^to interest, and challenge them. 
Activities of this type have far the most part been ^onfined to 
special schools, residential facilities, hospitals, clinics/ 
special recreational clubs., and certain organizations. Mor< 
attention to activities of this type must be gi^ep by personnel 
in public schools and community agencies.- ♦ . 



7 . 




Photograph courtesy ^of Human Resources 'School^ 
Albertson^ Long Island ^ New York 
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^ ^ - . 'ADAPT£D- PHYSICAL EOU^ATlfiN; >N OVERVIEW 

What Is Adapted Physical -Education? 



J 



Jt time two 



'At- the presi 
conflict relative Jto phySi 
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etrically opposite trends are in obvious 
tication, recreation, sport, and related 
^rsabled, dnd** handicapped persorfs. Oiji the one 
ating or mainstr^aming peSrsons^ithavar ious 
^regular school and coiranunity programs.-^ On.t 
groups who wan^lJjto maintain separate ^nd * 
special programs in whatever djctivities special populations participate:^* 
Neither legislation nor litlg^^on mandating placement of and programing or 
all individuals, regardless/Tf type or severity of handicapping condition^ _ 
in least restrictive epji^i-gnments, or most normal setting possible, intend ^ 
or imply* abolition special programs; nor do they mean indi^riminately 
placing individuals! in regular programs for which particip^D^are'not 
prepared. 



for alii 



5st^ 



snc^the definition of act^pted physical education, i.n existence 
quarter century, expresses purposes and provides basic guide- 
lines for all pro^rams/^d activities involving special populations. It. is 
interesting to note that West ^Virginia and Pennsylvania 'have recently incor- 
porated these, same principles into new definitions of special educajtion.. 
By definition. Adapted Physical Education is — 

. . a dzvevszfied program of developmental ^activities, games, • * 
sports^ and rhythns' $uited to the interests, aapdaities, and 
limitations of students with disabilitiec who. may no t^, safely 
or successfully engage in unrestricted pavtiaipation 'in "the- 
vigorous activities of the 'general phiys-^al e.duiaiion progpom.'^ 

Specifically, special provisions are necessary far .any individual who 
cannot^safely, successfully, oi: with personal Satisfaction participate* in 
unrestricted Activities* of general or regular programs.^ ^.In addition to 
encouraging administrative and organizational flexibility so that individuals 
can participate in regular programs when possible and special activities* 
where necessary, services are based cyn n^d and not generalizations from 
categorical conditions. All Members o$ student body, become . el igibl^ for. 
nee'ded Servians. ^ - ^ " 



^Integrat ing Persons with Handicapping Conditions yito Regular Physi cal 
Education and Recrea tion Programs .v Washington , D. C. : American Alliance 7of 
Health, sr^Physical Education, and Recreation, 1975. ' * 

2"sense and Nonsense AboAit Mainstreaming . " ' J ournal of Physi cal Education 
and Recreation , A7 (1):A3; January 1976^ ^-'*^> [ ^, ^ 

^Journal of the American Association for Health,* Ph ysical Education and 
Recreation , 23' (4):15: April 19S!>, : "I ""^^ 
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~ Basic alms and'objectives of adapted physical' education are no different than , 
for physical education. in aoy setting or for any student Included are ^^v^ °P^^" 
. and improvement of; Self-r4amation, Human relattonsHps , Ctvto.responstbtHty, . 
and Eaonomib effiaienay. , " • ' ^ 

J. . " ^ 1- 

- Specific elements of adapted physical education include: 

» 

Corre ctive - refeediate conditions such as postural deficiencies and minor 
* * orthopedic deviations through individually planned exercise, and activity 
programs . • i c 

" . Therapeutic - providfe individual prescriptions of movement acttvity for 
v;arious purposes and to meet specific needs. • . 

. Remedial - change or improve function or structute by means of selected » ^ 
exercises and/or physical/motor .activities. 

. Adapted - modify sports and games so* impaired . disabled , and^and icapped 
persons can participate, and/or* provide means for each peVs6n to develop 
s,^ ' sufficient skills in various" activities so as to-be able to participate 

N ' with peers, classmates-, and contemporaries. 

Developmental - increase exercise tolerance of the weak and ill through 
individually planned and progressively vigorous programs; more recently 
this has referred to preventing or improving low levels of mo6or abUity 
or poQr physical Htness in preschool and primary level children. 

Special - provide for' the specific needs and abilities of -special P^pula- 
tions through corrective, developmental, therapeutic, remedial, or adapted 
^ activities. ^ * ^ 

- . Physical- and motor activities are being used for a variety of remedial and 
therapeutic purposes in ptograms throughout the co\inCry^ Many of these same physi- 
cal and motor activities are also being use^i ih preventive programs, esptc^aUv 
in Infant stimulation, early childhood ,, and parent intervention projects. Despite, 
successes of many of these programs, research results, empirical evidence, and ^ 
subiective observations differ as to exact and conclusive cause, and , effect rela- 
tionships for noted progress. Research is n^edSd to shed definitive light on this 
conflicting evidence, _ «i - . < 

"increasingly, physical educators are- being looked to by other ^peclallsts for 
• guidance and assistance in evaluating, diagnosing,, and prescribing for children with 
. various perceptual-motor problems and fpr those with specific learning disabilities. 
This toritinually broadening scope -of responsibility has caused soma physical educa- 
tors to say' that the generally accepted definition of adapted physical education < 
Is somewhat conservative, limiting, and not in keeping with the trends and needs of 



iGuit ieUnes for Professional Preparation Programs fo r Personnel Involved in 
PhvslciridlKation and Recreation for B^Handicap'ped . Washington, D.C. : American 
Alliance for Health, Physical , EducationVelfid Recreati6n. 1975. pp. 3-4. 

• .. . ■ \ ' ^ <. 
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' today's youth. Many iinpaired, disabled, and handicapped children need special 
help with motor learning, body image, laterality, directionality, locomotion, 
self-copcept, use of leisure time, and with a- variety of perceptual concepts 
Involving space, time, speed, intensity, direction, anfi^form: large oumbere 
also -Ijave -postural deviations, inefficient body mechanics, balance problems ■ 

.and loK„level^ of physical fitness. PbysitjSl ed.ucat^fbn programs and activi- 
ties are being designed* to protnote perceptual-motor development among children • 
witn a varaety of learning disabilitiess to serve as a base for.reading- 
•writing-and-arithmetic readiness programs for all children, and to form the 
foundation ofe preschool prevention programs, especially among children identified 

-as high risk cases. lUiere is justification and need to be sure that adapted 

physical education ^ interpreted as including developmental activities 
• methods, and procedures for individuals wi th^perceptual-motor difficulties and 

.bpecific learning disabilities. As |>hysical education activities receive ^ 
greater attention and. emphasi's in preschool and elemen'tary^school programs, 

'the importance of apd need for well-defined and planned adapted programs at all 
school levels bec^omejs^ramount . Broadening the interpretati^on of the defini- ' 
tion of adapted physical education to include perceptual-motbr ^problems and 
specific learning disabilities jnakes this consideration of even greater impor- 
tance. ' * ° ^ V 

V 

^ Physical, educators must consider several factors when planning and imple- 

menting adapted physical education programs to 'satisfy the word and ijitent of 
this definition. Adapted physical education ^efets \o any motor activity or 
■ movement program designed specifically for impaired, disabled/and hancficapped 
^pensons m any setting with an educational focus or purpose. By deftnit ioti , ' 
adapted physical education includes physical activities — 

): Planned for in(^ividuals with learn Ing -problems, resul t ing from 
motor, ^mental, or. emotional disabilities or dysfunctions. 

: • J ^ 

. Planned for purposes of habi 1 i tat/ion J rehabil i tat ion, remediation, 
pliysical fffcvelopment. I ' . 

. -Modified so impaired, disabled, and handicapped persons can' 
\ participate. 



Designed for modifying movement- capabilit ies» 

Planned to promote ipaximum/optimum motor development. 

Conducted in a scHool setting or within a clinic, hospital, 
residential facility, day care center, or other environment- 
where the prirjary intent is to influence learning and/or 
movement potential through motor activity.- 



Conducted In either regular physical education or Special , 
adapted physical education classes den^nding upon functional 
abilUies, needs, and individualized^ program of a student. 



Individualized ^oes npt mean only one-to-one relationships or small 
group settings, or preclude class or team activities. Individualized Wans 
,a variety of activities, methods, procedures, and techniques ^accgrding to 
needs, abilities, and ^J^iitat^ons of each program participant. 
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AdaPtea physical education' Is concerned ^ith stydentsj.ho.have conditions such 

Cultural, social and economic deprivation 
'Hearing imoairments including deaf and'hard of/hearing 
Illness and inf irjiities" . / 

' Learning disabilities and perceptiial-motor pXbblems 

Low levels of 'physical Fitness, specific mot(/r deficiencies, 

physical under\development / 
Mild, moderate, sVere, and, profound mental /retardation 
' Neurological Impairments and brain damage / , 

Physical and iSTtWopedic" impairments including postural problems and 

inefficient body mechanics / . ,^ , ■ 

Special health ptoblems sSch as cardiac difeorders, multiple sclerosis, „ ^ 

muscular dystrppliy, obesity, ma^nutriticin , diabetes, and asfjhma 
- Serious maladjustments ,%mot lon^ disturbWes , and social maladjustments 
■ Visual impairmenis including blindness arid partial sigl>t«dness 

Adapted phys ical educa^ n is flexible /hereby individual students take part 
in actiATities witTrrn"T^;7^Te8ular physical ed/.cation program whenever they can safely, 
successEutly, and with- personal satisfaction participate with their classmates , 
Special offerings are provided through the Adapted program when activities in the 
regular program are such that individual s/udents ,carmot Safely, Successfully, , 
or wi\h personal satisfaction participate fith their classmates. Safe, Successful, 
and* personal satisfying participation cani>e influenced by one or f "^"^ 

physical, mentnK emotiolnal, and social f/ctors >;hich must be considered «hen det^r 
mining why an individual cannot safely, ,/uccessfully . or with personal satis action 
participate with classmates.. Program pl/cement should be flexible -/^f ^ "J"^^ 
can be moved from t^e regulaV class o tjl^e adapted elass and back again according 
to individual needs. 

Adapted ^^hxsical^cMioiL^^ °^ '^h^^heloeS"" 

in re-^^^^^-^aT^I^tl^^rt^^- Students with special, needs can be helped 
• hrough participation 'in aaditional p/ysical educatiort classes where special and . 
individualized attention can be givenf to meet special needs' In this -PP'^°^.^J 
individual students have opportun/ti/s to work in areas irt v^hich they are deficient, 
to pre-learn skills and activit ies. Ld to become more confident in their ability 
to participate and compete with ..la/smates in regular programs. They are not 
deified opportunities for social grf th and development; ^"^"J^^J'^'^he 
and satisfactions of progress from/participating in appropriate activiti^ in the 
regular program. • ^ ^1 



Mho Participates in Adapted Physkal Education? 



Adapted physical educatio,/ is for any student; «ho cannot safely successfully , 
or wifh personal satisfaction participate in regular physical education P-S^^^" 
Adap 5 Physical education sh/uld not be limited to.students „ th P^^""^' "^ f/.^f 
and organic conditions. The /rogram sftould include students with visua^and. hearing 
impairments as well as tliose/with intellecfual limitations, behavior P^^lems 
perceptual-motor difficultieL and ?fon-sensory physical conditions In addition to 
students with chronic condi/ions, adapted programs sh6uld -provide f°'^^hose recu- 
perating from injuries and Accidents and for thos« convalesciijg from long dt short 
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time il|nesses.. Gerier^dlly, ^ every student <iapahip, of attending sc^hool , re- 
gardlesa of type or sei^erity of impairment or disaldlity, c in take part in 
and benefit from participation in adapted ph)joical education vrograme. Pro- 
visions must be included in fxhysical education programs for aU students not 
just those al5 ire to Vike part in Regular i^ri^rams. Studebts with low levels 
*of physical fitness and those Hith specific motor deficiencies, should he 
included in a broad artti all encompassing adapteci program. Children. with 
specific learnil^g d isabi 1 it ies ^which are influenced by ,lacJ< of motor coordi- 
^nation.and poor physical dj^velopment can be %id^ed 6y parit icipat ing in' compre-= 
henslvG adapted physical educr7ti6n program.^. In general, 

Adapt-ed physic/il educat ion ;includes a larger segment of every 
studetie body tAian is gencraUy realized. Sev^ to eight pe^ cent 

a of school ag^ chil'dren lyive physical, mental, Jnd emotional * 

cond i^tions ^ sCich a degree'- that some sped'aT^rograming , including 
ph^rsnraJP^ucation, is necessary.^ At least sixteen percent of 

^ 'every stud'ent bodv can benefit' from individual'/itten'tion and ^ 

^•^ special •|r^'6^raming because of low levels of physical fitness!^ 
^ 'specific mo<:or deficiencies, or ina'dequate physical development. • 
Some specHilists have estimated that over fifty percent of nfeny 
student bod'ies have one or more specific learning tdisa'bilit ies • 
which cat^ be attributed fn part to pctor motor or p^ceptual- 
motor development or inadequate phys^ical condition. Kven in the 
smallest of schools several adapted pby^ical l>ducat ion classes 
^ . ire needed and can be justified; in large schools at least one 
sucll^cliis^i is stili needed every per i(>d of the day.* 

* Adapted physica 1^ educat ion is for all levels and should'hot be ' 
limited to colleges, universities, and. secondary schools.. Many 
students* in primary andWrttermediate grades can profit f rom 
^ ^ -individual attention and special programing so they become more 
skilled, competer^t, and ready to participate in regular programs 
when they enter secondary school. 

The number of "students who can^and should be served -by adapted physical 
ed,ucation*dicd/ites that the scope of these programs Txpand ; more classes, ^ 
special insti'uctors , -rosourc^e f)ersonneJ. , and appropriate facilities aro 
needed. Programs to meet ^udenVs' need^can be introduced and ex'is'tin^' 
programs, expanded without drasticjirty -changing regular ^lass enrollments. 
However? this cannot be interpreted as'condoning, sanctioning? or giving' .\ 
licence to \j^olesale and indiscriminate use of such an approach. It is a * 
way to inniateiand introduce' adapted physical educat ion ^jhefe none now exists 
so as to gain a(yministrati-ve\ pWrental, and student support for a c^mprehen- 
Si\^ progr^tm cZnducted-by teachers with special interest and training in the' 
areat ' Creative and .innovat ive ways of^nleetijig the needs of all students, 
including ttfofee with various impairments and disabilities through physical • 
education ar* needed and .shouldtbe developed. Full use shoqld made of 
student' leadrer^> aides, volunteers,, team-teachin^,*- cc>-educational classed,-* < 
modtilar scj^duling, enrichment programs'; and many other device^ and proced- 
ures how a/part of modern educational programs. , ^ ' ' v. 



Why Every ^School Should:Offer Adapted Physical Education? . , 

^ ' * , ^ • , ' 

'Adapted physical educa! ion 'is' not ' an end iji itself'but a mean^s) by which 
students team sensible^and realistic -limitat^tons , so that they can par t icipjite - 
in appropriate- physical and recreational- act Ivit ies without aggravating their 
' conditions. The program is a positive <or*e in the ^"f;' "^^"^"f ' The ' 

.- habili-tation, rehabij itation , growth, and development of ^ach participant, ihe 

comprehensiA^. program should include ' ^ 

I. . activitites adapted to each individual's interests, capacities. * 

V ~<j\>ilities, and . limitations . ' - 

.""'activities of a developmental , correctfve, or remedial nature 
designed to improve conditions amenable to exercise, 
activities within the regular physical education prpgram which 
ate safe for* the student' and in wlrich he or she may participate ^ 
^ succ'esstul ly and with personal sati,fef act ion. ^ ; 

' ' Adapted physical educa'tior^ is not baby-sf^ ing. bu.sy work watered < 

'Activities fjom th« regular ■ program, or a means of -c ircumvent in^, physical education 
. .^.qulrements. A^ted physical education is" an integral p.,rt °f M*-'- . 
tlonal programt-^^trni^been- relatively untapped in too many schools, and .schoo^ 
systems' The need for^ell develop\;d, meaningful, and ind Ividual ized adapted 

■ .physical education program.s in increaMng, not decreasing, and will ^ontinue to 

inccease since populat ion .growth aucomat iral ly means more impa-ired , disabled, 
SnAaoJicapped you.th. PKi losophica 1 changes winch P-^.^f ^ ';«;:P '"^^^J^' 
At borne and in the community rather than in residential facilities and advances 
' in medical tbchnology which save many infa,.t.s who'^ven a ^^"f'^ll^'^^ZZl Z 
have .survived the first or second year of life n,ean -"P^-^f.'^ ''^^JJ at 'areas 

hand-icappe4 children becoming t he _responsibil ity of aU general and special areas 
of public 6d«t-«tion. In addition, recent ;exper imental -and empirical evidence • 

■ -<;hows that c'ertain basic physical skiir.s,and mo tor ■ abi li t ies contribute to 

' • u^ss in "Mamie or tntehec.u.l skills, and reports^dicate that participation 
»-.,in vigorous physical activities is important to growth and development of all 

children and youth including impaired, disabled, and handicapped joungster.s^. - 



IJhat Are The Goals- of Adapted Physical Education? 



• ■ The base of any education' progiVim is c'etjtered upon its goals--.state™ents 

which give direction to the program and trans?ated into readily 

Measurable obiectives for each participant. Some goals are more easily and quickly 
Seved han^o -hers; .some are more funct ional'and easier to observe than ot ers^ 
in de er^ining the' d^lrec t ion of adapted- physical educat ion .program., -y ^ -^"-^^ 
of'goals should be viewed «s a guide to and , framework for the program AU gqa s 
do not appL7 to every student in the program; goals which do apply to individuals 
Tay var^in degfc^e at different times during the, program. J The ^tudents themse ves 
^ust unLrstand goals of .t-he adapted physical education 'program as ^t hey app y o 
th^^ and tcf their, .specific conditT^ns. Current ^mphas is "---'^'^;-l°^f4^^^^^^^ 
of basic ob.jcctives.for each .sfudent in behavioraj, terms ^ -that- deg«e of ?helr 
a tairentJ^rrb-e'oBfecTYT^lffeas^ Representative of meaningful 



and functional goals for adapted physical education^ include — 

. Protect conditions from aggravation by acquainting each student 
with information about his or her limitations and capacities and 
arranging a pArogram within each student's physiological work 
capacity sand 'exercise tolerance. > - ^ 



rovide ,each student with opportunities to develop organic vigor, 
miJecular strength, joint function, ^nd endurance within limits of 
.hi5 or her disabilities. * *" ' 

\ ^ ^ 

Provjide each student with opportunities for -normal social develop- 
ment^ through -redreaticyuar sports and games appropriate to age group 
and^ interests. 

Provide each student with opportunities to develop skills in recre- 
ational spo^rts and, games within limits of on^'s o{^ disabiiity. 
« 

C6Qtribute to security through ^improved function and increased 
abili^,to meet the demands of daily living. 

Aid in Social^develbpment , adjustment , and/or resocializat ion q(£ the 
individual when an impairment or disability is permanent. 

Provide opportunities for normal social de\relopment through physical 
activities appropriate to age group and interests. 

^Accomplish needed therapy, correction, and r^storatior of function 
for conditions which can be improved or removed. ^ 

Develop personal pride* iTi overcoming impairments, disabilities, and - 
weaknesses. , 

Develop an appreciation for individual differences and the capacity 

to accept limitations- without withdrawing from a group. ^ 



- Based on Arthur S. Daniels and Evelyn A. Davies, Adapted Physical 
^Education , 2nd edition. Harper & Rc^ Publishers, New Yortc, 1965; pp» 326-332. 
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Regardless of intStests. experience, abilities, or limitations, 
adapted physical education c-an- provide opportunities for every 
individual who* cannot safely, successfully, or /with personal • 
satisfaction pa'rticipate in regular and unrestVict^^ physical 
education activities. Adaptfed -physical educatiW ,ca?ihel^these 
p'articipates spread' their 'wings and build their W rbcke^a^o 
the moon while experiencing succ'ess, achievement, and - having. ^ 
. fun. Rivalry and competiMon do stimulate a youth s ambition. 




Phptogr^aphs courtesy of Human Resources Sdhoo 
Alpevison, Long le.land, ' NeD York 
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ADMiNISTRAJIVE CONSIDERATIONS IN PLANNING, 
*AND IMPLEMENTING ADAPTED PHYSICAL EDUCATION PROGRAMS 

Success of adapted physical education programs is dependent upon many 
factors, including well defined plans and carefully organized procedures 
to implement these plans. Just as it not feasible to outline a single 
course which yill apply t6 each student, no one organizational pattern, 
administrative structure', or programlap/roach i^\appropriate and workable in 
all situations. Regardless of school l^vel or environmental setting, certain 
basic factors must be Considered in organizing and implementing adapted phy-r 
sical education programs: 

. Organizational' Pat'terns y 
Personnel » • '* 

* ' Facilities *' ^ ■ ^ 

Classifying Students . . ' 

. Referral, Evaluation, and Records 

. Public Reflations, Tonmiunity Awareness, and Education 

Organizational Patterne ^ { ' 

* A variety of philosophies, organlteational^patterns, *and administrative 
structures have influenced anti been used" successfully for adapted physical 
education programs at different levels and irf varipOs sitciations. Some pro- 
grams have be^n organized and functioned jFor one type of, impairment or dis- 
ability. Many very successful programs- have cut across impairments and 
disabilities and served two or more different conditions. ' StUl other pro- 
grams have integrated special populat ions^with able-bodied participants; 
others have abled bodied participants as a minority with special groups as 
the majority. An approach that has been successful in a nUmber 'of places ^ 
prpv^des flexibility in placement.^ Key to ^success in this approach is 
ability, of each individual to participate safely, successfully,' and with 
personal satisfaction in the current activity. Basically a three step or 
level approach is provided: , , ^ ' 

, r * , *• 

Regular Programs — individuals who" ean take part in regi4ar * - 
activities safely, successfully, and with personal satisfaction 
ai;e guided and encouraged to participate in regular and coramunicy 
programs where they participate with peers and classmates. 

■ Half-way House Or Intermediate Type Program — many individuals have 
the potential to take part eventually in regular programs but for 
the immediate present cannot.^ Something is lacking — confidence, 
^ ' experience, skills, emotional stability, social awareness, intel- 
lectual ability, physical condftixin, overall , control. .The half-way 
house approach serves to help this individual overcome such problems. 

* Special Programs —some individuals have such severe prof ound , and 
multiple Conditions that they ne^d long-range opportunities ancl 
experiences in special, segregate'd or sheltered programs. Individuals 



•m this group should not- he considered permanently confined to. special, 
programs and 9ctivitiii^-to consider such an approach is inconsistent 
with^he concepts advocated throughQut these Guidelines. 

'in general, speciajl programs .in adapted physical education include: 

' . Corrective. therapeut ic, or remedial emphasis as part of habilitation 
or irehabi/litation efforts. 

. •■. Idapted /emphasis to help individuals make adaptations so that they 
tan^alf^e part in regular programs or to make modifications in an 
■'activity so that a homogeneous group with one or similar conditions , 
can participate. ^ , - ^ 

. Devel opmental emphasis^to include" both preventative and remedial 
programs of basic activities' including perceptual-motor, basic _ 
movement, and fundamental skills. Early childhood and j^nf ant . , 

stimulation ;appr-oiches are representative examples of this ^evel 
. of program. Programs for elderly persons might also be considered ^ 
as part of this emphasis. 
Over the years different organizational patterns and Administrative structures 
have Zen used for planning and scheduling adapted physical ^^f.^^^^^ 
Within the context of providing full services to all children, regardless of type 
o seve i y of im airment or disability, 'each of .he following approaches warrants 
consideration as school staffs evalu^e e^cisting adapted physical education pro-, 
grams or plart to .introduce such programs. in their schools. 

. Separate class . When n^eds of certain students cannot be met in • 
, 7ifcn=s and nunfbers^are considerable, separatg '^J'^-" * . 

^ -be-tustified. With increasing numbers of impaired, di.sabled and 
handicapped children becoming the responsibility of public educa- 
tion," it may become-necessai'y to think in terms of mor£ not fewer 
' separate classes, 'regardless of the size of tRe school. ror some 

time in the inmiediate future,, these classes may.be necessary because 
- of 'legislative mandates^ceauir ing^_Pjrog.;ams for all impaired, disabled, 
and handicapped children to be. appropriate, individualized , written ^ 
and periodically evaluated- In addition, a^ more severely and multi- 
ply involved children become the responsibility of pu^bllc schools in 
' least restrictive environments, the separate class may ^ the most 

appropriate initially. 'For some this may be a means of catching 
. UP with the separate class serving a half-way house function. The 
^ -separate class may also serve students after they return to school 

after aoeration, accident, or illness. Virtually all secondary schoo s 
can Juirify at least tae adapted class every period without increase in , 
- staff or'^ any appreciable -change iij class size. . 



Isend information about your school-boys and girls enrolled in physical eSuca- 
tiCn by grade number .of class periods per day. number of men -"-^|;^^, ^.^'^ 
Educators, number of boys and girls needing sep^arate class P^^""^"^ "J' J 
by conditions, number of periods taught by each instructor '^""J" "^/.f^^^,/"' . 
outdoor teaching station.s-to AAHPER Consultant, Prpgrams for the "^ndicaRped 
?201l6th Street, N.W., Washington, D. C. 20036," for an analysis of your situation. 
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Dual Class « In this plan students with certain 'impairments or 
disabilities spend specified \ys each week in an adapted section 
concentrating on special needsVind other days in a regular class 
participating with classmatels a\d peers. 

Combined Class > In' tfhis plan a§le-bodied students along with 
ind^ividuals needing special assistance arl^ssigned to the same 
.class. Each student in the adapted program is assigned activities 
within the combined class on the basis of con^dition, abilities, and 
limitations. • . ' 

• Flexible Plan , In thi^ p^n an impaired, disabled, or handicapped 
student is assigVied a^;tiviWe&-in a special or separate 'class when 
it is not possible to particirpate safely, successfully, or with 
personal satisf actiorf in the regular program; the student is .assigned* 

the regular class for activities in which he or she can compete 
^with classmates. ^This differs from. dual classes in that larger 
"blocks of time--unit^, activities, module^— become bases for partici- 
pation. . It also afford^ students greater continuity to the program, 
provides more opportunities for students to d.evelop skill's, 'and enables 
greater emphasis upon attacking, remedial conditiions. In some^ situa- 
tions certain students are assigned a given number of a'dapted classes 
^ per week to supplement their regular class period so that they receive 

more instruction, increased p^r-tipipation, and more individualized 
attention^.\ This approach has a great deal of potential for the 
elementary school level and for students with specific learning 
disabilities associated withlmotor or perceptual-motor deficiencies^ 

• tfome-School Program . When t^ime and facilities of the school situation 
^ ' are extremely limited, a cooperative home-school program may .be justi- 

V- • ^ fied and initiated. School personnel review health and medical 

records, .screen students, program '^Jfi^rcises and activities according, 
^ tp ifegular policies and procedures^ and assist parents 'develop under- 
standing of and competency in supervising exerci^s and activities. 
The program is conducte/i at home under the" Supervision of the parents 
with school personnel serving in an advisory Capacity . Often this 
same appr'^ch can be used to .supplement the school-centered adapted 
, " programs. ' i . ^ . ^ 

. • Before or After Scjiool Rr ogram^. Opportunities before and/or after 
f ^ regular school hours can be used to supplement experiences provided 

during the .tegular school day. Special, developmental, or adapted 
■ ^ activities can be a^art'of intramural programs and organized in 

ways similar to of fer.ing's '^uring the- regular school day. Many success- 
ful before and after school programs have provided both special and 
^ regular experiences %n these areas for students in need of special 

attention and extra work. 
• ^ ' - 

Teachers, administrators, an<J supervisors responsible for organizing- 
and administering adapted physical educatio^n programs need to assess\^vantages 
and disadvhnta^es^of these organizational patterns and select approac\s most 
appropriate fo/ .their- q_wn situations. . While if is difficult to generari^ 
humbei^s which can be handled^ in arty given situation, .generally twelve t:o 
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fifteen students represent a realistic enrollment in a special or segregate/ 
class. In mdst any instance, twenty students should be the maximum permitt^ed 
in these clashes and then only with sufficient facilities, equipment, and teacher 
assistance. Another rule of thumb for self-contained classes of a single condi- , 
tion is the maximum number permitted by state law for that condition. Integrated, 
partially integrated, -or resource ^situations function more effectively with a 
smaller number of special students in thfe regular class. In all situat;ions, more 
attention needs to be giveff levels of physical fitness, motor development, physipl 
proficiency, and spprts skille rather than physical, mental, emotional, or social 
conditions. Withcthese basic erltei^a in effects adapted physical education 
classes will have the [potential of servi^ng ex^ery , stuBent in a school or system as 
personal situations and conditions dictate. ^ — ^ '- * 

'careful organization in which attention is given the smallest detail is 
essential to the success of any adepted physical_edai£ALion program. Appropriate 
records accurately maintained are needed to assess daily progress to individualize 
activities according to changing needs of each student, and to make it possible for 
every participant to have a program designed according to specific needs. 'A well- 
developed, practical, and functional system of records can be very valuable to the 
instructor and aid in organizing, administering, and supervising the adapted program 
more efficiently and effectively. Ideally, an instructor should strive to give 
each student individual attention daily. In most adapted programs, even ifnder the - 
best of conditions, this^is very difficult to accomplish. Generally, conditions 
are such that one instructor cannot work with each student every day since priorities 
within each must be established and followed. There are way^, however, an which 
an instructor can influence his or her knowledge of and contact with each student 
" in the adapted program. 

Use student assistants from within the school regardless of its 
leVel--elementary, seconldary, college, or university. Criteria 
can be developed locally related to selecting*, training, and 
evaluating assistants individually and collectively. 

. - Use para-sub or non-professional personnel as technicians lender 
the supervision of professionally prepared teachers to assist 
i-n specific aspects of the program. . } ' ' 

. Capitalize upon the flexibility of modular schedules to increase 
the number of class periods and add to the kinds of organizational 
patterns possible to enhance the ^og^am. 

^ Develop schedules and patterns in -which teachers only teach and 
as such are not responsible for supervising locker and shower 
room activities which are monitored by paid attendants. Even 
without modular scheduling this approach immediately double? 
the>" number of class .periods, reduces class size in half, and 
makes possible greater flexibility in scheduling so that more 
activities and additional individualized attention can be 
divert students taking, part in^the adapted program. 

/' 

Recognize that an individual teacher does not need per^sonal 
contact with a student everyday to influence his or h^r education X ^ 
Placing emphasis on the learner and learning rather than the 



"teacher and teaching makes the job of a C^^c^er mor^ difficult ^ ' 

and mor^ important. The teacher has a tremendous responsibility 
^ for obtaining appropriate resources* and materials structuring 

^he learning environment according to student needs and learning ' , 
styles, and guiding .the process 'SO that learning is dynamic and 
pngo^^. It is difficult for teachers to admit one nev^r t'eaches 
another anything — you can lead a horse to water but can?t make it 
'drink^ • • ' . * 

' N • 

With increased emphasis on individualized ,prograins , e:tf)lora|^ory approaches, 
problem solving techniques, parallel play patterns, and movement ^activ;Lties at 
the elementary school level, questions are raised as to which students in 
fact need^ special adapted" physical education .programs. Many teachets report* 
as high or h^igher percentafges of children from regOlar classes with physical 
and motor problems from speciaA classes. As greater emphasis is. given 
recreational, leisure, and lifetime sports, more schools move to selective 
f^^.,^^^^^^^^ programs, and more children have high quality programs at "elemeo- 
Laty-and^Unfor high School levels, good ^uidanbe and direction can result in 
many special educ^t ioi%enior high schooT students taking part in regular 
•programs. Increasing n^ed at this level is on corrective, therapeutic, or 
remedial program^ for students with various physical impairm^ftt€, orthopiedic 
cohd^-tions, or multiple disabilities. The direction. is not nearly as clear 
cut at intermediate, middle," or junior high school levels because of'atrong 
emphasis on team and competitive spc^jrts. Program directions and emphasis at 
this level necessitate additional st'bdy ^before definitive conclusions and 
positions cao^e made. Adminstrative and organizational flexibility are keys 
to successful programing 'at this 'level as at those above anti below it. 

Legislative njandates and court decrees require students to be "placed in 
least restrictive environments or' most normal -settings feasiVle. This process 
is given different names — normalization , integration, mainstreamihg . Howevef, 
the concept of mainstreaming is of ten "misunderstood or inappropriately defined. * 
In an effort to resolve this dilenuna and provide some direction the' following 
definition is proposed: 

Mainstreaming refers to the concept of p^vid^ng appropriate «■ 
{ educational servipe to impaired^ disahledy and 'handicapped 

childreny regardless of the level of involvement in-a setting 
as near to traditional educational practice as possible. 



This definition does- not -- M 

suggest a massi'ye return, to or placement of all ^children with 
learning problems in the regular grades. , * 

refer to separate settings as equivalent placements., 
mean the end of all self-contained special classes as a 
.service vehicle for chiJLdren. 

* ' ' IT « 

This def inition, does suggestion ^ — ^ 

^ a continuum of service alternatives appropriate to^allow .placement 
of children^a's individuals not members of categories. 



t 

spihe system other than the present dichotomy of either^ placement ' 
in regular: class or placement in special class. 

^ ^ \ , ' ' 

that^preven'tive service to children with potential learning ^ - 
problems is as important, if not more so, than interventive ^ 
service to children who have already demonstrated their learning \ - 
handicap. ' i 

* ' ' • • / ' 

a. need to integrate all levels of impaired, disabled, and ^handi- 
<capped children to the maxihmpi extent possible. Integr^tigri may ' ^ 
tbe only in* non-academic areas, play areas, lunch areas, or through hj 
' flexible scheduling which allows peer interaction between impaired, ^ | 

disabled, .^nd handi<:1ijpped and fibled bodied children on a regular ^ ^ 

b^sis. ^ ' 

a need for greater understanding of impaired, disabled, and handi- 
•capped children, for all school' personnel v 

placement of impaired, disabled, and handicapped children in their 
home district whenever possible to, insure home and school common ■ 
peer relatioaiships. " ^ ^^^>*~ 

new roles for educational personnel in providing ser^^ces to 
' impaired, disabled, and handicapped individuals. * ' ^ ^ 



Personnel 



In addition to a solid foundation encompassing '^the same basic knowledges, 
skills, and competencies required of all physical educators, the specialized 

. instructor in adapted physical education needs an especially good J)5^kground m 
anatomy, kinesiology\ physiology o^ exercise, physiology, m-bvemenC-exploration 
motor learning, and therapeutic exercise. Today these instructors must be well 
versed and com<^etent in" such basic educational skills as diagnDst ic-prescriptiv« 
teaching, individualized prescriptive programing, Criterion referenced assessment, 
and' behavioral objectives as well as the intricacies of due process, equal pro- 
tection under the law, confidentially of records, right to know, and admission- 
r^view-dismissal procedures. In addition, one should have an* understan^ng^of 
chiltl and adolescent growth and development including a knowledge of ^a^ious 
impairments,\disabilities, and handicapping conditions-characteristics , causes, 

■ pi;ognosis, education and social implications, medical and_^psycho logical -aspects ; . 
particular emphasis need^ to be given 'mJtor development and physical .capabilities^ 
of those with different conditions. ^ , • ^^/^ 

* ^ ' Teachers must be dedicated' to the importance o^ regular part icipation|# 
- pliysical activity by all children, youth, and adolescents , ^especially thps? with 



iDale E. Coons. "Mainstreaming Def inecfci " IRUC Briefings , Volume 1, Number 3, 
May 1976. p. 5^ Washington, D.C.: American AjLliance for Heal th , ^Physical ^ Education 
and Recr^tion jC1201 16th Street, N.W.). 
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various ^.mpairment^ and disabilities. Each must be imaginative^ energetic, 
creative, resourceful, but most -of ^11 understand kids and actiT^it^es. Often 
overlooked is the' important role of the adapted physical education instructor 
in selling che program and in maintaining an appropriate and^'e'Htensive public 
relations program. 

Adapted physical education instructors should, continue to., promote and 
build an appreciation for and an understanding of the adaptted program througb 
the f611owing activities; * ^ » 

. Take the initiative and develop the program. 

. Presen^ the program to the school administration. 

Attend meetin^:^o£ local physicians to obtain ;:heir \ 
cooperation in and support of the p^ograjh. ' ^ ' 

. Prepare Articles, information releases, knd bulletins 

for'local newspapers to keep the public aware of the ' * % 

^* program. 
^ . -Encourage and assist personnel from the mass media— 
. * , local television outlets and radio stations— in develop- 
ing documentary and feature programs about adapted ' • 
physical education, Jiaving students , parents, and staff . t 
. on talk shows, and presenting activitiasj^nd pe'ople on " 
« nfews and other appropriate programs. • 

. Send letters and reports to pa;cant3 J:6-,lreep them informed ' ' 
i . of the program in general ^nd of their youngsters *s progress 
in particular. ' ' » , 
. Develop bulletins and information releases for adminis- 
trators, supervisors and other members of -the professional 
staff to keep them apprised of activi>ties in and progress ' ^ ' 
of the program. • ^ ^ ^ • ' ' '\ *• \ 
. Develop programs for meetings of/p.T.A.'s, civiCj service, \ 
and other community organizations to make them aw^re of ^ , ^ 
thI program and roles they can play in supporting'' i t . ' 
. < . ^ Prepare graphic exhibits including slide, programs , videotapes, 
f films, ipo6ters, and pictorial displays , and develop demonstra- 
/ tions to show the program and its pattici^pants in action. / ' 7 

Despite the importance " of activities ih public relations and public 
information, the instructor's major responsibilities are^in organising, 
administering, and supervising the day-to-day activities 'of each studeoi;^^-^* 
and in seeing that all runs smoothly. Instructoi^ must ascertain that* 
e^ery student: v - * 

Has adequate and periodic medical examinations,' screening. tests, 
and other evaluation and assessment 'procedqres to determine needs 
- and assess progress. » . • ^ 

Is classified for and as"s^gned to physical education *upon thq 
basis of results of a medical e:iamiftAtion , other pfertirient . tests ^ 
and observations. 

■* ' ' . 

^. Participates in' actiVit^ieS of a program designed 'to meet indi- 
vidual and special needs an^ based upon functional capacity or 
ex^rcisQ tolerance^ al?ilities, disabilities, and interests/^ 



. Is reevaluated and reexamined periodically so chat -adjustments and 
changes can be made in program as changes in condition are notedyf 

r 

. Has accurate and up-to-date records on conditio^ and progress 
. various activities within tfie program; maintenance -of cumulat: 

records and program folders on each student are important dev. 

in assessing progress and evaluating effects of the program .J 
^ the participant. 



es 
►on 



/. Is given opportunities to Cake part in those activities of the 
regular program in which he or* she can safeLy, successf ullj^ , and 
-with personal satisfaction participate. 

' - Other responsibilities, and functions of an adapted^physical eJlucaUon. teacher 
include: ^ - ^ * 

7 Consult with other specialists and members of lihe staf f ing^ team when ^ . 
individual cases warrants i 

* 

. Assume responsibility for all consultation with the school physician 
when professional medical advice is needed. ^ 

Assess and evaluate the physical and motor status of individuals 
with various impairments, disabilit Jtes , ^nd handicapping conditions. 

. Develop (design, plan.) , *implement (condujt) and evaluap^ diversified 
programs of physical education for individuals and groups with various 
impairments, disabilities, and handicapping conditions. 

■ Partieipate in interprofessional situations providing spec^ial programs 
or seryices for individuals or groups, including coordination of such 
services for a program. 

Debate co^inues to rage regarding roles of physical educators in general and 
adapted speciS^sts in particular as related to special populations. At the present 
time certification is virtually nonexistent. Specifically— , . ■ ^ 

.. Only one state has a special certification- requirement in this are^ and " 
that for remedial physical education instructors for physically impai^d 
minors. Identification of competencies is very weak, and virtually noTi- 
existent in regulations governing programs in this state. 



- iFor an in d^pth discussion of competencies for adapted physical education 
specialist teachers, supervisors, and college/university personnel see Guidelines 
£«r Pr ofession al Pre paration Programs for perso nnel Involved in Physical Education 
l i^d^re ation for the Handjca££ed (Washington. D.C.: American AlUance for 
riealth Physic -aTEd^cItTo7~^^creation, 12G1 16th Street, N/W.), FebrCiary 1973.. 



pp. 11-28 ^ 



^Dexter, Genevie.. Instruction of Physically Handicapped Pupils in Remedial 
Phvsir;,! Rducation. ^973 edition .^ Sacramento, California: California St^te 
Deparment of Educatio/. C V . „ 
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, Several states have a dual certification in which teachers working . t 
in physical education programs with special' education students must 
be qualified in both subject areas or disciplines. 

* . Several states require personnel working in physical education pro- 

> grams with special education students to.be certified only >in special 
education. 

. About one-fourth of states do require a basic adapted physical 
education course for certification of all physical education * 
4^eacherS-^ 

• ^The American, Corrective Therapy Association 'maintains a rigid 
'certification program of voluntary registration, including exami- 
nation, for its members. 2 

Increasingly parapro'fessional personneTand those f rom 'other disciplines— 
.occupational therapy , ^physical thetapy, dance therapy, art therapy, music 
therapy, horticulture therapy, activity/ad junctive therapy— are becoming 
actively involved in education, training, habilitation, and rehabilitation 
•.programs focusing on physical and/or recreational activities. Clear identi- 
fication of specific functions-^md roles of pefs^fhnel from each of these 
, specializations is urgently needed. Recently representatives of professional- 
associations representing most of these disciplines have been meeting period- 
ically to deal with role identification, overlapping functions, and duplication 
of effort. Liaisons coordination, and cooperation among these groups are 
desired o^utcomes from these meetings- In some states personnel from these 
fields can work directly in school programs without being certified as teachers 
as long as criteria of their own professional associations are met. 

New and evolving roles of personnel 'directly involved In physical educa- 
^tion, recreation, and sports -for special populations need re^v^luation and 
redefining; In addition to teScher-spedlalists in cotrectiye/therapeutic/ 
remedial, adapted, and developmental pTiysical education, special resource 
personnel are needed to work with regiilar physical education,- knd classroom 
teachers ^s well as with special education personnel. .Special supervisory 
personnel need to be considered , at all levels^— state as well- as docal. 
College/university and research personnel in these areas need to come from 
Individuals with apprcjjjriate and significant background and experience in ' ' 
these ^eas. Too many personnel preparing teachers and leaders and conduct- ^ 
ipg re^arch have not had ^Uffjx^ent firsthand practical experience in the 
fi'ield to provide meaningful and .relevant experiences for their students and 
to cpnductr^btudies zeroing in on real needs and applicable for live situations 



^ Physical Education and Kecreation for the Handicapped: Information and 
Research Utilization Centerv^lRUC) . State Provisions and Regulatic^ns for 
Physical Education fo^ the Handicapped . Washington, D.C.: IRUC, 1974. p. 13. 

^^American Corrective Therapy Association, Kirk Hodges, President, 6622 
Spring Hollow, San Antonio, Te.xas . 78249. . * 
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Basically , tw 
to work with 



^simple questions need to be asked regarding requisite competepcieS- 
3eciat populations in these areas: 



What/competencies, includins kiioWledges, skills, appreciations, 
^ and Attitudes, are -neceisary to be an effective physical educator? 

Coath? Aquatic Instructor? • - . 

L competencies above and beyond those lifted above are needed ^ 
•t^ work with special populations in each of these areas? Related ^ 
reas? .To-be effiective in adapted physical education? 

Le/el and type of professional preparation for these ^reas bring little basic 
agreement. Some personnel feei specialization ^is, appropriate at the undergraduate 
level Jothers feel that specialization should be .reserved for graduate levels and 
bui] 
othei 



^upon asolid undergraduate foundation. A career ladder is advocated by 
with each step leading to and interlocking witjkones below^and above. 



/While some few colleges and universities provided graduate opportunities in 
on^or more of these areas, the advent of federal funds brought about an increase L 
in/the number of involved institutions. Most funded programs are at graduat^fi: 
;els and emphasize training high level college/university leadership Personnel. 
;t graduates from these programs go- to college/university supervisory t>^adminis- 
trative positfons.* 

At least one of these personn^ preparation. programs has concentrated on 
training personnel at the junior or coimnunity college level. ' Other institutions 
at this level have developed aide, technician, or paraprof essional training programs, 
on their ov^n; still others are exploring possibilities' in these areas. 

With increasing emphasis on mainstreaming, more x:onsideration has to b^given • 
basic understandings and appreciations of regular physical education personnel. 
Some states already require a general survey course dealing with exceptional 
children for all teachers,, counselors ,, administrators , and supervisors.- This is 
an experience that should .'be required of, ^11 physical education majors regardiess 
of their direction or area of specialization. In addition, a basic course in - 
diagnosis of.motor/physickl problems and prescription of jPP^°P'^^^^^'^"":'f ^J,,^^. 
activities (adapted physical education) should be, required of all physical educa 
tion' majors. Direct firsthand experience is important with each of . these require 
ments; a portion of practice teaching, internship, practicuum, °^ 
experiences should also be spent in working with special populations. The benefit 
■ of such an approach will result in more sensitive, understanding, and competent 
teachers. With other competencies' required to attain a solid foundation in ,.the 
basic atetf, this approach enables generalists .to deal wiGh minor problems in 
regular programs. They develpp. appreciation, under stand inland empathy along - 
with sensitivity to unique atilities and disabilities of ^^<=fr;Pf ticlpant They 
know who to refer to whom, when necessary: This provides a soOnd base on which to. 
build a graduate specialization. ~ ' ' 

i. ' < • ■■' ' ' 

Personnel already in the field have opportunities to participate .in many dif- 
ferent kiiids &f inservice programs. • " 

* , . t 

. ' Types- -conferences, conventions, meetings, workshops, clinics, 

iiistitutes, seminars, orientation sessions. • ' ^ ^ , 

.J Duration—part of a day to several weeks or months. 
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^ - ' Sponsors— colleges/universities, scfTool systems, individual 

.schools, residdncial facilities, day care centers, mobile units 
private agencies, parent/volunteer groups, professional assm- lat ions , 
federSl/state/locargovefnmental 'departments,, special proie<^ts. 
^ foundations, camps. ' ^ - • q 

, general, few/ prof ess f^al physical educators have been actively involved 

sports programs for special populations. While some in<,-rease in the last 
^two or three years has been noted, insufficient* attention has been given to " 
this area in most professiond preparat ion programs. .Many general ijiservice ' 
programs have done little more. As 6 result most special sports programs have 
grown .through efforts of specific groups which sponsor, organize, administer'" 
and supervise these programs. Some o^ these groups hold coaching clinics in 
activities thej^sponsor. .This is an area not only in need'of greater profes 
sipnal attention but more xactive involvement of impaired.and disabled persons 
iff leadership positions. Areas with implications for prof 



programing include: 



professional -preparation 



, . ,Ihcreasing numbers physically impaire^ going Into public\ 
school programs. * I ^ 

. Larger numbers of severely and profoundly mentally retarded and 

multiple impaired persons becoming the "responsibility of public • « ^ 
school personnel. * • . • ' , ^ 

• • ^ , m 

. Emphasis <^n itifanf stimulation, early chi Idbood . -and parent • ' 

-intervent ibn programs. 

- Possi4>le maadate forcer t if ieci athletic trainers in afl schQji^^^ 

par ticf parting In athletic programs!. ' , . ' . - 

Facilities, Equipment, 'and Sypplte's ^, ' ^ * ^ 

Architectural barriers, despite federal, state, and- some local >ogisI.Y-" 
tion re^uirijig thBt all facilities be accessible, ^d attitudes of Biany people 
toward special facility and-tnitfi^i needs, are amlpg greatest and m<?st 
pressing problems in adapted physical, education. Many communities and states , 
stlil emphasize isolating special populations, in segregated Idcilities or in • 
spe<>ial classes in-regular schools. ° -Groups still superimpose their wi.shes on 
special populations whether these approaches and procedures are appropriabe 
or desired by the group. Many facility and equipment modif icatiorvs are not 
wanted or needed. On the other .hand- basic accessibility ^^ill remains'a 
major problem. Special projects .-fask f^rce groups, advisory panel^s. planning 
committees, and courttless other groups explore problems of facilities' and 
equipment for special groups. Unfortunately "very few of these groups have 
involved or^ evgn asked in[5yt from or op'inions. of those "who are to be most 
directly involved— consumers . and their families . As a result— 

Sbme playgrounds designed for^severely and profounc^retardgd 



I JO ^ i-v^i *»cvci.cj.y diiu pi 

adults can best be used by M^ne Commandos! 
% 

Braille trail^ go unused by the blind; 
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• . Totally accessibly facilities are found to be far from totally. 
^ accessible! 

. Countless millions of dollars.are used to-build special ' ^ 
facilities not nee<led or wanted kv the group for which they 
were designed! ' ^ 

. People are ripped, off unmercifully by guarantees that don't exist 
• ^ and expensive devices ehat can be obtained free or ntade ine^ensively. - X^ 

.■ -Much extensive and expensive special facilities are ' 
wa^t to ^ake part in programs conducted in facilities that , re " ^^^^^ ^ 

from those used by the'ii#6ers and contemporaries as possible. _ Basic accessibility 
is. the key to use by even the most severely and multiple ^;^vtolved person. Legal, 
^ / ^ ^ ^, _._ ^^^^ « 1 f«i>v-itj rhic ADnroacn. bo 



Is. tne Key to use oy even Liic mvoi. o^vvi-v-*/ X - 

moral, and ethical r^sons exist to take this tact and ^^i^ ^PP-^^^^J" J° 

.many ^f the most practical, functional, and realistic adapta^^a have been initi - 
ated by consumers themselves. Consumers must be involved-w^ must listen.and heed 
what they say. 

' Realistically some special provisions in facilities, equipment, and supplies 
■may iH\o be made in some situations for adapted Weal ^^^"""^"^ ""^^ • , 
school^ without special facilities, equipment, and supplies can i"^^ J^f ^^"'^ ""^i. 

^ on quality Adapted physical education programs if per'sonnel responsible for Physical 
. ^duJation'are Resourceful, original, and creative V^ile ""^ "^ i-ediate needs 
of students- with Innovative and inventive approaches the staf can work . 
administrators, supervisors, parent groups, and interfst^d P"^? 
desired- facilities, needed equipment, and adequate supplies . - Some, outstanding 

. aKpted pHysical- education programs \n the nation started on ^ ^"^"^^^^J^^^^^f "Jl!^ 
shoestrings with no special room or place to call ^heir own. Interested, and dedj- 
cated instructors Saw the need, carried t^e ball ^nd wouldn't take no for an 
. ::2r--from iu^ble beginnings 'have come outst^ncfic^^g and exemplary programs in .which 
education for, all Is exempfiCied. \^ ^ . ^ 

Many schools, elementary 'as well as, secondary , mak\rovisi\s for adapted 
physical education with special rooms -in "-^^uildings and^h special addi on 
to exisbing facilities. Physical educators increasingly are to design special 

facifiaes for adapted physical education and to recommend equi^r^ and supplies or 
- IZluAZ 'hLe fLili?iL. . The following list is offered as ^ g^°^Pe^^--l 
planning aftd equipping adapted physical education facilitie^., /"^^J^^Mf^totype^ 
intended to be all inclusive.; -it shpuld not be looked upon as a model or ^*«tot^E£-- 
^ • Jor a'll fa-ciMties or for all programs. Items listed are representative examples 
of eqi pSnJ'^nJ supplies which have been used successfully in, some Pjf Pg^^/^ 
; ^ucation programs at all levels across the nation. Careful review o these items 
••• reveal that many 'of them can already be found in existing -^"f 

requisition order' £ormk, and iff school system warehouses. Many of f^l^^ll 
pieces of equipment or' supplies are 'designed for and appropriately used in corrective, 
remedial, or d^velbpmental aspfe^ts of the program. Thought about' h,se listings 
indicate further the number of activities in which impaired, disabled, and handi- 
' capped children can participate with their peers and classmates In regular classes. 

- The physical educator should stud^y a J evaluate carefully the ^^^ool PQPulajion ' 
• to determine cpndit'ions which, are to be served -through 'the adapted Physical education 
• , program so items best suited to meet specific student ..rteeds c^n be recommended. Not . 
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all speciar items of equipment and supplies ha^e to be obtained at once since 
^needs of the current population should influence decisions regarding immediate 
priorities. Implications of full service programs for all students in least 
restrictive environments must ^Iso be considered when selecting equipment and 
supplies for these programs. Additional items' can be added in subsequent years 
as populations needs ct^nge and different Kinds of equipment and supplies are^ 
required. 

Permanent Installation^ 



Axial Resistance Exerciser 
Black-out Curtains 
Built-in Book Cases 
Bulletin Boards 

Climbing -Ropes *• ^ t 

^ Horizontal Ladder 
Lattissimus Dorsi "Exerciser 
•Mat Hooks 

Mirrors (full length) and/or;^hree 
ways) 

' Multi-S^tation Gym Unit 
Peg Boards* 
Rotary Wrist Machine 
Shelves and Racks for. St\>rage 



Shoulder Adduction Ladder 
Shoulder Wheel 
Stall Bars^ 
Still Rings 
•Treadmill 
Wall Horizontal Bl 
Wall Parallel Bar 
Wall and/or Floor Puf 

Triplex, Chest) 
Whirlpool 
Wrestling Wheel 
WrisC Circumdiictor 
Wrist Pulley 
Wrist Roll and/or Wrist Roll Pulley 



(Adjustable) 
ys (Duplex, 



Resistance Training and' Remedial Equipment 



Ankle and Leg Exerciser 

Barbells ^ 

Calipers 

Chest and Back Pulleys 

Cuffs (ankle, thigh, wrist) 

Dry Spirometer * , , 

Dumb el Is 
, DumbeHs Racks 

Dynamometer (hand, back-leg) 
, E?cer-Ball 

Exercise Boots 

Bxejr-Genie 

Expansion Spring's (hand, "grip, 

ch0st, exercises) 
Fat Calipers ' 
Foot Inversion Tread 
Goniometer > 
Heel Stretcher 



l^e 



Hip Circumductoi? 

Incline Abdominal Board 

Isometric Apparatus 

Leg Press Machine oV Bat* 

Medicine BalU (Assorte^d weights 

and sizes) ^ ^. 

Medicine Ball Rack 
Press Benches 
Quad Boots 

Quadriceps-Hamstring (NK) Units 
Straps (head, shoulder, scapula) 
Tensiometer ^ ' ' 

Tension Handgrips 
Weight and barbell storage racks 
Weights (assorted sizes) 
eight Jackets 
ighrt Sandbags 
Weighted Shoes and/or Insoles 



-^A comprehensive list of Suppliers of Physical Ed^ 
Equipment and Materials is included in this Guide, page 



i^t^tlon ar 



nd Recreation 
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Recreational, Games* . 




BB Rifle rj 
Bean Bag fcames 
Bowling Games Sets- 
Bicycles 

Cast;i'ng Equipment 
Croquet S^ts * ' 

Dart Gaiaes (suction,' regular) 
ick Tennis ^ 
;key Sets 
ilorseshoes (rubber, regular) 



Paddle Tennis 

Quoits » * 

Roller Skates 
' Scoop Ball Sets 
» Shuffleboard , r 
' ,Tablfe Tennis 

Tethei*ball (regular, 
miniature, table) 

• Twister 



*In most instances the adapted student capable 
of participating in archery, badminton^ golf, 
jcennls, volleyball, and similar recreational 
activities should be scheduled for tbem in a 
regular class.. 



Gymnastic Equi'pment* * 



Balance. Beam (adjustable) 
Horiwntal Bar 
Low Parallel Bars 
Mlnni-Tramp 
Parallel Bars 



Side Horse 
Trampoline 
Turning Bar 
Vaulting Box 



' **Cyranastic equipment is used for specific 
purposes- with individual students in fehe 

adapted prograni: Adaprted students capable 
of particii^^ting in most gymnastic activities 
should be schedule'd^for them in a regular class. 



Andiovisual Materials*** 



Camera 

*Movle Camera 
Movie Pwjector 
Overhead Projector 



'^1 



( 



Phonograph 
Phonograph Records 
Slide Projector 
Tape Recorder 

Videotape Recorders and Viewers 



***Obylously" th^se items do'not have to be 
exclusively for use in adapted physical 
educatlon^programs. However, they need to 
be available* on a reg'ular basis. 
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Miscellaneous 

Anatomical and P y cxlogical ^ ' jump Rope^p 

Charts of Body Systems " ' Mats > \, " 

•Assorted Books and Periodicals Metronome ' 

Balance Boards - . * • Punching Bags (speed and heavy) 

Cage ftalls ' . , Restorators 

Exercise Tables , . - . Reaction Timers 

Exercycles andZ-or bicycle exercisei;s Rowing Machines 

Fi'le Cabinets ' Scales 

Foot Slantboard ^ stall Bar Benches/ ' ' 

Grid Posture Screen and Evaluation Stop Watches ' . . 

. ; ' Timers 

Gym Scoofers ^ ^ " wa^ds 
Indian .Clubs 



^Additional factors which must be considered in equipping an adapted 
physical education' facility include school level (elementary, intermediate/ 
•middle, junior high, senior high, college or university), setting (public , 
school, private school, residential facility, day eare center, hospital, 
special facility), background training ^nd experience of personnel available 
to* conduct the program, school and system philosophy regarding integrating 
or mainstr earning thes^ students in regular classes, funds available, adminis- 
trative support for the program, and meflical cooperation for the program. 
Specific ipems of equipment and supplies listed above are simply .suggestive 
and representative of some pieces which* should be considered— final selections 
•must be governed by local priorities and determine^ after evaluating all 
pertinent factors* 

^ While the adapted physical education program cannot and should not be 
compromised, many personnel .are confronted with having to make a decision 
between no program until sufficient equipment" and supplies can be obtained 'and 
^ an^ immediate prograhi with what, is availabfe in the way of equipment and 
supplies. Judicious planning^in which existing materials are ysed optimally 
will help get a program underway. Consideration should be given to utilizing 
multi-station gym units in these programs. Several stations are available in^ , 
limited area so a great deal of flexibility can be established in the program ' 
Whatever 'its organizational' pattern or structure. Tbe^vershtility of these 
units makes thim more economical than actual doll^ar and c^nts cost^ , 

In addition a creative and innovative instructor will find ways to improvise 
and ijonstruct other needed items of equipment along with specific pieces designed 
to meet unique needs of certain student^. T,his process is needed even in 
•a^ well equipped program since ^every instructor git one time or another is con- 
fronted with a youngster whose condition is such that neither conventional nor 
traditional equipment nor usual modifications and adaptations yill suffice. 
Here is where inspiration &nd need are truly the mother o'f invention • ' 



39 - 



' 44 ■ 



I 



Classifying -^students / . * * 

Generally, students .capable of 'attending school and taking part In activities 
of a total educational program can derive benefit from participating in a compre- . 
hensive physical education program. Classification for special classes organ^^ed 
for puptls who are unable to participate safely, successfully, or with personal 
satisfaction in the unrestricted activities of a regular program is based 6n^ny 
factors. Slassification ba§ed on functional capacity has much merit and should 
be Carefully considered:^ ^ 

. Unrestricted" - no restrictions relative^ to the vigorous or types of 
activities. 

Restricted - condition is such that intensity, and types of activities ' 
* • need, to be lim^ited. 

- Mild - ordinary p,hys'ical activities neeJ not be 
restricted, but unusually vigorous efforts need to 
be avoided/ «^ 
' - Moderate - ordinary physical activities need to be 

moderately restricted and sustained strenuous efforts 
* need to be avoided* 

^ " ' - Limited - ordinary physical activities need to l>e 

markedly 'restricted . 

This classification system is adapted from one recommended by the American 
Heart Association and recently approved by the Committee on the Medical Aspects of 
Sports of the Aijierican Medical Association.! classification and definitions are ^ ^ 
expressed in terms of both vigorous and ordinary physical activities to improve 
communication among and use by all individuals a part 9^ the adapted physical 
e'ducation program. . ' ^ -^^ ' 

This framework gives 'instructors gi:eat flexibility in selecting activiti:es 
and in developing a progij^to meet needs of each individual student. An instructor 
is not limited or festrfcted as when activities are specifically designated; tradi- 
tional activities can be adapt^ed, innovations made, and new activities introduced . 
to provide broader opportunities and experiences attuned to each student s interests, 
abilities, and limitations. The program is tailored for the individual rather than 
hammering him or her into a predetermined existing program. Instructors can draw 
upon their background, experience, training, and initiative to make physical educa- 
tion truly an edi^ational experience for every' sttident . Both instructor and student 
can remain 'highly motivated\ interested, and involved in the program. The intensity 
of activityvas reflected by each student's functional capacity estalTIishes limits . 
and bounds for the program. ' 



Kdapted .Physical Education Form Endorsed by AMA." IRUC Briefings, >^ 
Volume 1, Number 2, January/February 1976. Physical Education .f^^^^f . 
for the Handicapped: Information and Research Ut^ization Cent^ (AAHPER-, >201> 
l6th Street, N.W. , Washington, D."^. 20036). 
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Referral, E^alujitjon, and Recorcfe^ 



Regardless of ways in wl^ich classes are 'organi,2«^o reduce teacher-pupil 
ratio, carefully kept dav-to-day riecords are ^4*«r^sary\ However , all records 
mu^t be functional^ facilitate instruction, arid cont>ribJt,e to fulfilling 
objectives of the .program. Maintaining records not conducive to these ends is 
busy work and cannot be justified. Individual foWers kept on each student 
should include (1) referral forms, (2) records of additional tests, evaluative 
instruments and diagnostic measures, and (3) redords^f daily program, specific 
^progressions, and activity exercise regimens. . ^ 

\ 

■ Referral Fonfjs 

A referral form (Form D^from family physician, attending specialist, 
or school medical personnel with the <iiagnosis of the student's condition, 
functional Capacity or exercise tolerance l^vel, an indication of kreas of 
the body for which activity should be increased, minimized, or eliminated, 
and recommendations for specific corrective exercises or remedial activities 
is a necessity". Special notation of other pertinent information should be 
added by the inslfructor from the student's permanent health record and from 
personal observations' af the student in jctio-n.- Results of diagnostic tests 

. are helpful in developing a student's program, evaluating progress, or moti- 

* vating for more active partflcipation in the program.. 

This physical education medical referral form does not ask a physician to 
recommend specific activities for^a student as has been the practice for so 

. long. Many personnel involved in adapted physical education have found 
physicians reluctant to prescribe exercises or activities. Better results 
occur when physician and teacher wor1c cooperatively in this area. This form 
provides opportunities for the physician to provide (^agnostic information 
about the Vrondition,. make general recommendations to establish the framework 
and limits of. the program, and offers a prognosis about the individual .and 
the condition. Physical educa^orf are responsible for completing details of 
the program, selecting specific activities, and determining exact methods 
since this is their^^area of speciali||^tion and competence. All sections of 
this ftfrm and information requested are. designed to help an instructor . indivi- 

*duali^e the program and activities according to student needs. Thi^referf al 
form enables physician, adapted physical education instructor;, parent^, and 
others interested and concerned with Ctfe student to work together ^or the 



All*forms /discussed can be 'found in sequential order at the e«d.o'f'this 
section. 

^^See "Adapted Physical .Education ^orm Endorsed by AMA,^'' lRUC Briefings , 
Volume 1, Number 2, January/February 1976, p. 4, and ''Referral Forms for 
Adapted Physical Education," Journal of Health, Physical Education^ and 
Recreation , January 1969, for more detai led discissions of referral forms in 
general and' this one in particular.^ 

-.1-: 
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i^s. The form 
programs when— 
nts when 



( 

mutqal benefit of the youngster. This form, recently endorsed by the Committee) 
on Medical Aspects of Sports of the American Medical Association has been used/ 
^ccessfuUy in bot^, secondary school and college adapted physical educa.tioy^ro- 
erams. It has been accepted as a standard for admission into adapted p)jy*fc a 1 
Education in at least 'one state and in many i'ndivldual schools and s^ol systems , 
throughout the .country. Physicians involved in programs where the;^orm has been 
used have been very* enthusiastic, supportive, and positive in tbTeir comments 
about its eoatributions to- upgrading adapted physical educatiof programs and in 
truly meeting needs of individual'student . Howe^?er, as with aiW form, it is vital 
that this on! and the program itself be interpreted and reinterpreted to physicians. 

, Greater program flexibility is possible with this form sincXstudents do not 
have to be locked into a special program for all activities; the form can be- 
•adapted for and used in.i^creation, aquatic, and other program are 
itself promotes student participation In activities within regular 
ever possible and provides necessary guidance for special a rrange m^ 
necessary. Emphasis is upon individualizing according to unique needs of each • . 
student so that scheduling can be appropriately planned "and .^■"P^^"""" J/" 
restrictive environments; this was not possible with forms that dictated specific 
activities in which individuals -could and could not participate. Provisions are 
made wherebi specific remedial programs or regimens can' be provided by an attending 
physician! Obviouslv, close communicatign between physician ^and physical educator 
must be maintained to insure continued appropriate- programming for each student.. 

Other materials used in communicating with.pbysicians .are shown in Forms 2 
3, 'and 4. A letter (Form 2) from'^^he school physician is an effective "^yto des- 
cribe purposes of- adapted physical education, .outliWtypes o students for whom 
classes are designed, emphasize need for teamwork and.cooperat,ive 

between personal physician,, and teacher, and list adapted P^ys^ca educatto.n teacher. 
Findings and recomi^endations of the physician are presented in. slightly diff-erent 
«ays on Form 3. An additional form (Form 4), provides information to guide ^pro- 
gram development. • ' 

It is imperative that parents be aware of an involved in' the admission, 
referral, and placement process. Often parents dp not understand purposes of - 
adapted' physical education, reasons their child is recommended or ^^e program ^ 
or what to expeco from adapted physica^l education, and their roles n ^'"^ P5°S""; ^ 
In addition to written communication slrch as the. letter in Form 5, it is important 
to maintain direct contact with parents through regular reporting procedures, - 
personal conferences and periodic telephone calls. ; The importance of P^^ntal 
support for adapted programs in general and for participation of .their children in 
..the program cannot be over emphasized. ■ . 

. Tn'some programs information from the medical referral font, is summarized and . 
included in the student's ind ividual.record folde^ Mo.,g with exercise regimens, 
procedures, and program changes (Form 6). Another way of recotd.ng this infor- , 
'mation is^showiv in Form 7. ^ '.^ • 

Since a larg£ segment. of students needing adapted physical education consists 
of youngsters with specific motor pro^ems, low levels of physical fitness,, and 
-^erc-eptual-motor problems, pnovi^ions t»ust be made for instructors to ^-ommjnd . 
students for placement in the adapted program. A sample of,one such form is shown; 
inform 8. ' A letter to teachers and associated referral form used i« an elementary 
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school physical education program are shown in forms 9 and 10 respectively. 

Careful <r6ntrol must be exercised so adapte'd physical educati9n classes^ 
do not become overcrowded to insure adecjuate individual attention^ for each 
student. Conversely, available space in these classes .should not be Wijsted 
because &f inadequate provisions; to make staff members aware of .these openings 
in this program should be considered and structured into it^ operation. One 
approach, is shown through the content of Form IX.. 

^Personal Data Forms or Health Habit Questionnaires are often overloolcei 
"as eff*ecti>>'e and efficient m^ans of .obtaining informat ion -about students, 
their background, experience, an<k habits- Some forms' have been professionally 
developed and are available commercially (Form 12^. However, many instructors ' 
develpp their own forms (Form 13) according to needs of their program's. The 
Wetzel Grid (Form 14) 'is another device which can be used by adapted physical 
education instructors. This Grid can help^ predict appro{5riate weight for over- 
weight or underweight students, suggest calAric intake for individuals ^ provide 
anthropometric information, and include other pertinent data abc^t the 
individual,* 

Records of AdditiOQal Tests, Evaluative Instruments, and Diagnostic Measures 

^ These records can be valuable in assessing the present status of students, 
determining appropriate starting dpsages and progressions for exercises and 
activities — repetitions, sets, rest intervals,' intensities, and rl^es of 
motion— evaluating progress, changing activities, appruaehes, methods and 
procedures, and motivating students in their efforts to improve. No set 
pattern can be established for interval betwee^n eval^tion and testing 
sessions since this depends upon the condition, its(severity. evalua^tive 
instruments, size^of classes, and similar factors undque to each situation 

"and individual. Instructors must^ not overlook activVt^es within the daily 
program as important means df determining progress and iVt mot ivating greater ' 

^student effort and participation. 

Records and forms of this type must be de.^igned to ref lect^ sp^tfl^l and 
specific needs of* each student who at a glance can see pro^^ress or lack of 'it. 
In addition, a student is able to determin^. areas in which greater effort and 
special attention are needed. For example. Form 15 provides inf orni4tion about 
various aspects of physical Jitness; as measured by the AAHPER Vouth Fitness 
Test. Comparisons of periodic tests indicate improvement — or l\i(^k of it — by 
a student; entries can be made according to actual performance (raw score) or 
national norms (perc'entiles) for e<ich event Additional information includes 
student 's weight , height, age, sel.ected measurements (arm, leg, chest, waist), 
and notations about the exercise program. A similar approach using different 
measurements is shown in Form 16. These same approaches can be used with 
AAHPER/Kennedy^ Foundation Special Fitness TeSt for Mil dly 'Mentally Retarde d 
Children . However, Special Fitness Record Karms (Form 17) are available for 
use with this program. ^ An approach for recording cumulative data about an 
i^ndividual student o\^er a period of years is shown, in Form 18. 



^Similar forms and other approaches for recording and profiling this type 
of information can be found in Special Fi tness Yest JM[anua2 and fjotor F itness 
Testing Manual for the MocTerately Jjent aj_l_v^tji rde j / V^^^ Publ i^cat Tons Sales, 
1201 16th Street, '}^.W, , Washington, D. C. 20036'. 
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fn many, instances tests and other evaluative mea-sures are administered 
periodically but instructors fail to interpret results to students. Consequently, 
many'pa«:icipants in adat)ted-.as well as regular-physical edUcation programs are 
at a loss- as to what test items measure, what scores mean, and how students-^are 
actually doing. Since raw scores on many physical educati-on measured are not com- 
parable, various standard scores are used to place these dissimilar measures on a 
common scale. Many types of standards scores are used—T-sqales, stanine ranks, 
percentiles, i-scores. Unfortunately these scores- seldom m?an much to a student 
unless meanings are presented ind interpreted to them. Hhile the chart in. Form 
19 is not intended to replace formal sessions or informal conferences with students 
or parents, it is one way in which a student or parent -c^ obtain a< graphic picture 
of strengths or weaknesses. An individual can determine at a glance standing and 
progress in each of the listed items.- While this chart has been developed for ^ 
specific measures of physical fitness, the concept and approach can be "sed "Tth 
other measures. Form 19 on the reverse side shows which is used to record both 
raw and normative data\o1i test items graphically depicted on the dther side. 

A major consideration in certain aspects of adapted physical education 
classes is careful control and notation of intensity of activity for individual 
studeJits. Progress .in attaining higher levels of car dio-ijespiratofy endurance and 
fitness within limitations of ^ individual's tolerance 'level is a major concern of 
many of these programs at all levels. Careful control and well-organized, easily 
•administered and maintained' records that "show such progress are vjtal to meeting 
a student's particular and specific need.. Each student has to be approached 
differently so that specifics of an individualized program caVbe recorded and 
evaluated; Formy^t) provides space to write-in, specif ic activiti^^along with 
information atr6ut performance and progress. Certain measures--pulse rate- in re- 
clining, sitting, and standing positions before and/or after running; step test 
results; measurements of body parts such as chest, biceps, wrist, thigh, calf , 
measurements of body parts such as chest, biceps, wrist, thigh, calf; height; 
weight-may be needed and valuable for most all students.' Form 21 P-^esents one 
systematic approach for obtaining and recording these measWes. In addition, inf or 
mation about progress on the exercist bicycle is included on this form with place 
for 'time of cycling, distance covered, speed maintained, and _?tnount o.f resistance 
applied on the wheel. This approach and the process can be appliecf to other types 
of skills, movements,^nd patterns that are integral to successful participation in 
adapted physical education. For example, fitness characteristics discussed could 
be replaced by sport skills, motor ability, perceptual-motor development, or. 
psychomotor function items.-'; , ■ - 

Circuit training along with many adaptations and m'odif ications have been 
used successfully -in adapted physical education programs. Careful and systematic 
approaches to show progress, control exercise level, and evaluate effectiveness 
o? a circuit for an individual are needed. Most circuit programs are developed on 
the basis Dftmaximum effort over the circuit; training levels are co^f.uted on the* 



basis of a percentage of maximum performance bn^ach item included on the 
clrciilt. ^Form 22 provides a simple way of maintaining necessary recor&s for 
circuit programs. This information makes it possible to use circuit iteris as 
stations in other organizational patterns for these progressions. As has %e"eti 
evident in these^forms, simplicity, flexibility, and adaptability have been 
emphasized. In this way, individual instructor^ can make needed chaneWwith ' ^ ' 
a minimum of time and effort and students can usd^ an3 interpret infortaation " ^ 

contained and presented. ** y , ^ 

Records of Daily Program, Specific Progressions, and Activity-Exercise Regimens 

As instiructor^beCome more familiar with their individual sltuatioi\s and ' ~ 
kinds of conditions with which they deal, each' w-ill be in a better position to 
determine special forms to facilitate programs* ajid aid students. For -some^ 
students a blank form (similar to Form 20), on which activities are f iljed' in ' 
will be appropriate; for others, a set pattern (i.e., Willianis Series for- 
certain back probl6ms^'^•onn 23) is needed; some require combination approaches. 
Additional forms shotting ways, in which this concept can be applied" in practice 
are shown in^Form 21 (Quadriceps-Hamstring Series), Form 22 (Wrist Stretching \ » 
Exercises), and Form 23 (Strengthening Exercises for Feet and Legs). Instructors" 
shoulll* review ^aily the program §heet of each student and then make necjSssalry 
changes, whateverVlhey may be, in time for the next period. In many instanced 
9ertain progression^ are a part of a sequential ieries, each Outlined on a 
specific sheet ari^ inserted into the student's Colder at the appropriate time. 
Instructors must gear progre'ssions according to progress of the Individual* 
student- and not by pre-determined recommendation* which dictate and of-ten limit - 
the fepeed dt which a student moves through, specif ic porti-bns of a program. ^ 
Criterion referenced proced(ir*es and techniques are very appropriate for use in * 
these instances. 

Definite procedures, including appropriate forms, should be developed to 
transfer students between adapted and regular classic for appropriate activities. 
An example of a-^orm designed for *thts. purpose is khown in Form^27. 

Prpvieions made ^the l^hysicgl^Education ^l^dica^ Form (Form 1,) request 
the re/er^ng physician to indicate Dat^ *Pupil Should Return for Reexamination, ' 
When such a timq f&lls during the Jchool year instructors should have means 
of communio^Cing wlth^*i|J^e physician at the time-6'f t;he reexamination (Form 28). 
If direbt p^^onal'^ontact is nat felt necess^y", appropriate information and * 
changes in dl^gnosU« ^and^or /ecomcg^^nclations can be incorporated into this special 
form. Many time^* inj|^ruct^rs will note unexpected progress and unanticipated 
gains which reqaii;eja^'^tifderjt"*»si reexamination and^reevaluat^ipn before the time 
designated by the phj^s^Jan^ Ip thpsQ,',slt,ua'tlons ^, medns of referring the * 
individual'to the; physicis^ and irt '^communicattrf^ witH him or ^er is necessary.* 
Again, a simple form statin^^jjhe case and .situation tatr be effectively Msed : ' ^ 
a sample of one such form is^\iown*±n. Form" 2*9. 

It may sreem^that these proi^edures .involve a lot ot 'paper work, t^lme^ anci * i* 
effort*; 'they are not nearly ^s tlW consuming'.^s' thfey^appeaitu Wit;h current 
legislative mandates requiring appropriate J individualized, written* and period- 
ically evaluated programs for all imjiaired , disab^led, ands handicapped children,* 
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nothing less than this can.be Accepted or justified. Most all forms cdn be cam; 
pleted in a very shprt time by an instructor ' and reviewed quickly as student 
folders are checked and used by all personnel interested in and working with the ^ 
student. Contributions of organized and "systematic efforts to "make adapted physical 
education programs meaningful and functional for students moi^^e^thait justify the 
means. Every schopl system, school, and individual instructor wilj^find ways to 
streamline these forms and procedures to best suit each particular isituation. 
Concerted action is necessary if instructors are Xo do a quality job and provide ^ 
the kind of adapted physical education programs their students need and deserve. 
There is no short cut— successful programing re.quires thought, planning, evaluation, 
execution, and effort I ^ ^ . - ^ ' . * ^ 
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FORM 1 

ANY CITY PUBLIC SCHOOLS 
SCHOOL HEALTH DEPARTMENT 
t PHYSICAL EDUCATION DIVISION 



Physical Education Medical Referral Form 
ASAW #1313-1975 



Dear DrJ 



(This apace can be used for fin formation about state/local physical education 
requirementd, rationale of adapted physical education, objectives and 
benefits of local programs, organization and administration of local classes, 
purposes and uses of this form and related areas to improve understanding 
and comrunication among physiciansj. physical educators, parents, and others 
concerned iHth and involved in the education, health, and welfare of the 
student* Procedures for returning the fom can be included in this section 
' or*at th& end of the form.) C 

jj^ohn J' Jones, M.*D» / 
Dlrectof, School Health Department 




Brief description o^ condition 

C<mdltlon Is / /permanent / / temporary 

Coacnents. • 



If Appropriate 



CoBsaejjts about student*|.medlcatlon and Its effects on participation An physical 



activities 



..Student njay xeturn to unrestricted activity 
Student should return for reexamination 



19__ 
19 



/ / Unrestricted 



FUNCTIONAL CAPACITY 
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- no restrictions relative to vlgorousness cJc types of act'ivl^les 

l_J Restricted - Condition Is such that intensity and typ/s of actdv'lties n;6ed 
^ to be United ( check one category below ! 

/ / Mild - ordinary physical activities need not be r/stricted but usuq 

vigorous efforts need to be avoided 

/ / Moderate - ordinary physical activities need tfy be moderately r/a trie ted 

and sustained strenuous efforts avo/ded 



/ / Limited - ordlnarj^ physical activities need fa be markedly res/rlcted 



■''52 



(continued on*n4verse sidey 



FORM 1 
ACTIVITY REC(M<HENDATIONS \ 



r 



Indicated body 'areas k which physical activities should be minimized, ellolnated.; 
or maximized. ^ , 



' '3 '3 u 

5 5 1 

X C -H 

as «rl 

X S tt 



Connents Including Any Medical 
Contraindications to Physical 
Activities 



Neck 



Shoulder jjMPtffe 



Arms 



V \ 



Elbows 



Handis & Wrists 



Back 



Pelvic Girdle 



Feet & Ankles 



Fingers 



nthf^r (specify) 



REMEDIAL 



Condition is such that defects or deviations can be improved or prevented 
from becoming worse through use of carefully selected exercises and/or 
activities. The toll.Owing are remedial exercises and/or activities recom- 
. mended for this student. (Please be specific;. ^, 




Signed _ 
Address 



M-0. 



2ip 



V Telphone No. / ) 
Date ^ 
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FORM 2 LETTER FROmVsCHOOL PHYSICIAN . " » \ 

^ INDIANA AREA SCHOOL DISTRICT 
INDIANA, PENNSYLVAN-IA 

• \ ' 
' October, 1967< 

* Dear Dr. • . • ^ ^ , 

Afccordjng to oi^r recor'^is yoh are ^treating or have treated students 
of ^the Indiana Area Sthool Dl^strlct-. The occasion may arise when a 
patient shoul4 not be participating In the regular phyal^cal education 
activities. Recognizing that all cl^lldren, dlf fee In ph/slcal abilities 
and. needs, the Indiana Area Schools ar^ offering an. adapted physical 
education progtam. ^ 

A number of children have congBnltal ot residual problems stemming 
^from some disorder. Not permitting the^r participation often causes 
emotlpnal problems or feelings of Inadequacy to develop. - V 

» * 

It Is the goal of this program to present ^ictlvltl^s -that will en- 
able mi children to participate wKhln their own capabilities. Thus, 
this will eliminate the need for comjplete exclusion from physical 
activities which is In accordance with the Pennsylvania 5tate Mandate. 
This may be accomplished by modlfyinR-extstlng activities to limit thp 
intensitj^, magnitude, and duration of the actlvlrty. Special classfes have 
^ been scheduled for Individual and small group instruction for develop- 
mental, low sldrHr' and temedial activities. A prbgram will be designed 
. according to your diagnosis and recomme^atlon. If you desire to have 
thf^ school physician's aid in developing a program, this may^^e arranged. 

* ' * 

With your ^ald, we feel we may offer a much needed phase of'-physical 
education by developing a program for this child, rather than forcing, a 
chlld-i«Jto^he program. ' * . 

Enclosed are copies of the diagnostic fVm that you may compldfe to 
-serve as a guide in planning the child's activities. Any inquiries may. 
be directed to: < 

KcJyden E. Grove, Adapted Physical Education Teacher 
Elsenhower Elementary Sdiool 

1460 School Street ' , 
Indiana, Pennsylvania^ 15701 % 

" . <. Sincerely, * , 



■ Henry Mitchell, M.D. 



UM:el 
enc. ^ 



Mltch^l, 
School Physician 
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INDIANA AREA SCHOOL DISTRICT 
ADAPTED PKYSICAL EDUCATION FORM 

Date 



Dear Dr. 



All puplla.etlroUed In the Indiana Area School Di^^^f 
in ptwllckl education. activities which are designed to fleet the growth and 
SiveSSeSa? neJd. of boys and girls. These activities are to be adapted . 
to BeMthe needs of t.hc Individual pupil.. Thus a P^P^l !^Sitlon 
participate In a whole program, due to a specific Phy«l°l°8f"l^^°"^J"°"' 
should have his program modified to meet ^P^^.J^Jtl lnS sc;.ool 

To Identify specific needs 'of each pupil, the Physician, parents, and sc hoc 
personnel «us? work cooperatively. Will you please provide «8 with the 
Infortaatlon listed below so that we can provide appropriate activities for ^ 



(pupil* 8 name) 

FINDINGS AND RECOMMENDATIONS TO THE SCHOOL 

' iM^M^ * * fj^nd the following 

,1 have examined ' 

handicaps; ; '-^ ^-'-^ ^ 

i reconto'end the following:. (Check apfiroprlate item or less) 
— ' * / 
• 1. . No restrlctlQp on any type of activity, / 

• . _~2. Participation m all activities with £i.e exception of 
J, ■■ Intramural or Interschool athletl'cs. 

/- • 3. captations In physical education t6 fit Individual needs. 

^ a. Little running or jumping 

\ 1 ^ b> No- running or jumping-^ . • *^ 

"""^ c. No activities Involving body contact . , 

' ~. " d. Exercises "designed for rehabilitation 

e. Conditioning exercises 



'4. » Other Adaptations^ (specify) 



5. . The folWngVremec^ial or- corre ctive work is also suggei^led 
" for the above mentioned pupil: ^ 2 . 

(If necessary, please attach a dditional instruc.xou, 

I rl^omm.^^^^a5a^?at;"^or a period of weeks, months, se5.ester. 

Date ■ ■ ' S ignature., — 

Address^ 



Please^roail this, form W: Roydcn P. Grove / 
^ Eisenhower Elemental^. School 
1460 School Street 
. ' ' * - Indiana^^ Pfinnsylvania \ 701 
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Form 4 

ADAPTED PHtSICAL EDUCATIOH ACTIVITY GUIDE 

X GuiCo, for th^ Tcjcher and Physician 
In Planning a Restricted Program of Pttyaicni Education 



Date 



School 



Teacher 



1. MOVEMENTS 


OMIT 


MILD* 


^K)DERATE** 


UNLIMITED 
• 


. REMARKS 


^ Bendina 












Cllmbinit 












HanRine 












Jumping 












Kicking 










• 


Lifting 










• 


Pu311nR 












Pwshinj?"^ 












Rxoaint: 












• StretchiHR 












ThrowinR 




^T- 








- Twi3tine 












« 

It* E:<ercise 


OMIT 


MILD* 


MODERATE** 


lUNLIMITED"^ 


REMARKS 


Abdominal 












Arzn 












BreathinR 










« » 


* Foot 










. ( 


Head . 










; Knee 










4 


Lee 












• Neck 












Trunk 











**Half as Dtuch as the unlimited program 



III. ACTIVITIES 


"YES 


M 


' ' REMARKS • ' - * 


Rui!nine ;zames 






'■ — 7 — ' ' — ' 


• Gaii:es-r;t;inding 
/but no 
running or 
t lumpins 








Sitting games 


0 







PHYSICIAN* S APP^OVAU AND RECOMMENDATIONS ^ 

Approve d RecoBHaended until^ 

Conaaents: ^ • ' ^ 
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Date 



ASlgnatur,e df School Physician 



FORM 5 LET.TBR TO PARENTS 



Inolana Area School District^ 
Indiana > Pennsylvania ^ 



Septenber 4» 1973 



Dear Parent: 



This is the seventh year that the Indiana Area School District 
lias provided an Adapted Physical Education I'rogram for the children 
in the, elcaentarV schools. In order t& determine what children vill 
benefit from this proRrto , a screening examination mu]3t Lop^uct/id 
with all' ^Studiios new to t h^ distri ct this year and children t hat en- 
TgUedTn the Indiana Area Elementary Schools following September , of 
1972. With so many children to screen ypur help is needed to make 
■EhJU as efficient as possible. The examination will be cpnducted by ; 
the elementary adapted physical education teacher during a specially . 
designated -time of the school day. . ^ • ^ 

*The test will be conducted at the Elsenhowar Elementary School 
on Wed^sdST si^tenbeT r TigTl . Please have your child bring shorts 
■ tT school on thfs day. We «ill provide, fluff icient time and a proper 
place for the chlldrek to change clothes before .*nd after the period. 

This program aims to help- any child "that will benefit from a 
more specialized type of physical education class designed to neet 
Uis or her needs. If your child is under treatment, or may be in the 
near future by a physician, we would appreciate a note indicating the 
'.physician's name and address. If there is anything in yoUr child s 
* health background that the school does' not know that might be of value 
. to this program, please contact your child's school nurse or Mr.,Royden 
P. Grove. Adapted Physical Education Tea'cher, Eisenhower Elementary 
School, U60 School Street, Indiana, Pennsylvania r5701. Telephone 
A63-8566. ' ■ 

We hope you will help us toVrovidlfe a quality educational 
experience for your child . 

•Sincerely, 

^ . . ' William G. McGary, Principal ' # *^ 

Eisenhower • School 



DIAGNOSIS AND EXHRCiSE RECORD 



Last Name First * 


Advisor 


^ . P.E.PeKoti 

4 


11, 111, 1. V 

Circle 


Age ^ ^ Ht. . ' Wt ; Home 


Address 


Vi^llage 


Phone 


Physfcian's Name Address ' 




' ^ City 


Phone , 


Physician's Diagnosis of Condition: 









Physician's Recommended Exercises: 



Original Exercise Procedures (Date 



Change in E^cercise Procedure (Date 



Change \in Exercise Procedure (Date " , ) 



change in Exercise Procedure (Date 



Summary of Progress and Additional Remarks 




ADAPTIVE PROGRAM OF THE BOYS* PHYSICAL EDUCATION DEPT - iNEW TRIKR IWP. U.S. 

^ " ' . " . WJNNBTKA, riLINOIS 



FORM 7 



NAME 



Last 



ADDRESS 



PABENT OR GUARDIAH 



•INDIANA AREA SCHOOL DISTRICT 
C Indlaaa, Pennsylvania 

ADAPTED PHYSICAL EDUCATION RECORD 

DATE. 



First 



Middle 



BIRTH DATE 



Month Day Year 



TELEPHONE 



pXmily. physician. 



TELEPHONE 



ADDRESS 



No. 



Street 



Cit^ 



Stjbe 



FINDUKSS 



I. HEALTH aiSTORY 



RECOMMENDATIONS AND PROCEDURES 



II. SCREENING TEST 



111. PHYSI'^;\L FITNESS TESTS 



Test 

P-U 
•S-U 
B-J . 
S-R 
50 
S-T 
600 



Grade 



IV. DOCTOR'S DIAGNOSIS 



V. EVALUATION 



54 - 
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FORM 8 



BOTS^ PHTSICAL SIUCaTIOII DEPARiMST 
• Hew 5hrler Towashlp High School - Wlnnetka, Illinois ' 

» 

» ' BSCiag-gyDATION FOR ASSIGHMSHT TO ABAHIIVE P.S^ PROGRAM 

I recosanend that the f($llov/lng toy should be assigned to the Adaptive Physical Education 
Program for corrpctlve exercise or "body-hulldlng work: 



Last Hame First Name Adviser Class P.I!* Pd* 

2,3,4) ' ' 

...... ^ . . *e 

General statement of physical condition and suggestions for Improvements 



Bate 



Sl^ature of Instructor 




> ■ 



FORM 9 LETTER TO TEACHERS 

' , INDIANA ABEA SCHOOL 'DISTRICT 
Indiana^ Pennsylvania 
Aupst 31, 1973 




Deaf Fel]U>v Teacber.; 



This is the seventh year for the Adapted Physical Education Program tn 
the Indiana -Area Elementary Schools, This progran'ains t;o Tielp any child that 
win benefit from a more specialized type of physical education class designed 
to meet his or her needs. If you are a new teacher to the Indiana Area School 
District anc^ you, are nut familiar with this program, I will be more than happy 
to visit with :'o\i or your entire team tp explain and discuss Adapted Physical* 
Education. Duiing the school* year you may receive questions' from parents con- 
cerning, this r^ro^ram and I feel that it is my duty to help yov to be informed 
as to it' J organization and operatioa. The sUf^cess of' the childveh in this 
prograxa depends largely upon the support anSd encouragctaent they receive from 
their parents and classroom teacher. 'If you and the parents are familiar with 
the program their success will be greatly enhanced. 

During the next several weeks as you are learning the names and character- 
istics of your students, please be aware of any physical characteristics such as 
poor posture, improper gait, or^poor coordination. If you nhould notice some- 
thing that a child could receive help through the Adapted Physical Education ^ 
Program please fill out the attached form and place it in my mailbox at your 
school. Even though your observations haves, not detected anything Immediately, 
retain the attached form. During the school year, somfethlng'may appear to you 
that you would like to inform me about concerning '4 partl<^ular student. 

In order to. determine what chi^ldren will benefit from this program, a 
screening examination must be conducted. .In? the very near future, you will /> 
receive letters which are to be sent home.sto parents of students lAio are new to 
the dlstrlct'thift year and students that enrolled In the Indiana 'Area Elementary 
Schools after September of 1972. This letter is to inform, the parents of a 
screening test that I will be conducting with their children and asking for 

. their cooperation while conducting the examination. Plcaje feel free to read 
a copy of the letter so that you can be better informed about the test. You ^ 
will be notified as to what day I will be in your building so that you can In- 
foriB your students j:o be ready for the examination. I will also inform you as 
to the specific tine and place that the screening examination will be conducted. 
With so many children to acreen, your help is needed to make this as efficient 

»as possible. ^ ^ ' ' . 

' Sincerely, 

Koydtn P. Grove 

Adapted Physical' Education teacher 
RPG:el ' J ; , ^ 

■ ' . 61 ; 
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' FORM 10 



ADAPTED PHYSICAL EDUCATION) 
TEACHEIl, REFERRA^FOHM 



Mr. Grove: 



Please check Che student or students^ I have listed below with the 
.condition specified for each, to see if /they would benefit in being in 
the Adapted Physical Education Program./ 



4 f 



School/ 



Level Room Teacher 



FORM 11 



^ BOYS PHYSICAL EDUCATION DEPARTMENT 
Nw Triei' Terwnship High School - Wlnnetkai Illinois 

NOTJCE RBQiCRDING ADAPTIVE PHysICAL EDUCATION 

The glasses in Adaptive Physical Education continue 
from year to year with individuals moving in or out 
at irregular intervals • When activities are changed 
in the regular Physical Education Program,., it may be 
feasible to transfer boys in or ,out of the Adaptive 
P*E# classes from time to time^^ 

If you » observe boys in^your classes. with problems or 
weaknesses (Q»g«> obesity, poor posture, etc.) who 
would profit from the activities in the Adaptive 
Program, fill out a separate recommendation slip 
(obtained, at the P.E* -Office) for each boy and^turn 
it in tot 



At present, ■ ^ we can accommodate 

additional boys in the Adaptive fvcgx^^ The numbers 
:below indicate how many boys can be added each period 



Period 



* The order of assignments . 
will be made. on the basis 
of preference for Freshrrfen, 

^ Sophomores, Juniors and ^ 
Seniors • ^ 



5/6 Qnergency casej5 which need 

/ \ imediate attention can^' 

7/8 * * ^ always be handled^ 

10' ' 



-^'63 



FORM 12* 

Health-^bit Questionnaire 

(Second Hevlsion)^ 



Name: 



(Print last name first) 



Gfacle: Date; 



Instruetiona: Pleaae answef as carefully and accurately- as you can each of the following questions con* 
cerninf your health habits. You are aaked for thi^s information in order that your physical education teacher 
may help you to improve your physical condition. Your answers will be kept confidential. 

I. RoW many hours do you sleep eac height? your sleep restful 7- ^ >•< 



Do you sleep with your windows open at night? Are you warm at night (especially in the winter)? 

2. Are you usually rested and refreshed in the morning? Drowsy? 



. Xre you sleepy during the day? In classT: When studying?^ 

Do you tak^ a nap during the day? How ofte^? For how* long? 

Do you wo^k and play without being more than comfortably tired mentally or physically at bed tune? Fatiqued? 
Do you get to sleep easily at night? If not, why?. . * 

3. Are your living conditions congenial? Depressmg? . , Do you have a room Vor yourself? - Bed for yourself? 

4. Are you often "on edge", iiei^ous, or jittery? Is it difficult for you to r^l'ax? 



Are you subject to worries? Moods? Usually cheerful?.^ ..• Are you really happy?- 



5. How far do you live from school? How do you get to school^ 

What time do you leave in the morning?. >Vhen, home at night? * 

How much tin#e^do you usually study at home" each school day? * 

How much {ime do you usually work at outside employment (or chores) each school day? 

What doyou do? 1 • 

5. Do you have a hobby? What is it?... \. .. .r . . !. 

How many hours per day of physical activity do you usually get outside of School Jiours? What do you do?. 

What organisations do you belong to?.. ^ „ 

What aocla^ ^activities do you participate ip with mixed groups (boys and'girls^)? How often? 



What extra -curXicu la r school activities do you take part in? 
What do^you do with yOur spare time? ^ 



7. Please check (X) the frequency with which you have the following? 





Never 


Seldom 


Occasionally 


CXten 


a. Headaches > 








* ^ 


b. Coldi • - 










c. ^re thxpat ^* 


■ ' \ 








d. Earache » 




i 






e. Indltfeation 










f. Badltreath 










g. Coated tongue (bad taste) 








> 


n. Fimples or skin eruptions 










i. Boili 










J. Twlt&hinf face and eyelids / 










k. Eye strain 










l. I^fnus infections 










m. Foot trouble / * 










n. Joint pains' 











Do you»wear glasses ?..r....^.. If so, when were they last tested? Do yOu hear well?. 

o ■■ - ' 64 " ' ^ ' 

ERIC ' , 



-. ■ FORM 12 ' ■ • 

*> 

8. . Do you eat three meals a day regularly' . Is your appetitQ good? Do you oat at the sch6ol cafeteria at noon? 
Carry your lunch?... 



Go home for lunch? 



Do you eat between meals? (Check) Never 
Wh'at QO you cat between meals? 



Seldom 



What do you usually eat at noon? . . 

Often . . Usualljr 



9. How often do you usually eat each of the following kinds of food (check); ^ 





Very 
Se Idom 


Once 
Each Week 


Three Times 
E&ch Week 


Once 
Each Day 


Twice 
Each Day 


Three Tlm^s ^ 
Each Day/ 


' a. Meat (including fiSh and eggs) 




1 1 










b Green vegetables (spinach, cabbage, 
lettuce, etc.) 






^ 






c Other vegetables (carrots, peas, 
beans, beets, etc.) 




1 




1 



d Potatoes 



e. Rice , M^c^roni 



f 



Pie, c ake, pastr y 
Candy, sweets 



h Fresh fruit 



I.* Salads" 



J Oranges, tomatoes 

k. Dried iruils (prunes, apricots. figsV 
etc 



4- 



n L .'led foo ds <^ 

o Whole-wheat foods 



10 ttow msny glasses of water do you usually dnnk daily? How many glasses of milk? Tea? ^ . Coffee? . 
U Are you troubled with constipation? • ■ What do yoU do to correct it? .-. 

12. Do you smoke? If so. how rr. h daily? 

Doyordrink alcoholic bevei^es? . If.*o. what? . * How often? J . Ho>rmuch? 

13. How often do you visit the dentist? , How often do you usually clean your teeth? 
14 Have you been vaccinated? . - immunized for diphtheria? • . . • - Typhoid? 

What other immunizations' • " 

- 

l5. Are your parents healthy andf^physically fit? 

Tall 

What Is the physical stature of your father? 



What IS the physical stature of your mother? 



Fat.. 
TaH. 
Fat' 



U not. what ts the reason? 

Medium..^. Shor 

. ... Average ThlJ 

Med^^. Sh<]| 

Average • • • ■ Tjhl/i 
. D6 you wish to be attractl^ (girls)? 



lA Do you desire to be strong and physically fit (boys)? 

♦ Are you satisfied with your present physical condition? 

If your Ph]i^Xra\ ^itneaa IndPx Is low. can you account for it?. How?.. 



SuMMoru of Intftrviey: 



C*rrrt(ht by 
H. H*rriae* CUckc 
Sptfiifld ColUft 

IfSl . 



60 
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65 




IM-I/ntramural; fi'fe-Phxsical Education; fnt . —interest — 1 (enjoy or would enjoy doing very mbch; 
2 (Would like ^ little, but not much)j 3 (averse to doing); 4 (would like specific teaching or 
coa,ching. 



List 



honors m Interscholast ic sports (squad taptain, all state, etc.') 



List extra-Zlass activities in which you participated in high school and in l^hich you are or 
plan to be/active at U.R.I.: ' ^ . ^ 



Mi're you lowed to substitute for your high school Physical Education Requirement? 

If yes, ywhat? -3 How many y6ars in gr^^des 9-12 did you have 



PhysicaZ Education?_ 



How many times per week jluring this time? 



In what recreational activities do you now participate? 



Whayare your hobbles? ^ ^ * ' 

•*Wha/ recreational skills wouljd you like to develop? " 

you a member o> plan t6 be a candidate for*an intercollegiate Sport at U.R.I.? 

liJ yes,' which? , * ' ' ' 

r»at U.R.I, campus organizations (clubs, fraternities, etc) are you a member? 



rOn the back, please make a *-opy of your present class schedule (Iwur, subject, professor, 
-Ibdation). ^ ^ 



- 61 r 
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FORM 14 



SchooK*) Na.. 

P«xcnt or 

Guardun - Tel. 



HYS 









V 








1 




1 






NOSE-bbttf. 





















\ 






»V.A.) 


R 














-^ 


















































s 














' EARS 


R 




















































TinM 4 


imp. 


b 














































































C«(v. Qt«M* 
















































1 1 


HMrt 




















































































AbdO«Mft 




























Htffil* 










! 




























1 












































-1 














































































,1 







DISEASES - SUWCEWV - ACCIDlENTS 



X 



PHYS EO.~GTy COWHWT HO ATMUCOW»mT 



HOME CONDITIONS 







1 










-r 







ACTION ; rOLlOW - HOT FOUI.OW - CQWWtCTtO; 




1-1 ITJM Ji 

rr r q i ) 



0 Q••w•»>•»^ f ^ 



M«4 W r«^rWiMW 
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.FORM 15 



-ADAPTED PHYSICAL EDUCATION RECa^li) 



NAME 



fONDITION 

pocTcnr 

WET GHT' 



HEIGHT 



AGE 



UPPER ARM RT. 



LOWER ARM Rt. 



LOWER ARM LEFT 



^ . CHEST 


■—7" 




WAIST 




— N — 


' , FITNESS TESTINa 
^ • S.IT UPS 




DATfc 


'date DATE 


DATE 


' -COMMENTS 


'PULL UPS • . ■ 












50 Yd. Dash . ' 












600 Yd. Run 


r 












Shuttle Run > 


> 










Standing. Long Jui(ip 














EXERCISER 

• 

• > 


• 






















f * 










4 


*- 
















„ 1 

f 

'> . 



J. 
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FORM 16 . / 
ADAPTED PHYSICAL EDUCATION IMPROVEMENT RECORD 



, (Last Kane) ^ 
Reason for Beferral* 



CLASS 



(Advlsep) 

_^ Hef erred l^J 



pi-«Tlpu^ ntnes^ Score: l>ttsli ups Vert-. Hanc^^ Pull \rp8_ S*S»_^ 1/2 Mile . 

HBCORD OF DOTOVgCOT 
yt. Piill it pfi P»i^ nn«' Dftte , ¥t. ^ill ^Tnr Pttlh 



Cheat 








VUlat 
















foreaas 
















Height 


i 






, Weight 









Bpr«» Pby«lcal Muoatlon Departaent - Hew Trier Twp. Hl^h School. Vlnaetka. lUlnolt 
J)-13-10/6l Let£er sent 



(Date) 



Transferrea 



(Location) 



(Date) 



-7 



6 . 



70 

- 66 - 



SCORE CARD 



FORM 17 SPECIAL FITNESS RECORD 
FORM 



PRORLE RECORD 



Test 1 



Test 2 




Dat©^ 
Age^ 



Scor* ftrc*atU« 



Dote_ 



Scor* Ptrctnhic 



Flexed Arm Hang 
Sit- Up * 
Shuttle Run 
Standing' BroadJump 



I 50-Yard Dash 
Softball Throw 
300-Y9td Run-Walk 



9 



' INSTRUCTIONS: FilUin the age of the student ond the dot^ of ihe testing. As 
eo^h te^t IS token, record'th^ score in the spoce provided If ^eVerof trioU or«^ 
given, only th«f V>est , score should' be recorded. Then, ,vsir)g tKe appropriate 
tobies >n the Sp^ciol Fitheili Test Monuol^ find the po/centile score ond entar it. 
This tells wharf the student stonds in retotion to others of the some ^ae The 
profile record on the opposite poge moy be usefd io plpt o chort of the inaivi^M^I 
student's fftness. Ploce o dot on eoch 1me of the groph ot the percentile scqrod 
for thof test Connect the dols ^yith siroight lines Use different color pencils 
plot the two scores so-thot chooffes orer cleorly shown^ ' * 



.100 
95 
90 
85 
80 
-75 
70 
65 
60 
55 
V SO 
US 
40 
95 
< 30 
25 
. -20 
15 
10 
5 
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^■"fl Copifi pf tti«l Sp^cfol (itn«ii Record form or* o«oi toblf fro<fi NEA Publi. 
aloi.,1201 Sixttcnth St, NW, Wothmgten, DC 20034 ? 99 co^ts, 5< toth. 
Of, it «ech. 
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FORM 18 - CUMULATIVE FITNESS REmRn ^ 


GRADE 


» 

TEST 1 


5 * 

rest 2 








7 


8 


OAJt • 




. 19 

MO ' * 

exp 


TfST 1 


. TfST } 
19 


T(ST 1 
19 




TEST vl 
19 


TEST 
19 






Ex^ 


exp 


IXP 


MO 

(XP 


\ EIP 


MO 


MO 


-AGI (moAthi) 






• 




• 




















7 


HflGHT tMKh«i) 




















> 






. * 




f 


WIIGHT (povndt) 










s 














• 








































ClASS 






- 














»■ 










j 


COMPONENT 


lAW 

SCOK 


PflCfN 

THE 


RAW 

yoi{ 


PflCfN. 


RAW 
SCOtE 


PflCfN^ 
THE 


tAW 

^COt( 


CMCCN 
TIK 


tAW 

SCQR( 


P(RC(N 
THE 


RAW 
SCORE 


P(RC(N 
THE 


Raw 
SCORE 


PERCEN 
THE 


RAW ' 
SCORE 


FOUUP 






























U 


SIT UP 


























i 


S 


F— 


SHUnU tUN 
(tp«W and •«>ittT) 




























H 

* 3 


R 


STANDING tlOAD JUMP 






















• 






1 




1 


JO-YAKD DASH^ 














4 




• 










J 




600-TaId IUN.WAHff»»»<<v*o««, 
Optioftil$ l-mile M 9-nninut9 


run 

ut9 run 














^ 












— 1 

R 


^ / 


FITNESS AVERAGE 












I 






















• 1 




« 















PROFILfe 5th 



PROFILE 6th 



« * PROFILE 7th 



PJPFIIE 



100 
90 
80 
70^ 
60 
50 
40 
30 
20 
iO 
0 





















i 
























f 


\ 












\ 














V 



















































100 
90 
^0 
" 70 
60 
50 

. 30 
* 20 
10 

a 
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FORM X9 

PHYSICAL FITNESS TEST ANALYSIS AND PROGRESS CHART' 



(Name) 



Percentile means the percentage of 'Casefe «bove which you scored. The 32nd percentile 
-means that your' score was better than 32 percent of the cases while 68 percent of the 
'scores surpassed yours. 

Plot original test in blue pen and succeeding tests In other colors. Vfatch your ovrn 
progress. Progress is the product of an intelligen t, progressive , and regular pro-am. 




Broad Jump . 
USAFA 



Push-Ups~ 
'U.RilV 
USAFA 



5*2" 
,3* 10" 



5 •101' 
4'6" . 



v (6'9'L) 6*10!.' 7* 



<S> 24 29 
27 C32> 37 



7*7" 
S»10" 



'36 



10" 
A" 



8*6" 



10' 



6^ 



11" 



9*2" 
12* 7" 



59 
82 



Sit-Ups 
. U.R.I. 
USAFA 



23 
23 



^© 35 . 
- 40 



50 
84 



•600 Yard Run 



U.R.I. 

ySAFA 



2:43 
3?03 



2:29 
2:38 



2:15 
'2:13 



2-^0 8 2: 
gTOCD 1: 



:01 
48 



1:52 
1:31 



47 
23 



6 

12d 



:;3 
!»8 



NOTE: 321^1 peccfentll 



was considered the min i mum st andard at tne Air orce Acaoem; 



Approjclmately ^he 25 th percent He was consider 

... ' r . __ J'_ HOT nnf 



O indical^je m 
Nat 2J.1 of yo 
Academy data If 

c 

/ 



Lnimum^stands rds for U.R.I, anc 



ed the minimuA stindard at U. 
the Air Force Acaleajy respectively. 



>r scores in the ap'proprlafce 6^ ent along -the U.R. L 
^ for comparative and interest purposes only. ^ 



line^Air 



r 



69 - 



161 



1::9 



Fbrce 
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L . FORM 19 

PHYSICAL FITNE,SS TEST ANALYSIS 'AND PROGRESS CHART 

♦ > 



Name 



Date . 



Pull Ups BfW Jump Push Ups Sit Ups 600 Yard Run 



Test 1 
















A 

f 








Improvement 
Over Test 1 












Test ,3 












Improvement 
O^er Test -L. 




♦ ' '» 

% 


— ^ 




— r 


Improvement^ 
OV^er, Test ? 




1 








Test 4 




f 




• 




* Improvelnent* 
. Over Test 1 






\ 




^ » - 


Improvement 
(>ver Test 2 




• * 


V 






Improvement 
^Over Test 5^ 
• 










f * 


— — 
Improvement 
Over Xe^t*4 


* 










' '~t 




o 


« 70 - 


-to 

(J 


* . 0 • « 


> 
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FORM 20 



ADAPTED PHYSICAL EDUCATION EVALUATION FORM 



"A form of this type is extremely flexible for recording 
progress of students participating in adapted physical 

education programs. Blanlc columns at t\\e top of the page 

can be us&d to list a variety of specific tasks— test and 
self-testing items, individualized activities, -movement 

•patterns, basic motor skills, sports skills, remedial 

exercises, developmental activities. Performances and • 
achievement can bv^ recorded as quantified measures, 

satisfyi^Tg criterion referenced standards, or simply . 

satisfactory/unsatisfactory. N6tes and comments can be 
included as -needed and appropria*te The left hand column 
can be used to ^ecord'^dates on whicji information is gathered. 

^' In, the v/^y progress can be assessed for each student and 
adjustments made in 'the individualized program and activi-- 

"ties as warranted and needed. A form of this type is kept 

' in the personal folder of each student. 




75 



/ i 


ADAPTE 
c 

•H 
C 
•H 

<— » 
O 

- a: 


D PHYS 
PULSE 

CO 

4J 
4J 
•H 

w 


ICAL E 
: RATE 

CO 

c 

f 2 • 

C 

eij 
■u 
w 


DUCATI 

.CO 

c ^ 

c 
* c 

o 


% 

ON PRO 

a u 

G> w 

w H 


GRESS 
ME 


FORM 
ASUREM 

w 
a. 

CQ 


. F 

ENTS 

T-t 


ORM 21 
- 


r 


• 


U 


00 
•H 

01 


• 

0) 
•H 


u 
c 

CO 

w 

•H 

Q 


BICYCL 

•o 
a> 
a> 
a 


Resistance 


V 




J 




















f 






• 
























V 


























C 










* 












- 


f 
















; 








* 


















r 

t 
















- 














- 


















• 






































a 






































- 




• 






















t 




















• 








- 












if 






• 


















• 






















































* • 


























• 


4 







ERIC- ^ • / . . " 



FORM^ 23 . 
WILLIAM SERIES FOR LQWER BACK^ 

• ^- ■ ■• ••■ ■■ ^ 

1. PAllTIAL-TO FULL^IT-UP 

Starting Rosition -- supine wi.thVknees flexjed, feet, flat on floor 
~^ ~ " ' and arms folded, over chest . * 

^If there is proriounce'd abdominal muscle weakness or if fIte;);ion ^ 
of the spine is to be avoi^ded-, partial sit-up can be per- 
formed by raising the head and ^oulders from the floor 'for three 
to five counts and return. Th'e^ulL sit-up is used in'xronjunc- 
tion with the" partial one in *any exercise programs when sjreafer 
range of* joint motion is desired and when sufficient strength' 
is available. " ^ * '4 

2. BACK F^ATTENER , ^ ' ^ . ^ . , 
^ Starting Position -,-supine with knees flexe<^, feet flat ^n floor 

^' and arms folded over aj^st. /\ — 

Contract the gluteals so th^ the lowew|»:k i's forted 
against the f/loor and the anterior peiJvl^ is tilted i^pward. As 
this is a static exercise, the intensity is usually varied by 
holding this position tor increasingly longer period^ of time 
and by performing these bouts with greater daily frequency. 

3. ALTERl^ATE TO DOUBLE KNEE TUCKS ' 
StartirTgiPosition-- supine wi.th knees ^ flexed * feet' flat on floor 

and arms f|lded over chest. 
Draw one knee slowly to the chest; pull the knee with both hands; 
. return to the starting position; repeat with^the othef leg. The 
double knee tuck is performed similarly except that botU knees 
^ are drawn to t1ie chest simultaneously., 

4. BUTTOCKS RAISE- 
Starting Position — supine with knees flexed, feet flat on floOr 

♦ and arms folded over chest. 
Ihis is similar to the Back Flattener except that a positive effort 
is made to raise the buttocks from the f^.oor by contracting the 
gluteus maximus.and the, abdominals. ^ ^ This ^atic contraction 
should be held for a few seconds before^ relaxing and performing 

• , the next repetition. a 

5t SQUAT BEND ^ , . , u 

Starting Position — stand with weight distributed weia^ bacK on the 

heels . ^ ' ^ , 

.Contract the gluteals, squat, and place arms between leg^ and \ 
- ^ touch the floor with the fiands. Return to starting position 
and repeat. 

^ Based on Paul C. Willidms "Examination and Conservative Treatment' 
for Disk Lesions of the Lower Spine," Cl»nical Orthopedics 5(195^), 28. 



74 



ERiC ^ 



torn 2A 



QUADRICEPS— HAMSTRING SERIES ^ 
Power System 

*1. Determine single lift capacity — m^imum all /out 14/^ of quadriceps 
*2; 10 repetitions^wlxh five pounds under single lift capacity • 

3. ^est 1-2 minutes 
*A. 5-8 repetitions, adding ten pounds to the/boqt 

5.. Rest 1-2 minutes 
^6t, 1-4 repetitions, adding ten more pounds jco the boot ^ 



^ 7. > Rest 1-2 minutes 

*"*8. 15-20 repetitions with one-half Single /lift capacity 
9. Take 56 Z of slnglfe lift capacity 



**10. 10 repetitions with 56% <5T single iifij capacity 

^"^"^^^li^ Rest 1-2 minutes 

**12. 5-8 repetj^tions , adding 10 pounds 

.13. Q^st 1-2 minutes 

> 15. Rest 1-2 minutes 



1-4 repetitions, adding ten more potfnds 



*16. 15-20^epetitions with 1-Z pounds T 




^indicates quadriceps exercised 
**lmiicates hamstring exercises 

10-10-10 S^tem ' 



*1. I)&termi'ne single lift capacit}^, maKimum all olit^lift 
*2., /lO repetitions with five pounds urder single lift capacity 
*3/ Rest 1-2 minutes; repeat 10 rep^t 
^4. Rest 1-2 minutes; repeat 10 repet 



*5. Rest 1-2 miniftes; 15-20 repet itlo is with one-half single lift capacity 



**6.- Take 56Z of single lift capacity 



md'do 10 repetitions 



**7. Rest 1-2 minutes and repeat 10 repetitions 



**8. Rest 1-2 minutesand repeat 10 repetitions with 1-2 pounds 



**9'. Rest 1-2 minutes and do 15-20 repe 



'»*indicate8 q<^^driceps exercises' 
**indicates hamstring exercise 



^'l. Program is 'to be done three time 
4 leadings 10 pounds^ 

2. On occasion some weight leadings 
individual capacity (instructor 



ERIC 



I 



i.e., hip' flexion and knee extension) 
e., hip extensidn and knee flexion) 

i ■ * 



tions with the 46i^me..weight j- 
tions with the same weight 



titions with 1-2 pounds* 



V 



(4..e., hip fl6xion and knee extension) 
.e., hip extension and knee flexion) 



per week. Each wepki4>ncreaae all weight 

may have to be adjusted according to 
H^es tliese adjustments)'.. 
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WRIST STRETCHING EXERCISES 



FORM 25 



Self-Stretching Extengion 

Iv -gtand with, right palm on table, elbow straight. 
2V^rIace palm of left hand on* top of right hand. 

3. Keep right elbow straight and stretch right wrist by slowly' 
. leaning forward.. (Tension is felt; in the front of the wrist). 

4. Lean and hold for six seconds, relax one second. 

5. Repeat^'ttve or six times. 

6. Repeat with left hand. 

7. Continue exercise daily. . 

• 

Self-Stretching Flexion 

Stand with back of right hand held flat on table ,^elbow straight. 
P:|.ace palm of left hand on top of right hand. 

Reep right elbow straight and stretch right wVist by slowing leaning 
forward. (Tension is felt on the back of the wrist). 
,ean and hold fpr six seconds, relax one second. ^ 
epeat five or six times, 
epeat with left hand- 
Continue exercise daily. W ' ^ 





, Miscellan<K)us 



n 



I, Wrist roll ,ma chine (three times per week) — gradually increasing resistance 

^ a. minutes flexion • . . * ^ 

* b. minutes extension * 

2.. Wrist turn macjiine (three times per,, wt^ek) — gradua 1 J y ihcre<ising fesistajice 

' - a.. ^minutes abduction . ^ . ^ 

^ b. minutes adduction w , 

V 3. Dumbell exercises /s fwrestribed (threfe' t imes per week) --weight as prescrflJ^ 
• . a. , Flexion ext^r^iso^? ' ^ * ^ 

b. Extension exerciseji " , 

c. Abduction exe^clsps ^ ' ' * * . * 

d. Adduct?lon ^ej^ercises , . . - ^ ' ^ • ^ 



4, Barbell exectlses as prescribed (throve times, per week) — weight as. 
prescribed. " " ' " • 



5. Rubber ball exercji^es (sgueeze) 

6. « Others: 



minutes daify-* 



tiinps per day^ 



f FORM 26 

STRENGTHENING EXERCISES FOR FEET AND^LEGS ^ 

1. Sic^ on a sCool or bengh wich feec parall£4> ^nd a few inches aparc. . .gcasp 
a marble wich a firm grip^ by Che Coes of one feec. ..cross che fooC overt Che 

opposice kn^e supinaCe chl feet and drop Che marbel inco ^he hand on Che 

oucer side of che knee. .reCurn . /.repeaC several cimes and wich Che ocher fooC. 
(Noce: ^o poc resc fooc on knee... Cry noC Co couch che accive leg Co che 
sCaCionary one). ^ , ; * ' 

2.. Correcc scanding posicion wich^feec parallel and a few inched aparc and Che 

body ve^^hc supporCed*by one hand on a wall ac shoulder heighc rise on Coes.. 

(a) roll weight Co ouCer borders of feec; (b) ^oll weighc back upon Che heels; 
(c)hold; (d) rcpeaC slowly and concinuously several Cimes. 



3. -" Correcc scanding posfcion wich fpoC parallel and a few incheS' 'aparc. ..flex 
Coes vigorously while raisiog che inoer. borders of che feet and cransfering 
Che body weight Co che ouCer borders. ..hold* che concra'^cced position for several 

seconds. . . relax. . .re'peac several cimes. 

4. Correcc scalding posicion wich feec parallel and a few inches aparc, and the 
bod^ weighc supported by one hand on a wall ac shoulder heighC.».(aO rise on 
toes; (b) force heels outward with toes clinging to thelfloor; (c) rgturn heels; 
(d) return to starting positions; (e) repeat slowly and forcefully several times 

5. Correcc , standing- position with feet^ resting on a block of wood and the toes 
flexigd over the edge of th,e block. flex' the toes vigorously ov^r the edge of^ 

the biock raise the long arches as the weight of the feet is forcfed to the 

outer borders hold for SQveral second^ relax.. .repeat ;several times. 

6. 'Sic on the floor with the feet parallel add close -to the buttocks (knees up) 

and kees held together by the arms. . .flex. the toes vigorously. turn the soles 
of the Eeet "toward each other until the toes of both feet Couch (heels do not 
move) .. tdorsi; flex the -ankles. . .reliix cepeac' sdveral times. 

7. Sit on- the floor with the feet together and close to the buttocks and the knees 

. held together by thejArms (knees up)... flex the toes vigofousl^. . .turn the soles 
-of the feet toward each other until the toes of both feet touch (heels do ^ot 
move) .. 'slide the feet .forward ^slowly as far as possible on the floor (keep^ 

soles oJL feet in contact Vith each other) return to starting position. . .repeat 

/ ' slowly several times. 

*y. Sit correcti/'*on a ^tool or bench with tile feet parallel and a Tnches 
ap^rt..rgrip a pencil with the toes of one foot, holding^ the t)encil point 
slightly lateral ta/ the small^We.-.-^supinate the feet and write on the pa^jer — 
repeat with opposite f eet .. .repeat several times. 

, 9. Correct sitting position on a st'ool or bench with a towel Spread .lengthwise 

before the feet... toes and front part of the feet are/on the near edge 'of the 
-towel, the feet being a few Inches apart and the, toes , turned inward. . .keep the 
• ^)ieels stationary, alternately flex the toes of each foot_^while gripping 
the towel with the toes and »the outer borders of *the feet while gripping the 
towei with the toes and che outer borders of the feet and drawing the feet in- 
ward and upward. . .continue un'tif 'enougl; of the towel has been drawn under the 
fe^t to m<»j^e a small heap. . .spread the towel and repeat several times. (Note: 
'after the, exercise has* been mastered a small weight should be placed on the far 
' end of ithe towel. As the foot rouscles'^are^^trengthened the weight should be 
Increased — ^^i.e., book, two books, brick, two bricks, cinder blpck, etc.) 

10. Half squats and toe ^raises with weights or ^prbells. _ 

11. Stand with feet f/lt and'^a lew Inches apart... be about 3 feet from a wall.., 
place hanc^s'^at shoulder height and width again$t wdll keep foot flat and 

^ let self down against wall, s4:retching c^lf muscles. .. repeat 10-12 times 
sever^al sets^^.as you get in better condition you will have ifo move feet ^ 
further back, from wall. / 

-I » • 

Activities and exact repetition^ are designated for each stutient. 



FORM 27 

• -ADAPTED PHYSICAL EDUCATION CLASS TRANSFER FORM 



Date 



TO: ^ V 



'FRO^k . A^lJIfcMinisfrator , Coordinator 

Adapted vPhysical Education * ^ ^ 

is enrolled in the adapte<J physxcaT 

'educal\ioa program and currently is enroljfed in the special class ' 
period. Activity to lerance^evel s and program recommendations 

.makq it possil^le for this student to participate in i 

an activity your period class is -scheduled \o start 

, 197 In keeping with basic principles of having 

all students participate in regular- sections to the maximum degree , 
possible, it has been recommended that, this student 'participate 

in ' with your f>eriod class. ^ Please complete . 

thd form beiow and return it to. me by. , . , " ^'^ ^'"^^ 

transfer ca'h be processed.. If you would lik^to discuss the student 
of this situation, let me know. Thanks for your cooperation. 



RETURN TO: A.D. MINISTRATOR, Coordinator 

^ • Adapted Physical E'ducation 

/~J Yes, \ ^inakc? take part in 

^ v^ith my period class starting * .TITT 



You can expect this student to repoi t bacK to your cl^||^?J? 
on , 197 . ^ " ' , 



/"—f No, I cannot take in this, class - ^ 

at* the present time. - ' n p 



* Signed* 



Date 
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^ ^ • fORiM 28.^ 

ADAPTED PHYSICAL EDUCATION REEXAMI f^ATIO?^' FORM 



TO: • 
FROM: 



Date^ 



A* D . Mini stra tor , Coordinator 
Adaptq^d Physical Education 



^ ,. ■ ■ ■ - i ^ 

According to a' Physical E4ucation Medica.J Rei^rral/Form dated 

" 197_, ' j /is to#retu:rn 

to you for 'reexaiaination and reassessmerit on / y 197 

Please, review the attached Physical Education Medical Referral^ 
For:m after reexamining the student ^nd provide the following in- 
fpxmation: . » i - 



/ No change in Status or recommenji^^ations from 
'those of * , 19? / 



Chang,e s-tatus and program recommendations as 
fol lows : ♦ - 



t / Place in unrest rictii'd .acjtlvity status. 
-?hi's ivtudent should return for further reexamination 

Thank you for youiv^cooperTat ion and ^a^si stance in providing this 
additional information so ^hat this Student^s needs ean be met more 
effectively through the comprehensive physical education program. 

\ / ^ > . / / ■ ' - ' ' " - / • 

^ Designed for a'nd used 'in conjunction with Physical Education 
Medical Referral Form -(Forn). 1 ) . - . vj 
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FORM _29 
REQUEST FOR REEXAMINATION 



Date 



TO: 
FROM: 



/. D. MINISTRATOR, Coordimator 
Uapted Physical Education 



^ \ has been par>ircipat ing in the a bapted 

physical education program p^er your rec;ar1mnendations and guidince 
'iince " • ,197 . Alth(Jugh you indicated no rer^-^"' 



tion was necessary until » ' 

performance and progress, and monitoring oT this student's 
dualized prbgress indicate that medical reevalu'^Lion may be 
now. Please review the attached Physical Education Medical 
Form after reexamining the student and provide the follQwinj: Infor-, 
mation : • ' . 



, 197 , observations, analysis of 



xamina - 



ijdivi- 
appropriate 
Referral 



. / J No, change in -"status or re(^mmeadations from .those of 
" — ' ' 197_. . ; , • ' ^ 



. . jr~J Change status an^ program recommendations as follows': 



I J ' Plac^ in unrestricte.^ activity status . 
This student, should retu(hh for. furthejr reexamination r_ 



',197 



Thank you for your cooperation and assistance in prov^iiia^ th^is-addi- ^ 
tional informal ionise -that this s-tudent's needs can be/n^ot more ^ ^ 
effectively .through the'compTehensive physical educxtyc^n program. 

Designed ft)r apjd use(J in conjunction* with PhysicaiyBduca^^on Medical 
— .^.Referr4a--Jx)jm. i..CEoLrin„l)^ „ 
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Public Relations, Conipunity Awareness, and Education f # 

A -great dfeal of autonomy has been giv*6n organizations, agencies, and 
institutions in planning and implementing physical education and sport 
programs for special populations- However, at thc^ present time several » 
types of legislation affect and influence opportunities in tjiese areas for 
^special populations: - ^ . - d * " 

Federal legislation just enacted — Public Law 94-142 — includes instruc- 
tion in physical educatibn within the def inition *of required special education . 
services; recreation is consid^^red a related service area^ Implementation of ^01^''^^ 
this legislative mandate at state *and local^ levels requires -that physical * 
education be included if state plans are" to be in compliance with the ]!aw and 
. states receive allocated funds. Other federal program^ have. given direct 
sanction and support for programs^ in these areas, through funds specifically 
appropriated for training, research, aitd demonstrax:ion projects and activities 
in physical education and/pr recreation involving impaired, disable^, and 
handicapped persons. * , * . 

In addition' Section 50^\of the Rehabilitation Act of 1973 prohibits dis- ^ 
crimination against and denial of benefit^ to handicapped persons in any prp- 
gram or activity receivil^gfeoeral f inane iai^s^istance Recent court cases 
»,settl,ed in favor of plaintiffs have implicatioivs for and are important to 
individuals interested and involved in physical^education, recreation, Sports, ♦ 
and related programs for spfecial populations^!' ^ ^ , 

State^ tfegislation governs most school and retiatedj education pjrograms 
arid activities /for all children including impaired, disabled, and handicapped 
you^StfejTs.. Until only recently not all impaired, disabled, and handicapped 
children were afforded legal-legislative equality of opport^uniti^s viTh" their 
J, abled bodied peers,. Thi&,has been true in all aspects o'f education including 
physical. educationwrn^ry state' laws, regulations, and mandates were given dual 
interpretation-s-tjne far regular edtiication, the other for special education* 
^As r.esult, many spe£j.al education youngsters have been -categorically denied 
^opportunities in phWical education, sports, and related activity areas,. Some 
states have stipula^t! that equality of * oppo'rtunity includes nonacademic areas 
such as physical e^ac?^tion, sports, leisure activities, music, d^ramatics, art, 
^home economics, irftWstrial arts,. Intent is t.he same ^n states where^-jnandates " 
* are not as specific or as >/ell clarified, ' ' ' ♦ , 



; 

/ 

/ 



Unfortunately legislation does not automatically bring about ch«inge or 
intehded insults. Therefore litigation has resulted in many stages," A series 
of cases assures rights of certain stipulated minority groups. Specifically 
guaranteed for impaired ^-disabled, and handicapped persons are rtght to ' 'p 

education , right "^to treatment , and right to community service s. Direct and 
indirect implications for an applications to. physical education, sports^ and 

• ■ ^ 



^See "Recent Court Cases of Importance,'^ IRUC Briefings , Volffme l' Number 
^ 3, May 1976 XAAiiPER, 1201 I6th Street, N,W. , Washington, D,C. 20636) foj: dls-^ 
cussion of these three cases ancl additional tinformation about Section 504, ,^ 
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related areas are impli<:it and explicit. Right^to due pro(iess and equal ptotection 
of the law under t;he United States Constitution further th'^ cause of equal tights, 
nondiscrimina^tion,' and insure opportunities in all areas fbro special populations. 
Citizen and consumer advocacy" are still^othi&r factors stic^ilating programs, 
ties, and opportunities in these areas. <- 



activi- 



One Sf the most influential forces resulting in increased programing in these 
areas^is greater recognition , of their* values arid contributions ,to,a higher quality 
of life for participants. Many* different fi;oups sponsor i> support, and conduct a - 
variety of physical education , ^recreatrion, and spdrt programs for ^special populations. 
For example * — ^ • 



4^ 



Public and private schools, residential facilities, *^day care^and 
activity centers, early^Qhi'ldhood groups,, park |nd recreation 
departments, civic and service groups, colleg^ 
professional associations, volunteer and privatj 
commercial pnter]fr4ses ay. are involved in pro; 
in these ar'eas. . • 



and universities, ? 
^gencie^, and 
ams and activities* 



f»hysical education, adapted physical edacationll recreation, th^^peqtic * * • 
recreation, camp, outdoor education, ,swimming,^a^juati6s, vSports, >BTcelptuaI- 
«otor "are but a saiijpiing of types of programs sponsored by grou|<s li&ted 

Despite^ all of this official and 'unofficial acti n in4 activity, the lax publit ^ 
and parents must be made .aware and kep5,*lnformed abou Wil aspect^ of adapted phy- 
sical educatio'n programs and'' activities/ fWt^ import nj!,part of, the, total program 
cannot be left to chance. Specific task s^>^ .^ du ti^s , a^ 1 responsibilities vof the, 
adapted physical education specialist in this area , ^ /discussed , on page 31.* 



tarns and a^omplishments 



Obtaining visibility for these progr4((^ .and actfi/^ties through radio, television 
newspapers, local newsletteifs , and other media serviJ^s is important i6 maki^ng. the 
pu\)lic aware and keeping people ffeformed about theseJ 
of students. Ef^tive and viable public informatioj 
they require careful planning, implementation, rollofl 
with media personnel. Although emphasis of •informat 
programing, the same principles can be^ applied to t€ 



fa 
rts .don't' happen by chaPnce; 



^newsletters, and othfer media services. 

Establishing pqriodia-weeklii , hi '-weekly ^ mont 
sustained by stations should not be tZ>o dify^c^ 
' ' requisites must be 'a pifht of such^an endeai/oi 

. An important element of ^media Success is/hase<, 
practitioners must become friendly 'u)ith/aecis' 
assistance—i^^^ , weekly publication- editors, 
editors; and in the medium of-ra4io, pro^vam 



-►up, and working cooperatively 
|tyn,tha't f ollows i% on r^di^ 
Revision, newspaper s ^^Iflg al 



-midio programs which are 
it to obtain. However,, certa-iri 



ion persohai relationships; 
fn pakers who pan befof «. 

2ilif ' publiqation (rbty^desk 
^rectors and/($R public servtQe^,' 



editors. [These friendships are the foundation fdr favorably responses to 
inquiries of media personnel- for 'sustained Qodpei\xtion in^ efforts to 
obtain free time and/or spaoe for bringing a client's message to the 
pitblia with a satisfying' deg'vee of fvequencu. These ^cision makers 
are more- app- to be oooperdtive ^jjith indioiduah> they ki^ou on a / 
personal] basis! ^ . " ^ . • - ' 

* All ra(&o station^ y when apply tyig to the FCC for license renewal y 
mustf inotude program intent — how they intend to sei\>e /heir regarded 
listening audience y number of oonmeroial minutes pev, hou2\ they will 
allot (normally 19) andy along with other information, amount of 
public service time to be allotted per ''broadcast day. But, nowhere ^ ^ 
is it ^tfLtedy and nowhere is it demanded ov regulateH as to identit iei? 
of groups y ox*ganizations y ov agencies y which wilt^be pi^*ovided this 
free, air time! * . ' ' ^ . ' 

> 

^huSy it becomes apparent that b<ich yraatitioi^r mi<r>t cell the client 
.as one whos e con t i nued toru fvSght. righ t fu II y ^^^O^t' ga i w*: d uis gene r*a I ty 
I thteresting to laj-ye or major segment .of ' the l^tenirig audience^ 

With t>lc ''I "''K.:y x)pac tit toner should l^rn'^the area served in ^^i^gest ^ 
measure "by station; they mus^ be certain they can devetffu^ new progr*am 

^ each and every week for at l^^ast loy. 26 y Id or* 52 consecutive' v^ki^. 
Being honest with themselves y they must determine whether tht,^ proposed 
programs will be of interest ^ With a weekhj la-minute program as the 

' goaly they anpuld prepare 'at* least four I'S -minute programs in advance 
an^ therty wtth these in ch portfolio y ^approach the program director 
with hhe proposal tliat progixims be aired uMe}^ the umbrella of^^ublic 
service presentations. If the pmper apprqaqh is made oM friendship , 
itas been es-iahlishe ^y chances are that the prog rdm director will have ^ 
pertinent programs, fitted into a specified weekly' or other time slot.. 
^If this approach has been success fuly it must be determined what tape^ 
of ferinjj^^l station xmul i like— ^^asse tie y reel or' other -^txnd every progvom 
tendex^ed Should 6e ^presente'l on r.ueh tape - a tape of excellent quality. 

ri^^Programs should be infomatipe; if possibtCy they 'should contain a ^ 
degree of entertuimrent; they should be designed to 'hold the attention' 
,of listeners. Although names of guests should normally 'be of individuals 
•^residing in tins s tat ion ^ s service areay occasionally a well knownindi- 
vidual vh'ouki b^' ^h*^ jut.^t^ local government personality y sports figure^ 
major, governor y iot^ll'^'knoxjfi JuSje^ businessman y comtunity leader^ ad . 
infinitum ^^ Of coursey progrjma involving such individuals must be 

. flavored with text concerning the client y an effort which. by no measure' 
i^ difficult, With yidme guests you are^" among other a^cdinplishmemt.9 , ^ , 
affordiTtg^ the* name frte exposure ^ and each will be pleaded to note Siupp'ovt 
of your cii'ent grs)u{.r, tk^ ^ta.t'ion is most pleased to hav\ a name appear ^ 
-oh one of its aired' pi'ograms; th^ listehev 'iB given a c}i^^e of pace! -In 
^rnost ins^u}es^ with advance n^tic^y. a*-Bta;^ion will ai^ promo tionals to 

\ infom? Iwteners that so ahj so' wilt be a client ^rogrcm gwe&t on such ^ 
and such date, thus providing" addiii<pml exposure for your guest and ^ 
your client— if hnndlcd propfjrlyy the' gilest^^ becomes , a fav6r'Owing 
acquaintance. ' ' ' * ^ . . * ♦ : ' « 




fiith^the .very first -program shSuld he a self-cotmitment^that the program 
mil he carried hy the station for a long, long time. If it is, clianaes are 
/ good that you inll he approached ' hy other immediate area stations^ (if there « 
.by any) with a* reque9t' that i^hey he permitted to. carry the program,^ Should 
this situation oo(Ar^ you must .approach the host station pi^gram director ^ , 

* for his/her feeling ahout expansion of the program to other station^. 

Based on th^^sn^sting personal friendship, the fact that at^w^huhile - ^ 
endeavor aan^he given more explosure, chances are that tih host station 
progrdm director inll have no objections to the program being carried by 
other area stations- However, wtdoutedly he/she Dill ask that, other 
stations air the program af^er it has been carried by the host statiqn. 
For instance :^ host station airs the program at IZ noon each Sunday; it 
might be requested that subsequent airings' on oth^r stations take place^ 
at a later time on that Sunday, or on a later date. Common sense dictates 
that this request must be granted. • - • 

' From-this p&9fit on n4 adds up to hard work, constant effort to improve 
program content, hiding weekly programs at stations well in advance of 
airing dates and naving one or two general interest (no^^uests) programs 
on hand^t the station for airing in the event a studio prdhlem arises 
with your intended airing tape td permit a self vacationing' period. ^ ' ^' 

A ' OUCE^'YOU HAVE BEEN AFFORDED PUBLIC SERVIOt AIR TIME ON A ' 

SUSTAINED BASIS, YOU MUST DO ALL POSSIBLE TO ASSURE 
MAINTENANCE OF YOOr PR0GRAI4 W A 'SUSTAINED BASIS! I 
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JLOGUE 

Despite Increased interest, emphasis, an^ attention to pl>^sical education 
programs and activities lot impaired^ dia lled ^ and handicappdfl persons, many 
important and critical questions remain unanswered. In fact, jroany of these 
same questions' have been asked for yearsi Obviously too many jtndividuals fail 
'to' ut-tilze and benefit from expe^'iences of others who have done much ground 
work in developing sound approaches fer viable programa. ProjJiders of services 
continue to project ^hat they feel is needed ^y impaired, di^ibled, and handi- 
capped populations rather than acti|vely involving indiuidualsj being served,* 
especially at decision .and policy making levels. In the past! fecial popula- - 
tions sat back passively and did little; now they demand to be an active part 
of programs and activities that so intimately affect their futures and very 
destinies. i ' ^ 



The course has bee(\ cha'tted through recent legislation.^ Now it becomes 
the responsibility of every physical educator to start the viyage. The , Education 
for all Handicapped Children ^Act (Public Law 9A-I42) included instruction in 
physical educ ation as a defined "part of special education for every child, 
regardless of type" or severity of handicapping conditipn. - Ap s*i<Jh, al*l key » 
words and basic provisions o^ this permanent legislation appILy to physical edu~ 
tatiuii. Physical educators, adapted physical education specialists, supervisors,^ 
coordinators, and administrators must become conversant with the provisions — both 
intent and work — of Public Law 94-142. As state and local plans are developed, 
to insure compliance appropr.iate representation of physical education must be 
included on planning committees and advisory boards so that adequate and intended 
attention are given physical education. No longer can failtre to give intended ^ 
level of attention to physical education by state and local agencies be tolerated, 
justifLed, pr rationalized. The Congress ional mandate that every child have 
access to a free public education, including physical educa ion ag defined by 
law, is'not, a matter of choice. Programs .must be appropria:e, individualized, and 
conducted in least r estr Ic t i,ve ^environment s ; programs must )e wr itten , periodically 
evaluated, and both parents and students be 'a part of admission", review and d±sr . . 
missal fJrocedures. . ^ . ' 

' CuJleget> and universities have to place more emphasis on diagnostic-prescrip- 
tive techniques and prov ide^exp^r iences wixh special populations in both under- 
gradua'te and gcaduate p'rograms. Local school^ and school i ysteffls and state edu- 
cation a^,enc les have plan and implement appropriate in^ rvice activities,^ 
project ts., .inl programs. lEvery undergraduate must have an acquaintence and ' 
awatenebs ot' meeting needs of special populations, tradua :e specializations < 
must be evaluated and restructureci to prepa<re "personnel to meet these changing 
needs — resource teachers, speciplists in adapted, correctlive, or developmental*^ ^ 
physical education, supervisors, and , coord inators . Emphaais mujst be upon evolving 
need s , no I, . those uf the^^ast. Guidance, and direction' are fneedeci from those bqing 
served. Days of uninlateral dominat ion by providers'of sirvice at decision and 
policy mak4ag levels are neitlier acceptable nor l^al under the new law. A 
*jmajor f-onsiderati^ioti fur college/university personnel, wheijier in personnel prepara- 
tion or research, needs to be firsthand ^nd Curjg^nt ongoiJng field experience. 
E|grly childhood programs alao nee<J attention by physica| educatiorT personnel. 

Physical edutatorjf at ay levels must be conversant! with and recognize, 
implications of due process and equal protection of law las they apply to these 
ateas of trorrcernv, These preeesaes ar-e gua'^ant^ed to l-^stu d epX^s- Jji. jevery — 



aspect of School life. Admission, review, and disiaissal procedures for physical 
education must be consistent:' with legal mandates for these processes* Building 
rapport with parents through their active involvement along with that of th^ir^' 
cl^ildren is an 'important consideration that cannot be overemphasized. ^This type 
of involvement represents an impprtant and basic approach to «:ooper^t'ion action 
and teamwork that has been stimulated by Public Law 94-142. Othe^ inclusions 
that reqfuire thought and consideration, by all involved, including physical educa- 
tion personnel ate: * | ^ . ' 

• Intent of ""least restrictive al'ternative in terms of total integration, 
^ to&plete separation^ and' a variety of or^nizatibnal Nand administrative 

.approaches between the extremes. ' 
^' ^ ' ^ . * 

. All children means there' are no exceptions to the clearly defined and 
delineated responsibility ^f state and local* education agencies to 
^ serve every child regardless of type or severeity of handicapping 
. condition. * " ' ' 

X 

. . Statfe education agencies have ult.imate responsiljility for education 

of al'l children wherever hous'ed. Greater coordinacipn and cooperaCion 
must be established among all agencies serving impaired, disabled, and 
handicapped children. / ' ^ ,^ ' * 



Sections. 503 and 504 oii the Rehabilitation Act of 1973 also have direct impli- 
cations for physita^l education in general and adapted phy^sical education In parti- 
cular* Sectiota 5 03^^ mandates that every organization receiving as much as $2,500 
in federal funds must iniyciate affirniijtive action prc>grams to seek qualified iii^ii- 
vlduaZs with various impitirment.s and disabilities. Provisions are even sttpnger 
for organizations receiyving over $50,000 and with more than. 50 employees. In the ^ 
past ma^ny individuals with different impairments or disabitities have been, cate- 
goricaily Henled opportunities to train For and aerve others through educational 
program!,, including |)hysical education. Many* potentially outstanding physical ^ 
education teacher?^ and c^^ches have not been gli^en a chance to show their abilities 
and competencies. /So ionger-c5ln thii& be justified morally or legally. 

' SecAon 504/indicates that no otherwise qualified handicapped ii\dividual sha^l 
solely by^reasoit of a handicap be excluded from participation in, be denied the 
benefits of, hi be subjected to discrimination under any program or activity / 
receiving fed/ral financial assistance. Even before rules and regulations, for 
this^ seption/were released three court cases favoring pla-lntiffs had direcft impli- 
cations for/physical^educatioa programs. These cases Involved a first grade child 
denied schc4l admi<*ijlon because of spina biftda, a certified English anH Journalism 
teacher nc/t hired because of blindness, and an athlete not permitted to play basket 
ball sinj/e he. only had one eye. * . ^ 

f u/fortunately , neither legislation tior* li Hgat Ion change deeply entrenched 
attifi^es; time in "and of itself may have little effect on attitudes,. While pro-^ 
gresflf and strides have been made in developing greater appreciation for and under- 
standing ot impaired, disabled, ^and handicapped^ persons as individuals,, much more 
rcl^ins to be done. When everyone regardless of type or severity ftf a condition 
sinCjerely accepted as an individual of worth and dignity, then and pnly then 
barriers restricting, progress crumble. While researciu empirical evidence, 
/and subjective reports suggest ways "in which attitudes toward impaired j disabled. 



and handicapped persons can be chanaed, fur they ar^d/ more systematic attention^ 
need to be given this vital area. For example/, hCyu can attitudes be most 
effectively and permanently cyj^ngen? When 1 s/thty miVst, ef feet iVe time to attack 
attitudes? Are different approaches more apwrop>rlate for specific age groups? 
To what extent do we unintentionally reinforce negative attitudes th^t need 
to be changed? If acceptance acfd understai^aln^ shpwn duting childhood changes 
with age, what and how does tl)ys happen? 



Specific questions conti/nue to be a^ 
through programs and activitap^. Despi;i 
these questions within thes/ 'Guideline} 



MeA directly and are often reflected 
reatmenc and discussion of many of 
ach needs to be given constant 



can adapted physical education 
i'orce. 



attention in terms of changing and evo):v^mg need^ of those being served through 
such programs/and activit/es. Only in this waV 
remain a dynamic^ and individualized educationd/l 

Exactly what*ia adapted phys/cai education <ls intended aiittz^imple- 
mented today?' ^for the 198o/s? into the twenty-first century? 

/ 

• . How is adhpted physical educrttion similar to/different from sound 

developmental physical education? ^philosophically? administratively' 

In what ways are adapted phvs'ii-al education, physical therapy,' 
occupat ional ' therapv , and corrective therapy similar? different? 
How can personnel from these specialised- fields supplement and 
complement each others efforts for the benefit of the' child? What 
' . atimini St rat ive approaches have been effective in establishing 

V 'coopt^rat ive relationships and in- e 1 iminat i ng unwar rented and 
\unnecessary duplication? ^ I ' 



What ac^tiviLies and methods are most eilfn. lent in these programs? 
What should relative emphasis be upon 'i*nd i v idu<i 1 i ?.ed activities? 
adapted games'* participation in regular act i v.i t u**^? 

What stuJiWd be major outcomes attained through part It ip.it Ion in 
adapted phyj>iial edy^TTt foh programs and a^tivilieb? W]iat should he^i 
relative emphasis and attention to social objective^ physical 
fitnes.^? . remedjla.t ion? affective doma i«? ohysica I m^^^ntenance'^ 

Who yhouki p^irtuipate in adapted physic a l\ edut at ion programs and 
activities? What art* appropriate and pra^lical crlterla'tor incIucV 
ing impaired, disabled*, and ■ hand i c ai>ped s^lSeiits jn attl^^Hies wlt/iin 
the regular progVam'* ' ' ^ 

How tan a welt-prepared idapted ph*Vi>i{aI edutalion teacher be assessed? 
What are requisite personal c h«irat ter i«;t it s? {Professional c<)mp&temle> 
What is role of professional pt»rsonne 1 , in these programs? How can 
differential staffing patterns facilitate and enhance these programs? 

How (an program*; be effectively evaluated? What is' role of students 
ill ch is. process?' parents? medical personnel?' administrators?' 
supervisors? * . . T- • 
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How- can student improvement through adapted physical education be 
accurately assessed i^i tertns of federal and st^te mandates for indi- 
. vidualized pl^nsNand programs? ♦ l • 

Is adapted physicSl education. the most appropriate name for" this 
program? Does any special name have to be given to'the program? 

What competencies in adapted physical education should be provided by 
colleges and universities for all future teachers? Wen should speciali^ 
zation in adapted physical education be introduced? fJhat^re needs in the 
field for ^jpecj/llzed teachers in adapted physical education? ' ^ 

What emphasi^^ should be given to developing, maintaining, and/or 
restoring high lAvels of cardiorespiratory fitness thropgh adapted 
physical education programs? * 

How can relatioijihips between medical personnel and physical educators 
continue to improve? ' ^ ^ 



, , . ^What are effective ways to initiate, implement, and maintain public , 
information, cbmmuntiy. education, and awareness programs and activities 
' about adapted^ physical, education? ' ' * " 

- . Ts there a self-fulfilling prophecy among adapted physical education 

specialists? If so, what effect is this having*on progress ^nd program 
and program directions? 'How can It/' be eliminated? ^ . 

Despite^Che^e unanswered questions, great strides and progress havfe. teen 
made in the last ten to fiteen years. Obviously, much remaii^ to be done. To<y 
mugh lip service is still given to multiagency coordination" and Interdtsrlpiinmry 
coop^tatioa;,.raQre..ajatlon is needed. We still face many 'of the same problems /hat 
confronteJi -the Scandianavian Countries iri the mid-1960's. Jealously, compe«tl5n, 
duplicatipn of effort and mistrust exist in too large amounts. Ot^ly when tpe <b*ause 
• is shouted and the organization whispered can*^tfisc iplinary 'batriers disappear, 
petty ego- defenses dissolve and professional empires vanish. Then and oiUy then 
can .the' pinnacle of succesis be attained for which ^11 say they ar.e striving. Hand- 
in-hand with and led by 6on$umers— those we ire all dedicated to help g^in greater 
lndependenc6— we will walk a little taller and have greater" spring In 6\xr step. 
No longer will it b^ us arid them — together we will have overcome with/active partic- 
ipation in physical activities having had a, major role in the victor/ 
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RESOURCES 



The following section provtdek inforntatiort aboutj^resources that are 
appropriate for and applicable to /pla.nnin^, organizing, impieraenting, and 
evaluating adapted physical education pr.ograms and activities conducted in 
regular or special settings. Included ,in this section are listings of - 
(1) printed materials, (2) periodficals , and (3) suppliers of equipment and 
materials. / • ' . 

i - ' 

Not included in this compilation of resources are spe||^ic listings of 
periodical articles or the many ;organizat ions involved in general and/or 
specific aspects of physical education. Sports, and related activity areas 
for special populations. For axaraple, over 175 articles dealing in some 

^way wKth adapted physical 'education or special populations have appeared 
in the Journal of Physi cal Education a nd Recreate! on during the last fifteen 
years. A listing of these ar t/icles can be bbtalned directly from the AAhPER 
Unit on Programs for the Handicapped (1201 L6th Street. N.W. , Washington, 

*D.C., 20036) for ^eventv-f ive/ cent s . ^ In addition, the American Corrective ^ . 

Therapy Association deals ext/ensively with these basic areas in its bi- 
. monthly journal. / i 

1 • ^ - ■ - - 

While a number of listed periodicals and newsletters are sponsored by 
organizations and agencies involved in some aspect of programing for spetial ^ 
populations, many o^er gro/ups are interested and acCivtfly involve^ In physical^ 
education, sports, and i;elated activity areas. For example, many dl^eVent 
groups. plan, or^ani^e, administer, and supervise a variety of athletic programs 
apd competitive ac t iv.it ie^. for persons with specific handicapping , condi t ions . 
These programs are increasing in number artd scope at all levels — local, state, 
regional^ national, and" inCerTOl: lona I . OplKyrtunt t ies to take part in "crar|p0citivt: 
athletics according to niterest, ability and limitation of each participant 
are provided large numbt^ts of ind i v idtia Is \/i tb various Impairments, disabil I ties, 
and handicaps. Some of^tlvvse grotipb are highly organized and s^ruc^red; 9ther 
groups are rnthtr informal and loosely organized. Spme national associ'ation? ' * 
sponsor athletic progr.^mb fur individuals with specific handicapping conditions; 
other groups promote r^cr^jation and piiy^ical activity progratns for Imp^alred, 
disabled, and handicapped participants in general^ or for indlvidyals with 
specific handicapping conditions; other groups prottot e^«lfhese activities at 
i state and locaP levels. ^Often p'ersons responsibly for recreation and physical 
activity programs fur impaired, disabled; and handicapped participants in geqera'l 
or« for mdiuldiials with spec If It handicapping condjt loas In partlcufar are 
'not aware of these organized effdrtt>. Sources providing information and materials 
^•about these specific organizations include thXise two AAHPER Unit on Programs^for 
the Handicapp{?«i ptJol i6at iorts : ■ - i » 




^ AY^- -^J-^iL^J-^5, y^Pl^Tp^.^^ IPJI J P^^ ' D l«s ab I e'd , and ♦ 
Hand ftap p e d P e r s o n s ($1.50) 
■ Compet i t iv e At hl^tic Programs for Impaired ,' Disabled , and ; 
KandTcappeci Persons; Ijpdate ($2.00) - • ^ ^ \ 

' Ai^ excellent source of information about ^genera 1 organizations involved in 
programs and activities for special populations is Directory of Organizations 
Interested in the Han dicapped available from Committee for the Handicapped, 
Pe0j>ie to Feople Program (Suite 610, LaSalle ^uilidlng , ^nnecticut Avenue arvd-~ 
h Street, Washington, D-C. 20036).. I ^ 
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The Council for Exceptional Children (1920 Association Drive, Reston, Virginia, 
22091) is an organization with which individuals interested and inyolVed in adapted 
physical education should become /icquainted. CEC*i4ponsors anxi opei^ates a specialized 
•information center on handicapped and gi'fted cHilqren. Other information systems, 
materials centers, and resource networks providing general and/oi; specific informa- , 
tlon, materials, and services irv these areas are disLussed in detail in t,he AAHPEB. 
Guide to Information Syste ms^ in Physic al Education and Re croatitfn f or^Jmpairej , • 
Disabled, and Handicapped' Person s. i ' 

Printed Materials? • " . \ 

Adams, Ronald C. , and Alfred N. Daniel, and Lee Rullman. Gajny^.^, Sports, and 

Exercises for .the PhysiccilTy^Handicapp ed . Second edition. Philadelphia, P.ennsylvaniii: 
Lea and FeMgei/, 1975. 

Allan,, W.- Scott. R ehabilitation: A Commu nity Challenge. New York^: .lohn Wiley^and 
Sons, 1958. '~ - . ^ 

American Academy of Orthopedic Surgeons^ Measurjt n^^jid 

Chicag'o: the Academy, 1963. , « . * 

A^nheim, Daniel D, David Auxter, and' Walter C. Croye. Princip les and Methods_gf 
Adapted Physical- Education . St. Louis, Missouri: C.V. Mo.sby, Co.^ 1969. 

Barnett, Marian W. Handicapped Girls and Girl Scout injsi.AJiuiiiji.Jp^ 'New 
York/ Girl Scouts of the "U.S. A. 1968. • ^* ^- ' ^ 

Baqjngar ten,' Albert J. Pj^t jir e_T rajni n£ _ai^^ R^IPyd^Lg -LilL^il^^^ - • 
Minnesota: Burges^s Publishing Co. , 194&. ' ^ 

Bender Jay. and cdward J. Shea. PhZ5^ix:ial^ New York: 

Ronald Press Co. , 1964. \ / \ . . ' ' ' 

Boy nick ^ Dav id . ChamploJis by Setback — Athlet es Who Oy e r c .itne^ y}^y.^J} 'll jl^lPi^JEj^il^ • 
New York: Thgmas Y. frowell 'Co., 195A. ' , • . , 

Bucfiwald, Edith. Physi-c^) Rehab ilitation for Daily _yvA"_g- Y(^rk: MrOraw 

Hill, 1-952. ^ ' . <^ , . . 



Buell, Charles E. Ac tive CameR for the Blind. Ann Arbor, Michlg;ir>: Edwards 
Brothers,' 1953. ^ . < , . ^ °' 

, Physical Education for BHn9 Children. Second, edition.* Springfield, 

Illinois: Charl.es C. Thomas Pub! I sher,'T97s. ' . . ' 

Chapman,^ Frederick M». Rec reat ioa Ac t iv i t ies for the Ifahdi capped .* ?<ew York: . 
Ronalc}^ Press Co. , I960_^'"~t ' ' \ ' ' ^ C 

« Clarl^Margaret M. Teaching Lef t-!ianded Children. New York/ Phi losophiciil 
Library, 1959. v . ' . , ' 

gltirk/H. Harrison, an# David H. Clark. Develop mental and Adapted Phys ical 
^'Education. Englewood Cliffs, New Jersey : -Prent ice-Hail , 1963.-*— 
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Colson^ John H.C. Progressive Exercise Therapy in Rehabi l itation and Physical 

, Education . Secpnd edition. Baltimore, Maryland: The Willi^aras and Wilklns 
Co., 1969. ' • * 

♦ 

Cr'atty, Bryant J. Developmental Sequences of Pj^rceptual-Mot or T asks . Freeport, 
LVI.-, New York: Educational Activities, Inc.* 1967. 

' Cutter, A.V- "Place of Self-Concept in the 'Education of the Physically Diffe^rent 
Child." ExceptionaT Child XXVIII, March 1962. f 

Dando, Harry B.' "Correttive Therapy." Journa 1 of Hea 1 1 h > F^ys ic «i 1 Educa t ion , 
and 'Recreation 63: January 196A. ^ 

Daniels, , Arthur S.^ and Davies, Evelyn A. Adcfpted Physical Educat ion. Second 
edition.! New Yo^-k: Harper and Row Publishers, 1965/ 

Daniels, Lucille, Marion Williams a:id Catherine Worthingham. M uscle Testing . 
Philadelphia, Pennsylvania; W.'B. SauiWors Co,, 1956. 

8QrrQV, May Goodall. The Poature Prob lem Up To D<ite. New York: Vantage Press, 
1959. 

Davies, Evelyn A. The EIementar,y School Child ^lyd TMs Pasture Pat turn s. New Y ipk 
'Appleton-Century CrofCs, Inc., 1958., " ^ 



Decker, Ruby, editor. Motor Integrat Io n . Sfpringf ield , Illinois:'* Charles 
Thomas^ Publisher, 1962. ' 

Delofnmv Thomas *L. ,,^nd Arthur L. Watkins. Progressive Res istance Exercise . 
New torkrx Appleton-Century *Crof ts. Inc., 1951. 

D e y o^ , a nd E 1 1 l^s o n . Ambulation:* Phy sic al and Reh abili tation for Cr utch 
. Walkers . New Yorjc: Funk and Wagnall Co< , 1951: '\ ^ ' ^ 

Edson* Jhomas A. Tumb l^ing and Rol 1 Progression fo r Ntni rologlt ^il 1^ Handicapped s/ 
Children -. Santa Ana, California^: Picyieer Press, 1968. # 

Ersing, Walter T. and Ruth Wheeler. "The Status of Professional Preparation in 
Adapted Physical Education/' Joul^ l of the American Correc tive The rapy 
Association 25:4: 111-118; July-August 1971. / ' , 

Everhardt, F.H., and Gertrude F. RijJdle. Therapeu t i c jExerclse . Philadelphia, 
Pennsylvania: Lea and i^ebieer, 1^49. ' - ' - 

Fait, Holiis F. Specia 1 Phys i ca 1 Educat ion : Adapf: ed ^ Correc t i ve , Dove 1 opmc'nta 1 . 
Third edition.' Philadelphia. Pe'nnsylvania': W.B. Saunders Co., 1972. 

' Farrell, Vincent DePaul.* "Wheel Chair Football." Journal of Health, Physical 
Education and Recr feat Ion 74: September 1963. ' ' ^• 

' . • • ' 

Fischer, J. A. "Helping *to Solve the Social and Psychological Adjustment Prp^ienf!; 

of the Handicapped . Journal, of Health; Physical EducatHon, and> Recreat Ion 36: 
November 1961. * , \ ' 
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Franke:t/Wax G. , F. William Happ ^d Maih^ce P. S^Xh. Functional TeachinR of 
. the Me^itariy Retarded > Second edition. 5>^;ingf ield , Illinois: Charles 
ThooaM, 19^5. • * . 

,FrankLin, C.C.'&nd William H.. Freeburg.. Diversified Games and Activjlties of low ^ 
Organization for Mentally Retarded Children . Carbondale, lUlnois: Southern 
Illinbis University, n.d. ~. 7* . . . • • • ' • ^ 

Garditkr, M. DenaJ The Principle's 'cif Exerci^ge Therapy . Third" edition. ' New York: 
Macmiman Co., 1963. • • ' 

Geddes/^B<Aores. Physical Activities fot Individuals with Handicapping Conditions . 
St* LouiS,^iss6urt: C. V.* Hosby Company, 197^. ' 

\ ^ ^ 

Gewirtz, Joaflna. "Dance for Psychotic Children.*" Journal of Health, Physical 
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Grant, W. .RUsselU Principles of Kehabilitation . Edinburgh apd London: E & S • 
Livingstbn9^^ Ltd/, 1963. 

Grosset^Susan^J. , and Mpnica C. Becherer. Physical Education Activities for .the' ^ , 
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Hayden, Frank.j Physical Fitnesg f 
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Metropolitan Toronto Association foif Retarded Children (186 Beverley), 1964. 

Hollis, Margaret, and Margaret Rope*. Suspet^sion Therapy In Rehabilitation , 
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Xndiapa State Board ofcrHealth. . Physical ?erformanc» Tests for Hemlplegiofe .^^ 
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Woodward, "Everett W. ^K^amping/ Motivation' in Communication Skills for Speech 
Impaired Children.'* Journ-al of 'Health, Physical Education , Recreation 26: ' " 
May 1961.^ ' ■ ^ ^ ' 

NOTE': Detailed information about and listings of master s theses, doctoral 
dissertations, and/or*other research in, these areas can be obtained from (1) 
Completed Research in Health, Phjrsical Educatioft, and'Recreation (Washington, 
D'.C: AAHPER. 1958^ to current year); (2) Healthy, Physical Education, and . 
RecreationMicrof onh Publications (Eugene, Oregon: College of Health, Physical 
Education and Recreation, University of Oregon*, 1949 to current fyea^:) ; and, 
(3) Unfverslty Microfilms, 30Q North Zeeb Road, Ann Arbor, Michigan 48106. 
A Bibliography of Surveys in Physical Education and Recreation Programs for 
Impaired, Disabled, and Handicapped Persons is available from the AAHPER 
Unit on Programs for the Handicapped for $1. 35 . 

• i ' . « ■ ■ ■ 

Printed Materials {available from the American Alliance for Health, Physical 
Education and Recreation Publication Sales, 1201 16th Street, N.W., Washington, 
•D.C. 20036). . . ^ . • 

• . ♦ * ^^'^^ 

Making Workshops Work in Physical Education and^RecreaCion 
for Special Populations ($2..25). ' > ' . ^ 

Guide to Information Systems in Physical Education an'd 
Recreation for Impaired, Disabled, and .Handicapped "Persons. 
(.50). , 

Values of Phys^ical Eaucation Recreation , and Sports for 
All ($1.00). , • * • • ' • , > 

,^ *. Physical Activities for Impaired , ^Disabled, and Handicapped 
- ♦ Pai«£iclpants ($7.95). . - ^ ^ 

. ^Challenging Opportunities for Special Populations in Aquatic, » 
Outdoor, and Winter Activities ($7.95). 
* . ^ Physical Education arid Recreation for Emotionally Disturbed 
Vand Autistic Children^f.95) . 
. Professional Preparation in" Adapted Physical Education and 
•Therapeutic Recreation ($7.95) ^ 

E^rly Intervention Through Physical and Recreational Activities 
for Special Populations ($7.95). 

Physical Education, Recreation, and Sports for Hearing Impaired 
Persons' ($7,95)'. • ' * 

Physical Education and Recreation Activities for Cerebral Palsied 
Children, Youth, anci Adults ($7.95). ' ' . , * 

. -Annotated Listing of Films: Physical Education and Recreation^ 
for Impaired, Disabled, and Handicapped Persons, Second Edition. 
' ($7.95). ^ w . ^ 

^ \. Aquatic Recreation for the Blind ($7.95). ^ * 

Dance for Physically Disabled Persons: A Manual for Tea<\hing ' ° . ^ 
% Ballroom, Square and Folk Dances to Usexs-of Wheelchairs and • 

Crutches ($7.95).^^ ^ . , ^'^^ ^ , 

jCare^ers^lli'^Activity and Therapy Fields ($1.00). 

•Testing for Impaired, Disabled,* and Handicapped Indi\fiduals ($3.95). 
Motor Fftness Testing Manual for the Moderately Mentally Itetarded 
($3.95). ' ^ - . ... " . 
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Physical \Educatton and Recreation' for Impaired, Disat^le37 an<} 
Haniiicappfed Individuals: B^st^ Present, Future ($9.95)'.' 

, Annotates Research Bibliogva'pl^y in Physical Education, Recreation, 
^ and Pisycnomtor Function of Mentally "Retarded Persons ($7.00)...' 
Integrating Persons with ^Handicapping Conditions into Regular 
Physical Education and Recreation Programs^ ($3. 00) . , 
Physical Education and Recreation for Individuals with Multiple 
Handicappirvg C6nditionsj;$2.50) . 

» Besyt of Challenge, " ' * ' • 

Vqftume'l ($5.00) , ^ - , • / 

Volume I»I ($5.00X , ' 

^Volume III ($5.50). ^ ,< • . ^ 

Physical Education &nd Recreation for the Visually Hapdlcapped 
($3.25). . ' ^ ' H ^ 

Practical Guide for Teaching the Mentally Retarded tp Swim ($3.00). 
physical Activities for the Mentally Retarded: Ideas for * 
Instruction ($3.00) . ' . • ^ 

Special Olympics In&tuctlonal Manual — From Beginners ^o Champions 
($2.25). ^ . ^ 

Special F^;;ness fest Manual ($1.50) * 

Annotated Bibliography on PerceptuaJ^-Motov Learning ($3.25). 
Foundations and Pract^ices 4n Perce^ual-^^pto^ Learning: ^ Quest 
for* Understanding ($3.95^). 



Updates 



Each Update deals with a ^opic of high interest and. contains an a^nnotated 
listing of books, papers, journal and newsletter articles, theses > and , 
diigserta tions , an^ other printed or audiovisual materials. Each Update 
cost $2.00. ' ? ' -* 1^ ' 

s . 

• Mainstreaming in Recreation, Physical Education, Special Education 
/ aii^Other Community Based Programs - Viewpoints (January 1976). 

Research in Physical Education, Recreation, and Psychomotor Function 
*foi; Mentally Retarc^ed Persons ^January 1976) . .^^^ 
Competitive Athletic Programs for Impaired, Disabled, ^nd Handicapijed 
Persons (February 1976). * / 

^. The Adjunctive Therapies — Art, Danee, Drama, ^^orticulture , Music, ana 

• Bibliotherapy (March 1976) . * ' ' 
Recreation and Fitness After. Fifty (March 1976). 

Handicapj^d Individuals: Pe\:c*eptual*-Motor Development, Abilities and 
Programs (April ^976). ' / ' ' ^ ^ 

Organizing and Administering Physical .Education and Recreation Program? 

(April 19765. « * ^ • 

Physical Education and Recreation for Physically Impaired I^idividuals^ 

(May 1976). . , , • ^ ^' ^ 

. , Physical Fitness , ♦Training and Exercise — Values for Persons with Handi- 
' capi^ing Conditions (June l-97'6) . » , • ' . > » 

Outdoor Education, Recreant ion , and Camping for Individuals with Handi- 
capping Conditions (June 1976).' . ^ 
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Project Active . ' . . . . 

The following .publicationTs dealing with davel^opmental and adapted physical 
education have been developed as p'art of Project Active, a comprehensive an'd 
validated Title III'' Elementary Secondary Education Act 45rograci; each of the 
listed publications ar& avai^We from Thomas M. Vodola, Director / Project 
Active, Town«hip of Ocean School District, Oakhurst, New Jersey 07755 j 

Communications "Disorders:/ An Individualized Prograife *■ 
. Low Physical Vitality: An, Individualized Program for the Handi'capped 
.* Nutritional Def rciefic ies: An Individualized Program 
. . ' Mi>tor Disabilities or Limitations: Ari Individualized Program « i 
• Postural Abnormalities: An Individualizecf 'Program ' 
Low ^Physical ^Vitality : An •Individualized Program ' * * ^ 

• . Breathing Problems:^ An Individualizeji Pi?ogFam 

. Mot^rr Disabilities/Limitations: An Individual Program for the 

Handicapped ^ ^ ^ 

Two fi-im strips wjlth audio ca.ssettes are also available ,frotn Project Active: 

\ Teacher Training . • -^ 

. Motor' Ability 



PeriodicfirH 

Within this <s6ction is an index^ listing of periodicals that u'sually 
coiftain articles,' research reports, prog^^ infotmation, or other material 
pertaining -to physical education, recreation, or related areas for impaired,! 
disabled, and handicapped Reasons , ^ Period icals are listed alphabetically in 
two main sections: newsletters (numbered 1-155) aqd jdurnals (nurjibere^ 200- 
246). ' ] • ^ . - ' ^ 

This listing way be used in two ways to locate periodicals: .(1) sckn the 
alphabetical listinc for newsletters and journals of general "interest , and/or 
(2) refer to the*^ree indices for 'periodicals in a specific area of interst. 
The three indices are: ^ * . • 

. Handicapping Cond ition - some peri^iocials deal with 6nly* \^ery 
, specific conditions (spina hi'fida, autism), while other^ ^include 
• * informat.ion on a wide raage of coi\ditions, ^ , , 

. Topic Area - these include specific discapline^s such as. recreation 
and physical therapy, as well as activities (basketball*, homemaking), 

• and topical issues (environmental barriers, advocacy).* 

• Organizat ion - residential facilities; foundations, professional 
groujjs, and many others sponsor newsletters and journals.. 

Requests for additional information on any of the' periodicals lifted should, 
be sfent to ec^itors at -addresses given.. Do not be detej:'red from, writing due to 
lack of funds — some periedica.ls , especially newsletters, are,,freQ, and ipAny , 
others cost under $5.00 per year. , ^ ' \ 
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mndlcappmg Condition 

Abused Chlldreti - 26* 
Ing - 13,148 
utee - 12,218 , * 
Autistic - 23,24,82,88 

Cerebral*P«lsled - 35,133 , 15», 235 
Cotnnunlcatlon Disordered - 81 • 

-Developoen tally Disabled - 37,38,39,. 

47, 66, 92,1*38,235 ' • 
- Disadvantaged - '14,30 

Epileptic - 86,235 • 

t 

•tlandlcappec^ (nonspecific) - 4,7,8,14 
'"I5,21,27.,30,3l,32',36,40,51,54 ,55,58, 
60 ,162, 65, 75, 76, 7?, 83, 84, 89, 96, 101, 
103^04,110,112,113,114 ,117,118,123, 
124^31,135,137,148,202,204,205,206, 
' 208,212,213,215,221,222,22^,224,225, 
23^,233,234,240,243 



Learning Disabled - 5 ,2;J ,24 ,47 , 67 ,97 , 
,128,.136,141,220 

,M04^ally/Enotlonally 111 - 37,^3,48, 
56;80,92,238 
Mentally Rrft^rd§d - 2^3,17,18,1^,22, 
25,43,56,59,63,64,69,70,71,7^,79,91, 
"^2, 9>, 105, 115, 116, 119, 127, 139, 149, 
154,203,219,226,235 ? 

'Multiple Handicapped - €,3,2^,29,77 

Nebrologlcally Handicapped -^23,24, 
82,125 ^ 

Ph5^1j:ally Handicapped - 34,49,85,87, 
'90,98,99,120,126,132,146,147,200, 
241 , ' , 

Spina Bifida - 125 } % 

^Spinal Cord Injured - 82,229 
Stroke"^- 10,82 



Hearing impaired 1*2?, 77,140, 201 ,210 Visually Irapalred - 2,9,20,29,77,144, 

214,227,242 ^ , - 



Sponsoring Organization 

AAHPER - 16>102, 129,153154,155,216, 
^246. ' ^ 

An. Found, f/t Blind - 9,144,22 7 
An. "iat. Red Cross - 11,145,211 ^ 
Assbd. for Chlld.w/Learnlng Dis.,- 5, 

9V136,141 N 
'Assoc. for Neuro. Handle. Child . - 23, 



park & Rec. Assocs'. - 100,517,230,244 
Presidents Consns. - 32,69,105,109,110, 
111,120,231 ^ ^ . 

I^sidentla'l FaclUtle? - 19,29,34,61,63, 
79,139,147,149,242 



24 

Assoc. for Retarded Clt. - 18,64,70,72, 
95^15,119 

Boy Scouts of Am. - 132,239* 

Epilepsy Found, of /ua. - 86,235 

Infonnatlon Centers - 15 , 3l',36 , 4^4 ,45 , 
55,96,112,123,124,130,212 

Nat. Easter Seal Soc- 85,236 

> Topic Area 

Advocacy -5, 18 ,23,2^, 35 ,64 ,7^J, 72,85 , 
66,8^,95,9^,115,125,133,136,1*1, 
150,206,235 
Aquatics - 11,16,245,211 ' • 
Art/Arts & Crafts - 50, 94 ,13l , L3«( , 1^8 
AUdlo-Vlsual - 73 . 
♦ * r 

Basketball * 90,126 * 
* 

Career Ed ./fiaploynent - 33,60,81,110, 

122,143,200,205,2231237 
Consumer Interest . 4,10,12,51,77, 
' 101, 200, 210, 2 14, 215, 2^9, 235, 242 
Correc^tlve therapy - 21,202 

Dance - 129,246 

Early Childhood - 29,30, 36,41, 4B>62 , 
135,152,209,245 ( ) 

Education/Spec. Educ. * 3,8,15,W3l, 
42, 44, 45, 46 ;47, 55, 57, 59, 67, 94 , 96, * 
112 , 117, 118, 12 1,122, 124, 128«» 130, 131, 
208,209,212,219,220,225,234,240,245, 
245 

Environmental Barriers' - 4,120,200, 

205,229,231 

Exercise/Fitness - 6,107,108,109,111, 

•M4, 127, 154,202 ,233 
«» 

Health/Medicine - 53,61,68,93,109,130, 

155*7207,216,222,233 
Hometnaklng Skills - 99, 148,200,215 
Horseback Rljdlng* - 76 . 
Horticulture Therapy - 78,84 



State" ^7MS:^"rAgencIes ■~3773ff748,bb, " 

92,116,138 
State & Prlv. Soc. & W<^ll'. Agencies - 

14,40,53,^1 

United Cerebral Paf^ - 35,133,150,235 
veterans Organizations * 1^,229 ^ 



Legislation - 25,31,42,58,65,69,91, 
120,121,144,150,206,231 

Movetscnt Exploration - 7,74,24^ 
Music Thetapy - 75,78- 

Occupational Therapy - 78,204 • 
Outdoor Recreatlon/Camplng - 22,102, 
228,230 ^ 

Parceppual-Motor - 7,67,74,114,131, 

202,209,246 
Physical Education/Adapted P,E. - 11,*^ 

16,20,83,90,106,107,108,114,145,154, 
^ 155.202.207,211.233,240,246 
Physical Therapy - 232 



Recreatlon/Thcra. 
32,50,62-,76,78 
I03,ll9,l3l,'l32 
148,151,153,154 
221,230,233,234 

Rehabilitation 
205,218,223,224 

Research - 43,47 
117,121,130,135 
220,221,222,225 
244 



Rec. - 1 
83,87,89, 
134,137 
,155,207 
,'236,239 
54,60,65 
236,237 
54,57,82, 
,201,202, 
,226,232, 



,11,16,22, 
90,100,102, 
143-, 145, 
211,215,217, 
240,244,246 
78,143,200, 

83,93,109, 
i03,204,2l8, 
233,236,2318, 



Scouting - 132,239 
Sports - 1,20,87,90.98,108^111,127'; 
140,146,214,215,229,233,241 
« «* 

volunteers - 142 ' 
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NEWSLETTERS 



1. AAAD Bulletin ' 

^ American Athletic Assn. for 

the Deaf 

^ Publicity Director * ^ . ' 

"7225 Ferguson Rd . #1288 ^ 
Dallas, Texas 75228 . • 

2. AARR Quarterly Review 
Assn." for t^ie Advancement of 

- Blind and Retarded, Inc. * ' ' 
164-09 Hillside^ Ave. * 
Jamaica, N.Y. 11432 

, 3. AAESPH Newsletter" . ' 

American Assn. for Education of the 
- Severely/Profoundly Handicapped 

, * P-rO. Box 15237 

Seattle, Washington. 98115 



9. American Foundation fgr the 
' Blind Newsletter / 

The Foundation' . > 

-15 West. 16t;h St. - 
. New York, N.Y. 10011 

10. A merican Heart Assn. Stroke Clubs 

of America 
Editor 
805- 12th St. 
Galveston, Texag 77550 

# , 
IK American Red Crqss Mile High 
^ ' Chapter Newsletter 
Mile High Chapter ' 
170 Steele St. _ ^ ' | 
Denver, Colorado 80206 



4 Achievement . 



Florida Paraplegic Assn. , Inc. 
Editoria^^f f ice 

5 N.r: 12: 



925 



122nd Street 



North Miamif Flp^rida 33161 

ACLD Newsbriefs ' 

Assn. for. Children with Learning. 

Disabilities - • 

5225 Grace 'street 
^Pittsburghy. Pennsylvania 15236 



12. The AMP p * • " - 
Nat. Amputation ^Jhap^er ^o. 
Disabled 'American Veterans 

, 12-45 150tH St. 
Whitestone, N.Y. 11357 

♦ 

13. AoA Fact Sheer 
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Aerd-Ac~Cent 

• Aerobics AcAiivity Centqr 
12100 Preston Rd. 
Dallas, ^xas 75230 * 

AIM 

AIM, Inc. 
945 Danbury Rd. 
•Dayton, Ohio 45420 « 



14. 



15. 



16. 



8. Alert 



Fairfax County Public Schools 
Special Education DivisioiTX 
Dept.^ of Instructional Services 
10700 Page Ave. 
Fairfax, Virginia 22030 



National Clearinghouse orn Aging , 
Washington, D.C. 20201 

Appalachian News 
Heart and rfand House 
309 South Main St. ^ , 
Phillipi, West Virginia 26416 

Apropos^ ^\ . 

'National Renter 6n Educational Media 

and Materials fdr the Handicapped 
Ohio State University • 
220 West I2th Ave. 
Columbus, Ohic 43210* 

Aqua Notes^ « . . 

Aquatics C<S!ncil of AAHPER 
1201 16th St. , N.W. 
Washington,^ D.C. 20036 
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17. BCRMD News Memo - . ^ . 
Board of Education of the City ^ 

of New Yorlc » , ' 

. * Bureau for Children with 
' .Retarded Mental Development 

6i Court SC. 

Brooklyn, N.Y. 11201 

18. The Beacon ' ^ 
Louisiana As^n^ -for RSJtarded 

'Children, Inc . ^ • 
7465 Exchange Pi. 
Baton Roug^, Louisiana 70806 

•\ 9 . Brainord State Hospital Newsletter ' 
BrSyitrd State -Hos pita 1^ 
Box 349 

Brainerd, Minnesota 56401 



'25f- Capitol Capsule 

Nati'onal Assn. of Coordinators of 

State Programs foV thd Mentally' 

Retarded, inc. 
2001 Jefferson Davis liwy.' 
Arlington, Virginia^ 22202 

'J ' ^ 

26. Cari,ng • ' 

Nat^. Comm. for Prevention of 
Child Abuse 
- lU East Wacke-r Dr., Suit^^510 ^ 
Chicago,. Illinois 60601 

27. The Center .Centinel 



Recreation Center for the 

Handicapped, Inc. ' 
207^Skyline Blvd. ' 
San Franeisco, California 94132 



20, Bulletin for. Phyeical Education ^ 
of the Blind ' 
Assn. for Education of the ^"^ 

Visually fend leaped d , 
919 Walnut St. > 

• Philadelphia, Pennsylvania 19107 , 

^ : • 

2U. Bulletin from the President 

* American Corrective Therapy Assn. 
Kirk Hodges, President 
66212 Spring Hollow 
San Antonio, Te:<as 78249 

22'. The Camp Confidant 

, Camp Confidence ' * « ^ 

jBrainerd, Minnesota' 56401 

'23. cANnC-GRA>r 

California Assn*. for Neurologically 

, Handicapped Children 
?:0. Box 4088 

Los Angeles, California 90051 

\ * ^ 

24, CANHC Newsle\;^er 

San FrantLSco\t:hapter CANHC * * 
P.O. Box 16380\ 
♦ San Francisco, l^alifornia 94116 



28. Chi-ldren - ' * 
Commonwealth Child Development Comm. 
State Street Building 

3rd and ^tate Streets 
M^rrisburg^ Pennsylvania 17101 , 

29, ^ Children of the Silent ?^ight 
» Perkins School -for the Blind 

s Watertown, Massachusetts > 02 172 
Distributed by: • 
R.M. Campbell Associates 
Academy Ave . " ' ' 
Saxtons River , ^Vermor^t 05154 
* • 
Jq. The' Children's Voice 
f\ Commonwealth <jf Massachusetts , 
Office for 'children 
*f\20 Boylston Street ^ , 
*Bosj:on, Massachusetts 02116 

31. , Closer— Look- 



National Information Center for . 

the Handicapped 
P.O. Box*1492 
* ^ Wasliin^on, D.C.. 2Q0b3 . * 

^ . . 

52 . committer on Recreation and Leisure 
* J^ewsletter ~ ~ 
President's^ committee on Employment 
of ithe Handicapped • 



Washington, 20210 
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33 . Counsjglor*s Information Service 
5* B'nai B ' rit^i" Caredr and 

Counseling Services' 
.1640 Rhode IsJand^Ave., N.W. 
• * Washington', D.(?. .20036 

34 . Crippleti Children's Ambassador 
Crippled Children's School 
James-towtv^ l^orth Dakota 58401 

•» 35 . Crusader 

United Cerebral Palsy Assn"B., Inc. 
66 East 34th St . ' ' ' ^ 

New York, N.Y. 10016 * 

36 . Cycles * » " 

TADS • ' 

500 NCr^B Plaza ' . 
, f36« East Rosemary 
Chapel Hill, North Carolina 27514_ 

37 . DD Advocate 
' Dept. of* Mental Health tnd 

Deve»lopmental Disabilities 
"^tate of Illinois ^ 
P.O. Box .281 ^ , 

^ Harri^burg, II lino is' 62946 

;^38. ^D DOvelopments 

Marylartd Dove loprntata I Disabilities 
♦ (iouncit ^« } 

201 West Preston St^ 
^Fourth Floor 

'Baltimore, Maryland 21201 

39- Developmental Disabilities News - 
^ letter: Region III • 

The George Washington Univ.- ' 
Dept. .HKLS 
817 23rd Sj? . , N.W. 
. Washington, D.C'. 20037 

40 . DISRS Nev^;5 and Views 

Dept. of Institutions, Social^ ^ 

and Rehabilitati^>e Services 
Oklahoma City^ Oklalvon[ja 7 3125 



41 . Education CoitCTisston of the States 

Newsletter 
300 Lincoln Tower 
I860 Lincoln St. ' , , 

Denver, Colorado 80203 

42. Educa'^tioD Daily 
Education News Services Div. 

, CapitoT Publications, Inc. . 

Suite G-12 ^ ' ^ • 

2430 Pennsylvania Ave^. ^ J*}»W. 
Washington, D.C. 20(>27 « * 

43. The Emissary 

Texas Research IrtStitute x^f . » . ' 

Menta I Sciences ** < 

1300 Moursund 'Ave. . ^ 
Houston, Texas 77025 n 



44.' ERIC/CRESS Newsletter 



I 



45. 



46. 



• ERIO* Clearinghouse on Rural Education 
and Small Schools- 
New Mexico State Univ, 
Box 3aP , ^' 

Las Cruces, New Mexico 88003 

ERIC/ECE Newsletter ' ^ * 

ERIC Clearinghouse on Early 
Childhood »Education<^ 
Iv. of Illinois at Urb'ana- Champaign 
^05 West^ennsylvania Ave. * 
Urbana, fll llnois* 61801 ' 

Fairfax Schools Bulletin ^ • 
Fairfax County Public. Schools 
10700^ Page Ave ' . ' 

Fairfax, Virginia 22030 



47. F eedbac k - . 

N.G, Kcphart Glen Havon Achievement^ 
' Center 1 g 

P.O. BOX r^3 
» li^ort Collins, Colorado 80522 ^ 

48. Feelings 

Illinois Dept. qf Mental Health and 

Dljl/elopmental pisabilities 
I6a -North LaSalleVt. ' * ' 

Chicago, Illinois 60601 



r 
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49. ^ The Grand Stand 

Governor 'a Committee for the* 
* ^ Physica:lly Hartd icAppedi^ 

• 123 Forster St. ' * 
Harrisbur%, Pfennsylvania' 17126 . 

50 . Handcraf ters* "News 

SOfr High Mountain Road • <k 
Franklin lAes, New Jersey 07417 

51. llandy^Cap Advancement 
Sol'-Wiedncr . ^ *» . , 
28 Brighton 7th Court 
Brooklyn, 'N.Y. 11235 * • ' 

52. Head Startf Newsletter * • ^ 
\ Head Start 

, P.O. Box 1182 ^ t ' . ^ 

' W-ishingtonUD.C. 20013 



, 58. Instftht ^ ^ . J , , , 

Council ior/ Exceptional Children* 
1920 Association 4)rdve 
Restont Vi;-ginia 22091 . 

- 59 . Intgr, Officer 
, ' " Buj'eau-CRMD ^ - ' 

. 65 Court St . ' - ^ 
Brooklyn, N.Y. 11201 

60. It's AbouC Time * * . * ' 

' Joseph Bulova School of Watchmaking 
- 40-24 62nd St. 

Woodside, N,Y. 1 1377 ^ " - ^ 

^ 61. Kennedy In&titute Newslettj j ^ 

Kennedy Inst. for. the StuUy of^ Human 

Reproduction apd Bioethics 
Georgetown Univ. * 
Washington, D.C. 20007 



5-3. . ^Health News - n x 

California Dept of.^al th 

^Health and Welfare Agency ^ 

.... 7^4 P St., Rm. ,1292 " 

'&acrfimento,, Cal'lfprhia 95814 

'54. ICD News y ' \ ' 

ICD Reha^litation and Research^ 
, Center , 
340 East 24th St.* 
New York, N.V. 10010 • ' 

55. PIC Reports 

. N*Y. Special Educat ion Jnstruc t iona 1 
Materials Caters 
University of "^^a^e of New York 
State Education DepO:*. 
. 55 Elk St. / ^ 

, Albatly, N.Y. 12224 * \ , 

56. Impact ^ 

yexa^ Dept. of MdnJJal Hearlth 

and' Mental Retardation 
P.O. Box 12668 
' Capittjl Station * 
Austin, Texas 78711 
• , . ' ' ^ 

57. -Information • , 
Office of Public Affairs 
l}at;ional institute of Education 
Dept. HpW ' ' * " Si ^ * c 

. - ^ Washington,: D.C-, 20208 



62. The Keyg . ^ ^ 
Op en Doy rs for the Handicapped, 
P.O. B0X.H4 ' 

Creensburg, .Pennsylvania J.5601 » 

* 

63. The Lampl ighter , * 
Ell^^villa Stac^ School. ' . 

' EllisVille, Mississippi 39437 i 

64. ' The .URC ^ • ^ ' 

Louisiana Assn. f<3r ^et^rded 'Citizens 
7465 Exchange^ place ' ♦ ' * ' 
Bat6n Rouge, *Lou Is iana .70805 



65 ^ fcegisfat:ive Newsletter — - — 
^ ♦ National 'Rehab 1.1 itat ion Assn.^* 
>. • 1522. K St. , l^.W."* • > • 
'Washington^ D. €.".20005 

66. The Link ' . ' * ' ^ ' 

Developmental Disabilities/Technical 

Assistance Sys^em^- « - - " • 
NCNb' Plaza, Rm. 300 , ' 
. ' * . 136 East RosejnaryJst-.^ 
^ Chapel Hill^ North CaroUna 27514*.^ 

^ 6 7 .^ ^Mai;ianne Frojst ig Center of Educational 
The rapy ^ Newst 1 c t te r ^ 
5981 -Venice Blv<i. * ' , ^ 

Los Angeles*, Carifornia 90034 
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68. Medical Tribune 



> 4 




rd Ave . • 
,,N.Y. 10022 



69. Mental Retardation and the Law , 
president's Coiranittee on Mental* 
Retardation 
• Washingtonj D.C. 20201 

, 70. Mental Retardation News. 

National Assn. for Retarded 

Citizens 
2709 Avenue E. East 
'Arltpgton^ Texas 76011 



71. M-R Quarterly 

Depty of Institutions, Social 
and. Rehabilitative .Services' 
Oklahohia City , Oklal\oraa 73125 

72. The Milwaukee Citizga ' 

■ United Assn. for- Retarded 

Citizens / y ' 

• ' 225 East Micjiigan 

Milwaukee, Wisconsin 53202.-^ 

73. Motivation Re sources^ News letter 
, 7106 Waring Ave. 

^ 'Los Angeled, California 90046 

74. Movement Education Newsletter 
777 South Esplanade Sf. • 
Or^ge, Callfo^rnid 92669 

75. NiA^f^* News let 

Nation4.1 ,Assn. for Mus ic -therapy ' 
P.O. Box 610 . * 
Lawrence, Kansas 660AA 
ts ' 

"76. NARHA News 

• North American RjLding for the 
Handicapped " . 

' c Mrs. Octavia Brown 

R.D. Larger Cross Rd . 
3pjclminster, New Jersey' 07921 

77. NAT- CENT -News 

Natio'nal Cent^ for Deaf-Blind ° 
Youths and Adults 
' 105 Fifth Ave. 
New Hyde Park, if.Y. llOAo" 



78^ Na^fonal As'Sn. of Activity Therapy 

and Rehabilitation grogram^Directors 

' Newsletter 
» Travis Cleveland ^\ ^ ' 

* ' Box 111'* 

Independence,* Iowa 506AA ' 

79. National Assn. of Private Residential 

fatuities for the tlentally 'Retarded 

Newsletter 
6269 Leesburg Pike - ^ 
Falls Church, Virginia^20AA 

80. ^National Assn. of State Mental Health 

^'^Program Directors News Bulletins , ' 
^ Reports, Information Sheets 
1001 Third St. , 
Washington, D.C. 



81. NationaJL Ce 




■gher Education 



"Management Systems at WICHE Ne^ws letter 
P.O. Drawer P 
Boulder, Colorado 80302 

S2. National Comm. for Resfe^rch in Neuro " 

logical & Communic. Disorders Newsletter 
927 National Press Sldg.- ' 
Washington, D,C. 200A5 



83. 



8A. 



8S. 

■ H 



86.. 



National Consortium on Physical 
Education and Recreation for the 
Handicapped Newsletter 

John M. Dunn 

Dept. of Physical Education . " 
Oregon State Univ» , ^ * 

Corvallis,' Oregon 97331 ' * ^ 

National Council foo: Therapy and 

Rehabilitation Through Horticulture 
Newsletter ' • 

Mounts Ver^non, Virginia 22121 

National Easter Seal Society Advocacy * 

Newsletter « ■ . 

2023_East Ogden Ave. * 
Chicago, Illinois 60612 

National .Spokesman ^ 

Epilepsy Foundation of America 

1828 L St.,, n;W". r ^. 

Waslrtn^^rdiL^'D.C. 20036 , 
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87. National Wheelchair Athletic , 
. Assn« News-letter 

40-24 62nd. St. , 
; Woods ide,^N».Y. 11377 

88 . NSAfe^ew^Ietter ( « 
National Society for Autistic 

children ' . ~» 

1^169 Tatupa.Aye. 
^.Albany, NJ^. 12208 y 

,8^ ..v .triRS Newsletter^ 

Cooperative Extension Service 
^' U.S. Dept. of Agryiculture 
rUniversity of Mis^puri- 

Ex tension DivV. 
Clark Hall 

Columbia, Missouri 65201 

90. NWBA Newsletter 

National Wheelchair Basketball 
Assn. 

Office of the GommlssTLoner 
110 Seaton Bldg. ^ 
' Ufiiversity of Kentucky 

Lexington,'' Kentucky 40506 

r 

^ 91. New Directions 

National. Afe^n. of Coordinators of 
State Programs for the Mentally 
Retarded, Inc. " ^ * 

2001 Jefferson Davi^, Hwy. 
Arlington, Virginia 22202 

92. The New Mandate , . , 
Room 316 

\ V* Health and» Wel'fare Bldg. ^ 
Harrisburg,^ Pennsylvania 17102 

93. New Ways ^ ' . . 
♦Charles fT Kettering Foundation 
5335 Far flills Ave. 
Dayton, Ohio 45429 »' . " 

94. * New. ways 
Educational Arts Assn. and Advisory 

f or^ Open Education 
90. She.rmarr St. 

Cambridge, Massachusejtts 02140 

^ * It 



-9^. News and Views 

Atlanta Assn. for R<^tarded Cit 

1687 TOlly Circle, N.E.: 

SujLte 110 ' ^ - 

J Atlanta, Georgia 30329 

96. % NortHwest Colorado BOCS Newsletter 
\^ Child Study Center • - ' 

- Box YY 

Steamboat Springs, Colorado 80477 

9-7. HVACLD Newsletter . ^ 
Northern Va. Assn. for'Children with 
^ Learning Disabilities ; , 

P.O. Box 485 
^'Me.rrifield , Virginia 221,16 < ^ 

98. Olympiad for the Physically Disabled 

Newsletter ' ^ ^ ^ 

Organizing Committee 
100 College St., 'Rm, 534 _ ' 

Toronto, Canad4 M5G 1L5 

99. ' On Your Own ' " 

Continuing education in Home Economics. 
P.cf. Box 2967' , . ' ^ 
Un-iversfty, AlaH^ama 35486 

^100. Oregon Recreation Briefs 

State Parks and Recreation 
Oregon State Hvy- Division 
^alem, Oregon* 973-10 • , 

10 1. Oi>r Future* 

707 Tuscarpra St.^ , 
Windsor, Ontario, Canada N9A 3m7 

i 9 

r02;. Outdoor Educat*idn Newsletter 

Outdbop Education Project of AAHPER 
' College oi Education / \ ^ 

403 Erickson 'uall * ^ ^ 
"V. ^ Michigan State^Urtiv. 

Z^st Lansing,/ Michigan 4^8 24 

, 103. . Outlookl^wsletter * 

^ Mr. and Mrs. Heniry W. vj^His ^ 
P.O. BOX 208 

Longwoad, Florida 32750 f 

104. Parents and> Professionals- for 

Handicapped Children Newlctter 
P'.t), Box. 580 

farrboro,* North Carolina 275lO 



•105. PCMR Messa'le v' 
• President's Comm. on Mental, 
it Retardation 

lja$hington, D.C. 20201' 
• . X' 
106. The Physical Activities 'Report 

. LoweirKlap^holz- ' ^ * 
• institute for PhysicaJ. Education ' 
' «^ ' Old ^Saybarook, Connecticut 06475 • 

167. Physical Education Newsletter 

^ . Eowe'll Klapphplz^ ^ 
2^ Cedarwood Lane (P.O, Box 8) 
^ - Old Saybropk, Connecticut 06475 \ 

108, Physical Fitness Newsletter 
H. Harrison Clarke ; 
University of Oregon 
^> Eugeae, Oregon ^403 

1^. . P hysyical Fitness'' Re^e^rch* Digest 
**' ^ "?r^sident '"^pounbil on Phfysical 

, ^ F3f"fettes^ anOS^po^ts 
1 " Washington, D.C 




1J.0. President'^ Comm. ' on ^mpTSjcjne nt^: o f 
^the Haijicficapped ^ewslette 
, ^Special -gepQrfis 
Washington, D.C. 20210 c ^ 

111. Presjtlent * s- Council on Physical 

Fitness and Sports Nowsylettet 
W^shihgton, D.C. 202^1 

' . ' ' ' , ' ^ ' 

112. Pi^Se Reporter " ' 

Pa.. Resources and Information Center 
for Spec'ial Education 
^ 443 South Gulph Rd . - ' - ^ 
^ King orprussia, Pennsylvania 19406 

1 13 . Programs for the 'Ha nd^i capped » 
\ ^» U.S. Dept., of HEW 

Office Qf Asst-* Secy, for Huiffan"^ 
c Development;^. 

Office for Handicapped Individuals 
Washington, D<C. 20201 

11*4-., Project Active Newsletter 
\ ^Thomas M. Vodola . ^ - ' 

Town^ip of Ocearf School Dist. 

• Dow Ave% ' ' ' 0 •* ^ 

* Oakhur^t, New Jersey 07755' 



115. The Promise Newsletter ^ *' ' / * 
Northern Va.. Assn. for Retarded 

Citizens 
105 E*. Annand^e Rd .., Suit:e^ 203 
Falls Church, Virginia' 2 204'6 

116. Promise R ' ' ^ 

West Va . Comm. on Mental RetardAtibn 
St;ate Capitol 

Charlestern', West Virginia 25305 

117. R&D News 

' Research and Demonstration Center far 
J the Education of Handicapped Childre 
Teachers College, Box 51 ' , ^--^ 

Columbia UniversitV 
New York, N.Y. 10027 * 

1 18 . Reaching Children , 

New York Inst, for Child Development ^ 
36 East 36th St. 
New'^York, N.fY/ 10016 • ' 



119. 



.1^0. 



.121 



122 



Recreation Exchange 
N.JT. Assn. for Retarded* Children 
State' Council 

99 Bayard St. <- 
New Brunswick^ New Jersey 08^901 

Report <- ^ 
J<at;ional Center {or a Barrier fc-ee , 
* Environpient 
President 's^ Comm. on Employment of the 

Handicapped 
Washington, D.C. 2t)210^' 

Report on' Education Research 

Capitol Publicatidits^ Inc. 
^Education News Service Div. 

Suite* G-1-2 * ^ ' 

2430 Pennsylvania Ave., N.W* C 
^^^ashlngton, D.c/20037 

* ^ <^ 

Reports/bri Higher Education--MCtlE 



for Higher^ 



Western Interstate Comm. 
• * E3ucation 

* P.O. Drawer P ^ - 
Boulder; Colorado 80302 

t 

123. Resource ..^ ^ 

Council for Exceptional Chij^dren 
1920 Association pr. . ' • 

Reston, Virginia 22091 
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124. Resources 

Regional Resource »Center of Eastern 

Pa., for Special Education 
i441 South Gulph Rd. ^ * . 

* King of Prussia, Pennsylvania 19406 

125. SBASa Newsletter 

" Spina Bifida Associates of . 
Southern California 
• - P.O. Box 451 * . * . 

' Santa Monica, California 90406 
1/ 

126. The smoke Signal , 

New Life, Inc. o . • * ✓ * 

2300 Good Hope Rd.', S.E,' . 

# 514 . • 
Washington, D.C. 20D20 

127*. The Special Olympics Newsletter 

Joseph Kennedy Jr. Foundation ' 

iTor-x.^st;.,, N.w. 

Washington, D.C. 20005. •* 

128. SPELD News ; 

, Specific Learning Difficulties Assn. 
't>.0. Box 94 * ' . * 

Mostnan , New South Wales 2Q88 

129. Spotlight on Dance . - * ^ 
National Dance Assn. 

1201 16th,St. , N.W. 
Washington, D.<:. 20036 

^ i 

130. ' SSIE Sci^ce Newsletter ^ 

Smithsonian Sciencle?' In format ion 
Exchange * * , 

* Rm. 300 

• 1730 M St.,^N.W. • 
Washington',**Q;c; 2003*6' 

131 • SWAP Newsletter. ' / 

•Herman M. Adler Center School . 
r ; P.O. Box 1048 - * 

Champaign, Illinois 61820 

132, Talking Sticks ' 
Gr^at Western Council 
. Boy Scouts of America 
.P.Oi 6ox 3198 , 
Van Nuys, California 91407 



133. 



134 




Tarheelia Newb- ,^ 
United Cerebrai\&arl^x^^ )£ N.C. 
417, N. Boylan Xv^eV r 
Raleigh, North Cardiira 

■ S 

'Teacher's Arts and Cra^ 



J>arker Publishing .Co., 
. * Rte.. 59A-at Brookhill 
West Nyack; N.Y. '10994 

135.' Teaching Research Infa 




C enter .Newslettef 
^ ' Exceptional Child Research Prggr^^ 

Oregon State System of Higher Education 
>^ Monmouth, Oregon 97361 J 

136. Texas Key * ^ 

Texas Assn. for Children with Learning 

D'isabilities 
7986 Failmeadow Lane^ 
Dallas, T^xas .75240 

137,.^ TR Newsletter 

Office of Recreation and Park Resources 
312 Armory Bldg. 

Univ. of Illinois, Urbana-Champaign 
Champaign, Illinois 61820 

138 Tradewinds Newsletter 

Hav/sfii Stat^'Deye lopmental Disabilities 

CUUiLLll - 




PIO.^'Bo^ 3: 
Honolulu, Hawaii 96801 » 

1:59. Transition 5^ ^ 

Macomb- Oak land Regiona 1 'Center 
36338 Garfield "^Rd. 
^ Fraser^ Mich*Lgan 48026 

140 « U.S. Dea^f Skiprs Newsletter 
Simon J". Carmel 
10500 Rockville Pike, # 4b5 
Rockville, Siar^land^ 20852 . 



141 VAcLd Communique 
' • Va. Assn. for Chi 



Children with Learning^ 
Disabilities 
\ P.O. Box 1255' 

Arlington, Virginia 22210 ' . 
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-A ■ ■ ■ ^' : , ' ' 

142\. VITA News' * . - 

Y Volunteers inJTechitical Assistance 
' \ 370'6 Rhode Island Ave, ' < 

^\Mt. Raini|r, Maryland 20822" 



K 





143 . the ,Waldeir' Resource 
240 b Blue ridge* Ave. ' 
S^ite 100 

We^^ton,- Maryland 20902- 

144. Waging ton Rcpor^^ 
Ameticajt Foundation for the Blind 
15 West« 16tfi it. \ ^ 
New > York, N.*Y. IdOU , ' 

145. .Waterbcene/ - ^ 
* Prograii^ Coordinator 

Canadian "Red Cross 

* Water Safety Service*. 
4750 Oak St. ^ 

Vanc6uver, British Columbia V6h 2n9 

146. The'r Wheelchair Competitor 
1466 Lafayette ^ 

J Line oln>j Park ^ Michigan 48146 

•147 . Ijinnlng Wheels ^ 

Winning Wheels, Inc. ^ 
Box 121 * ; 

Prophetstown, Illinois 61277 . 

148. Wisgqnsin Homecraf ters 

DVR Homecraft Office ^ 
/ 1 West Wilson St., Rjn. 720 
Mad ison> Wisconsin 53702" , 

149. Wobdbridge State School News 

" ' Woodbridge State^chool parents 
Assn. 

Woodbridge , \lew Jersey 07095 

150. Word From Washington 

• United Cerebral Palsy Assns . , Inc. 
Chester Arthur Bldg., Suite 141 
425 I St,, N.W. 

Washington, D.C. 2000V 

^ : 

151. WLRA Bulletin 

*47orld Leisure and Recreation Assn. 
345 East ^6th St. 
r New York, N.Y. 10017 




152. Young *Uns 

Mississippi Ch^ild Development Coun. 
• .Governor *'s Ofc. of Education and 
' Trainiiig 
. 1935 ,Lakelaeid 
p;o;'box 4300 
Jackson, Miss 



The following newsletters m^y be obtained 
from AAHPER,x 1201 16th Street, N.W. ^ 
Washington, DvC. 20036: 

iW AALReporter X (AALR/AAHPER) * 

154. Challenge (IrUC/AAhPER) 

155. Updatl 

< 




JOURNALS 



200 . Accent on Li^^ing j/ 

P.O. BOX 700 . S . ' 
Gillum Rd. and High Dr. 
' Bloomington, Illinois 61701 

201. American Annals, of^the Deaf 
^Conference of Executives .of 

.American Schools for the Deaf 
5034 Wisconsin Ave., N.W. 
WaSh^gton, D.C.' 20016 

.202^^ American Corrective Thfcrapy JournaL 
• ^Dr. Alton Hodges 

sSchool of Allied Health Sciences 
Univ-. of Texas Health Scie'nce Cen. 
Houston, Texas 77025 » 

203. American Jourtyal of Mental 
^ Deficiency 

American Assn.\5n Mental Deficiency 
5201 Connecticut Ave. 
Wasl^j;igton, D.C. 

204 American Journal of Oceupat;^iOTi^l 
Therapy 

American Occupational Therapy Ass 
6000 Executive Blvd. 
.Roekville, Maryland 20852 

205. American Rehabilitation 
Off ice. of Human Development 
Rehabilitation Services Adm. 
Dept.' of HEW 

/ Office of the Sect;etary 
WaShingtonrt).C. 20201 

206. Amicus 
^Jirtional ^center for Law and the 

Handicapped, Inc. 
1235 North Eddy St. 
South Bend, Indiana 46617 



207. Australian Journal for Health, Physical^ 

Education, and Recreation 
Australian Council for HPER • * f 
P.O. Box 1 , % ' ^ 

^'*Kingswood 506^2, South Australia ^ 

208. AVISO ' . ' 

Journal of Special Education* 
Kean College of New, Jersey 
Dept. of Coflege Publications 
Div. of College Development* > 
Kean College • 
Union, New Jersey 07083 

209. Children's House Magazine 
P.O. Box 111 

Caldwell, New Jersey 07006 
<r * 
2 10 y Deaf American 
.814 Thayer Ave". 

Silver Spring, Maryland 20910 , ^ 

211. Despatch ^ 
Coordinator of Pubiic Relations 
Canadian Red Cross Society ^ 

^95 Welle'sley St. East ' ^ 
Toronto, Ontario, Canada* M4Y 1H6 • ^ 

212. ^ Exceptional Children 

Council for Exceptional' Children • . 
1.920 Association Dr. 
Reston^, Virginia 22091 

2*13. Exceptional Parent 
P.O. Box 964 

Manchester, New Hampshire 03105 
• • 

214. Feeling Sports (ta'pe casset te) 
BraiUe Sporty Foundation 
8800\Highway ^7, Suite 210 , , . 

*• Minneapolis, Minnesota^ 55426 jf 
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215. ' Green Pages 

641 West Fairbanks 
WinWfnPark, Florida 32789 

216. Health Education 
AAHPER , , . 

1201 16th St., N.W. 
Washingtoa, D.C. 20036 

217. Impact ^' 
Wisconsin Park and Recreation Assn. 
5500 West Thurston AVe . 

.Milwaukee, Wlseonsin 53218 

218. Inter-clinic Information Bulletin 
Prosthetics and Orthotics 

New York Univ. Post-Graduate 

Medical School ^ 
317 East 34th St. 
New York, -^i^Y. 10016 n 



219. ,Journa 



Special Educators of 



jthe Mentally Retarded 
BOX 171 ' 

•Center Conway, N.H. 03813 

220. Journal of Learning Disabilities 
101 East Ontario St- 
Chicago, Illinois 60611 

221^ Journal of LeisurabilTty ^ 

Leisurability Publications, Inc- 

Box 281, Station "A" 

Ottawa, Ontario, Canada KlN 8V2 

222. Journal of Opt ome trie Vision 

D eve lopment 
5243 Chestnut St. 
Philadelphia, Pennsylvania 19139 

223. Journal of Rehabilitation 

^ National Rehabilitation Assn. 
1522 K St. , N.W. 
Washington, D.C. 20005 

224.. The Journal of . Rehabilitation in . 
. ' Asia ^ 
-The Amerind > 
15th Rd, 

Khar, Bombay, India 400052 ^ . 



• 225. Journal of Special Education 
111 Fifth Ave. 
New Yotk, N.Y. 10003 

226. Mental Retardation 

^ American TVssn. on Mental Deficiency ■ 
5201 Connecticut Ave., N.W. 
, Washiti|ton, D.C. 20015 

227. New Outlook for the Blind 

American Foundation for the Blind^ Inc. 
' 15 West 16th. St. ' • ^ 

New Y6rk, N.Y. 10011 , >^ 

* • • * 

228. Outdoor Recreation. Action 

Bureau of Outdoor Recreation » * 

U.S.. Dept. of the*, Interior 
for sale by: 

Supei;intendent of Documents 
U.S. Government Printing Ofc. 
Washington, D.C. 20402 

229. Paraplegia News • 

"Taralyzed Vete'rans of America, Inc.* 
Robert Webb 

935 Coastline Dr. ' l ^ 

• Seal Beach-^ California 96740'' 

230. Parks and Recreation 

National Recreation.^and^ Parfe Assn.- , 
1601 North' Kent. St. " , 

Arlington, Virginia 22209 



Performance 

President 's Commit t,ee on Employment- of 

the -Handicapped 
Washington, D.C. 20210 - 



232. Physicaf Therapy 

American* Physical ThWapy Ai^sn. 
p .1156 15th St. N.W. , , ^ 

Washington, D.C. 20005 ^ t^'* 

233. The PhygiCLian and Sportsmed icine . ' 
McGraw-Hill, Inc. 

4015 W^st 65th St. 
Minneapolis, Minnesota 55435 

234. . The Pointer 

4000 ATbem3rle St., N.W. , Suite 302 
Washingt^on, D.C. 206l6 - ' 
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^ 235 . 'B otlin^' Magazine ^ * ^ * 

122 East ^3rd.St,. 
" New^York, N.Y. lOOlO • ' * . 

2361' Rehabilitation /Literature 

National Easter Seal Society for 
* ^\ Crippled Children and Adults 
2023 West Qglien Ave. 
Chicago, Illinois 60612 

237. "Reha'bilitation World 

Rehabilitation International USA 
20 Wea^t 4()th ST:. 
r^i^i^mij York, N.Y. 10018 

238. Schizophrenia Bulletin 
Schizophrenia Center 
National Inst, of Mental Health 

^ for sale by : ~ 

Superintendent of Documents^ * 
U.S. Government Printing Ofc. 
^ Washington, D.C. 20402:- 



244. Therapeutic Recreation Journal 

National Recreation and Park Assn. 
1601 North Kent St. 
Arlington, Virginia 22209 

( 

245 Young Children 

National Ass* for the Education ^o f 

Young Children ^ . 

1834 Connecticut Avl^. /N.W. 
•Washington, D.C*, 20009 

246. Journal of Physical Education and 
^ Recreation (JOPER) 

AAHPER 

1201 16th St. , N.W. • • . . 

Washington, D.C. 20036 



239. Scouting Magazine 
Boy Scouts of America 

Notth Brunswick, New Jersey 08902 

240. Special Children 

American Assn. of Special Educators 
^ P.O. Bo;< 168 ^ ^ 

Fryeburg, Maine -04037 ^ * ■ 

241. Sports Smokes . . 
6043 North Ninth Ave; 
phoenix, Arizona 85013 



242. St.- Duns tans Review 

St. Dunstan's for M^r\ and Women 

^linded on War Service 
*P.O. Box 58 
191 Oldjlarylebone Rd . 
London'^m/l 5QN England 

243. Te^hing JExceptional Children 
1920 Association- Dr. 
Restort, Virginia J2091, 
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Suppliers^ of Equipment and Materials ♦ ■ ^ ^ 

The following 6erms all refer to types of equipment _and materials supplied by 
the. equipment "^and materials suppliers/manufacturers, listed in th^f^ection* Defi- 
nitions '<5f terms are' given here to eqsure accurate in|:erpr^tation of terms used 
throughotit this section. * • " • ' ^ ^ * 



Manipulative toys -~play items that a chil,d strings, hooka together, stacks, 
t|.es, or handles in some other* ^way to gain information; as used here, these 
include blocks, puzzles, foam shapes, pegboards , 

Dramati>c toys --play items that , allow a-'ch.ild to fantasize and pretend; .these 
^ are often miniatur^<£. replicas of real-life persons aqd objects, such as devils, 
puppets, trucks, trains, and costumes. . v ' " - 

Rhythm and music ;ifeterials -- items used to create rhythm^melody , and harmony. 

Records-'-a specific type of rhythm and music material referring to hard wax, 
rubber, and plastic discs which produce sounds when played on a phonograph; 
today many records are also available in the form of tape cassettes. 

Films, fiImstrips --motion pictures or segments of 35mm«fi]:m for still 
projection that may be silent/sound, color /iflack and whitp, ca^d pf varying 
length. , . 

Children*'s books --printed matter intended for readers under tl years of *age. 

Adult/adolescent Dooks --printe«d matter intended for indivi<luals 12 years of 
.age and up; as use^ here, these alsol include "S^t>l;^s for teachers ai)d program 
leaders. - I ^ . ^ . *^ 

Educational toys7games «-play items and activities with orule^s having ^s their 
primary purpose the teacjjing of concepts and enhancement of readines^ with 
fun as a secondary goal« ' ' • " 

^ I . I 

Instructional^ aids - -maps^ pictures, globes , 'microscopes , tesl^^, and other 
printed and Aon-print materials used to -farcilitate instruction, eval^iafion, , 
and group leadership, . ■ , - . , ~ , - 

Arts and trafjts supplies - -materials used in painting, sculpturing, ceramics,* 
woodworkit\g, metal work, and , other similar creative endeavors. * ' 

Table games - -play items usually placed on or a part of a table, sub^ as - 
skittle pool, cards, and Monopoly. . ' o . 

•'^ , ' 9 ' ' 

Backyards gjfftres --items used for participation in low-organized physical octivi 
ties requiring no specialized playing area and^ot officially classified as 
sports ' ^ ' 4^ 

Sports equipment — items used 'f i^r ^j^rticipation in physica^l activities that 
•'have official rules sanctioned by^^aCional organizing body. 
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4 . " AquaticB '3equiptnent -"it^tns used^ for participat j.pn in activities t'aking place 
in or^dn vater . * ' ' . ^grf^ ~ 

' < Cguhping equii)m6ntr -"it^ms used for sleeping, cooking, apd liVing in the ^ ' V ^ 
out-of -do'ors, ^ ^ ' 

* Play apparatus - -any indoor or outdoor equipment ^that individuals use for 
non- competitive large-muficle physical activity not classified as sports, 
backyard games, or aquatics; includes swings, ^^ricycles/bic^cles , obstacle 
^courses,- sandboxes. ^ * P • 

Furniture - - indoor of outdoor structures^that individuals sit upon,^write 
or eat upon, or in ^hich ^iteins are stored. 

Self-help aid's^ -ttems such as eating utensils, wheelchair lift« for Awins, and 
book holders used by physically or mentally impairecT pehrsons to facilitate 
participation in . activities of daily living. x^' ^ , 

^Rehabdlitation equipment -- items such as splints, hy^othefapy tanks, and* 
ultrasonic equipment used by various t^herapists In performing their jobs; 
these items are 1:iot commonly purchased by^ indivi'duals for their own home-use. 
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1. ■ :i. 



TYPES OF EQUIPMENT^KD MATERIALS SUPPLIED^ 




EQUIPMENT AND'MATET(ULS 
SUPPLIERS 



Belson M£g. Co.^ Inc. ' 
111 Nprth River Drive 
P.O. Box 207 — . 

North Aurora, Illinois 60542 

A Dlcii-fiilck 
..^•P.O. Box 1267 ' 

G*le8burg, Illinois 6^6l , 

Boln Arts.& Crafts Co* 
87 Morris Street • 
Morristown, New Jersey 07960 

Childcraft Education Corp. 
20 Kilmer Road- 
Ed*^, New Jersey 08817 

? Community Playthings 
Rlfton^ New York 12471 

Constructive Playthings 
1040 'East 85th Street 
4Cansas' City, Missouri '64131 

Cosom ' , ' 

P.O. Box 701* 

Lakevllle, Minnesota 55044 
» 

Creative Playthings 
Princeton, New Jersey 08540 
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TYPES OF^^'EtJl'IQMENT AljD MATERIALS SUPPLIED 




' .^^QUXPMEJiT AND ^TERIALS 
. SUPPLIERS 



Developmental Learning Materials 
74*iO_ Natchez Avenue 
titles," Illinois 60648 ' " 



' educational Activities, Inc, 
Fre^port, New York 1152Q - ' 
r ^ ' . * 

Exerglide Playground Division* 
• 1221* Walnut Street. 
jp.O. BO3C.106J5 
^ VErie, Pennsylvania 16512 

« Fairway King, 
' 3 East Main ' 
Oklahoma City, Oklahoma 73104 

"flaghouse, Inc, 
18 W£9t 18th Street 
t 7^ew York, N.Y." 10011 

Game Time, Inc. 
6874 Washin^tqn Avenue %outh 
- Eden Prairie, Minnesota 55343 

J.E. Gregory Co. * 
'*We3t^2' First Avenue. 

•Suite 221 
Spbkane, Washington 99204 
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• .TYPi:S OK EC^UIPMENT AND MATERIAI^S SUPPLIED 




EQUIPMENT AKD MATERULS 
SUPPLIERS 



.Gryphon House 
'3706 Otis Street 
P.O, Box 274 

Mt. Rainier, Maryland 2082^ 

> «■ 
GSC Athletic E.quipment^ 
600 North. Pacific^ Avenue 
San Pedro, California 90733 

J,L,. Hammett Co. * ^ 
Hatnmett Place ' 
P/0»/Box 545 

Braintree, Massachusetts .02184 

Holbrook-Patterson, Inc» 
170 South Monroe Street 
Coldwater, Michigan 49036' 

Instructo 
McGra\^-Hill 

Cedar Hollow ^oad • ^ 
Paoli, Pennsylvania 193Q1 

J 6i A Han^y Crafts, 'Infc. 
^10 Front Street 
Hempstead, New York 11550 



Jay fro Corporation 
P,0» Box 400 
Waterfi)rd, Connect ic 
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also have a 
catalog for , 
movement educ, 

have catalog 
of therapeutic 
piaiy products 



motor develop- 
ment • equipment 
for handicapped 



TYPES OF. EQUIPMENT AND MATERIALS SUPPLIED 




■ EQUlfMEm: AND MATERUJ.S 
SUPPLIERS 



Kimbo Educational ^ 
P.Q. Box 2A6 . • 
Deal, New jersjay 07723 . 

iearnlngr Coxtcept s* 
2501 North. Lamar K , 1 
Austin, ^TexAs 78705 / 

The Left ianti / * 

i lAO V^ost 22nd Streot 
New WrH; ^.Y. J^ l , ' 

co^ .^^br a' International .Distributors , 

'A73,.North Church Street 
Moore^stown^. New jersey 08057 , 



Lyons • _ - . 
530 Riverviev Avenue 
,EIkhart, Indiana' A6514 



-* Mafex -Associates, Inc. 
9Q Cherry streef 
^' 'Johnstown^" Pennsylvania 16902^ 

Magrfu^jC^aft Materials Inc. 
30A-8 Cliff Lane" 
, ' ClHfside park, New Jersey 07010^^ 

''Modern Eduq^ation 'Corporation 
P.O. BOX 721 
Tuisa7 Oklahoma 74101 ^ 
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JL ^ ^ 



for left -handed^ 
individuals 



^ * 



EQUIPMENT AND MATERIALS 
SUPPLIERS 



^ • NewToJs,. Inc. 

N6rth' Cramer Street 
Milwaukee, Wisconsin 53211 

Nienhuis Monte ssori U.§.A. 
Branch Office 
320 Pioneet Avenue 
- Moun^alo View, California 9404^1 

North' AmeriMn Recreation 
"^Convertibles, Inc. • 
•C'P.o: BOX 758 \ • ' , ■ 
P 33 Knowlton Street ^ 

Brid^epp'rt, Connecticut 06601 



Olesen Company; 
r t • 1535 lyar Avenue 
Hollywood i Calif I 
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Pasco, Inc. 

P.O. Box 32§, - • 

.125 South;61nreet ' / 
• Passaic, New Jersey 07055 V 

Rhythms Prodi4Ctions 
Cheviot Corporation , 
Irtiitney Building/ Box 34485 
Los Angeles, California 90034 

Fred Sammons, Inc. 
Box-32'^ ' * . , 
.Brookfield, Illinois 60513 : 
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the^atrical-* - 
supplies ^ 



TYPES OF EQUIPMENT AND, MATERIALS SUPPLIED 



EQUIj'MENT AND MATERIALS 
SUPPLIERS 



Scholastic , • ^ ' 

- 904 Sylvan Avenue . ^, 
Engte^Od Cliffs, New jersey 
^ 07632 V ' ^ 

5 ' shield Kfg.,*Inc. * ^ ^ 

* f Saint Mul Street . * ' 

,^?Vv Buffalo, ^ei^'Xork 142d& HHj^ 

^fctll Develppment Equipment^Co. 
J. 1340 Norths !Jefferson^^ 
^ Anaheim, California 9^807- 

^ , Space Wallc ' • ' 

P.O; Boy 7592 y^ ^ 
• VMetali^ie, Louisiana 70011^ 

-;^=s Special Olymglcs Supply Catalog 
.RolUe Schmidt Division ^ ^-s^ 
. The Athletic Supply Co. • ^ 
t/ ' 1137 Sylvania AvejcfUe. ' ^ 
Toledo, Ohio 43612 - 

S & S Arts and Crafts 
Colchester, Connectl'cut 06415 

. ' • t 
Things From ^Be 11 
'P. a. Box 26 

90 Clinton Street : 
Homer, N^w^^rk 13077 
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awards, medals, 
badges, * 
Trshirts 



•TYPES e? EQUtl^ENT AND MATERIALS SUPPLIED 




,tJ.S» ^Games, Inc. 

'^1393* Cypress Avenue 
Box E.G. 874 , ^' 

Melbourn^» Florida -32935 

Vanguard- Crafts 

2915 Avenue J ' * 

Brooklyn, Hev York 11?10 , 

Wplve^ine StTorts 

745 State Circle^ • 

Ann Arbor* Michigan 48f04 

I^WoodforiB * 
vS.W. PiftK* Avenue 
Portland, Oregon 97201 

/N 4 

Vorld wide Games .Inc. ^ 
• Box 45^^ . • 
Delaware^ IDhl^o 43015 ^ 

' \ ..i^ ^- ; 

BlgXoys A. " 
' 1940 East D Street ' 
. Tacoma, Washington 98421 
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TYPES OF EQUIPMENT AND MATERIALS SUPPLIED 




EQUIP^ffiNT AND MA^CERULS * 
SUPPLIERS ' 1 



Catalogs from the following have not 
yet been received and ex^unlned; ,' 
therefore- in^fomat ion reporj:ed here 
is -secondary, 

American pi ay -World Inc. 
Hastings Industrial Park 
P.O, Box 1X05 

Hastings, Nebraska 68901 ^ 

'American Shuffleboard Co., ''Inc. 
210 Pat^rson Plank*^Road 
.Union City, New Jersey 07087 

Blue Valley Indus^ies,' Inc. 
Box- 205 * 

^Mexico, Pennsylvania 17056 * 

Califorina Titan* Products, Inc.^ * 
320 Bast Alton Street 
Santa Ana, California 92707 

General playground Equipment, IncT. 
P.O.' Box 608. , . ' 
Kokomo, Indiana 46901 

-Gould- Atliletlc Supply Company 
3156 N 96 

Mllwauke&, Wisconsin 53222 
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TYPES, OF EQUIPMENT AKD MATERIALS SUPPLIED 



EQUIPMENT AND MATERULS' 
SUPPLIERS 




The Delmer F. Harris Co. 
Box 278 ^ 
Concordia, Kansas 66901 

^Koppers Company, Inc. 
lAOl Kopperfe Building 
"Pittsburgh, Pennsylvania 15219 

■Landscape Structures,' Inc. 
300. Dawn Heather Driv« ; 
.Delano, mnnesota 55326i- 

1^ Miracle Recrteation Equipment Co, 



S P.O. BOX 275 ^ 
I Grinnejt> Iowa , 5()ll2^ ' 



Hlrjco Games, Inc. 
1960 West North Lane 
'pgbenlx, Arizona 85021 

Rhythm Band, Inc. 

P.O. Bo:^126 

Fort Worth, Texas 76101 
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